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Introduction

The course

C21 English for the 21" Century is a course that combines a
general English syllabus with a focus on C21 skills. €21 skills
are a combination of academic skills, study skills and

217 century skills such as critical thinking, creative thinking
and collaboration. The aim of the course is to encourage
learners to develop their overall communicative ability and
become independent, autonomous learners,

Learners are asked to take a more active role in the learning
process. They are given help and guidance in achieving this
aim, both through specific notes and activities, and as an
approach running through the course, For many activities,
giving simple yes/no answers is discouraged and learners
are often asked to explain or support their answers. They
are also asked to bring their own experiences and ideas into
the classroom.

Learners are introduced to a wide range of skills that will be
useful to them in both their future studies and when they
enter the world of work, Learners are encouraged to think
about ways in which they can think and act more effectively.
They also focus on how to be more creative and are often
required to produce creative solutions to problems similar

to those that they are likely to face themselves in the future.
Research plays an impartant part in this process; learners will
be required to do work between classes and not treat the
course as simply something they do in the classroom.

At the same time, learners are introduced to the various
aspects of collaboration — how to work effectively with other
people, respecting their opinions and cultures, whether they
be similar or different to their own. Communicating in groups
and teams is challenging and learners are given opportunities
throughout the course to develop awareness of themselves
and the people they work and study with, and to adapt and
develop strategies that allow them to work creatively and
productively whilst avoiding misunderstanding and conflict.

Course components

Each level of the course comprises:

« acourse book in print and interactive digital formats

« aworkbook in print and interactive digital formats

= ateacher's book in print and digital formats

» awebsite at www.garneteducation.com/c21 with
resources including audio and slideshows,

Unit structure

Each course book contains 12 units. Each unit has three
sections, A to C, covering a combination of vocabulary,
grammar and the four skills - listening, speaking, reading and
writing, It also integrates the 217 century skills (more on these
below) throughout the unit. There is one general topic per
unit, which is divided into sub-topics in each section.

Sections

A unit section is usually two or three pages. A unit section
focuses on one particular area, e.g., vocabulary, grammar,

skills or a combination of skills such as listening and speaking.
The unit as a whole builds a complete stage of development
by providing a balance of these areas. For easy reference the
main skills in each section are indicated by the following icons:

AN

@) Vacabulary

Grammar Reading

"F\'\I ("_‘\.
(E-'—”j Listening Speaking

Activities and flow of the material

Activities are designed to be engaging and effective. The
activities that require the students to think and prepare are
carefully balanced with activities that require them to use
their English actively and interact with each other. With the
aim of developing core C21 skills of communication,
collaboration and critical thinking, each section features
activities that encourage students to personalize the target
skills, share their experiences and opinions and/or think
critically about the themes in the units. These activities are
indicated by a light bulb icon: Q

=g \\'riting
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Navigation

Page headings are clear and easy to understand, making
navigation through each unit easy. Here is an example:

lcons to show the main
skills you work on

There are also headers and footers signposting the unit
and section,

Opening pages

The opening spread of each unit starts with a photo or
photos related to the topic. It also contains an overview of the
learning objectives for the unit.

Provides an overview of the language content of the unit.

This is an opportunity for the students and teachers to look
ahead to what is coming up or to review a unit later.

Quizlet OR codes link students with extra

exercises on key unit vocabulary.

Focuses the students’ attention on the topic of the
unit. Gives the teacher the chance to see what the
students know about the topic, the vocabulary they
know or don't know, and to engage their interest.

/////7///6//4’/////////7//‘V/A/A///Zé?///A//Y////A/////V//V/////////Z’///Afff/////?’///////9’///#///A////////7/;7//?’///////47///4//7/#/#%/////05%’/{ Introduction ,

The target section is divided into:
= Vocabulary

«  Grammar

* lLanguage skills.

These are explained next.

Vocabulary

Vocabulary development is a key element of each unit. The
focus is usually on a group of related words — for example,
places in a town — and there may also be work on word-
building using prefixes or suffixes, and noun phrases. The
students are also encouraged to use their critical thinking skills
to evaluate the vocabulary items introduced, for example,
evaluating the advantages and disadvantages of using different
forms of communication such as email, texts and letters.

When new words or phrases are introduced, you can use
the photos and illustrations to help students understand the
meaning and contexts in which they are used.

The activities in this section encourage the students to
actively use the vocabulary that is introduced. Get the
students to use the vacabulary as much as possible so that
they can develop an understanding of how the words can be
used in various situations. Listening activities give the students
clear models of the most typical use of the vocabulary in
everyday situations.

The amount of new vocabulary being introduced is limited
so that the students have a chance to fully understand the
meaning and to remember the words. If some students

are quicker than others, you can encourage them to explore
other words related to the topic using a dictionary or
online research.

Grammar

In each unit, the students look at and practise one or more
grammar or functional language points, learning to put them
inta practice in specific contexts. Over the 12 units of the
book, the grammar points treated in each unit build into a
grammar sequence appropriate for the level,

The grammar and functional language s introduced in a
typical context, either through a reading or listening text.
The texts contain examples of the language at a level

that is accessible to the students. The texts are based

on contemporary topics or issues that provide an initial
discussion platform. Students also have the chance to
personalize the topic and talk about their own experiences
and ideas.

Focus boxes provide notes on the form and use of the
language. They are followed by practice activities that support
the students in using the language for themselves. Finally, the
students have an opportunity to use the language more freely
in speaking activities in pairs or small groups.
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Skills: Listening

Students listen to audio material and practise their listening
comprehension in a sequence of exercises. There is a full
transcript at the back of the course book. Typically, the
listening activities develop the students’ability to listen in
different ways.

Listening is one of the main ways that students gain insight
into the various features of conversational English. This is

an important stage in their development, as it provides a
model for them to follow and adapt when they communicate
themselves. The listening material in the course is carefully
adapted to suit each level and gives examples of typical
interactions between native speakers.

Listening skills are also developed throughout the course.
Listening for gist is an important skill because it allows
students to get the general idea of what is being said, rather
than focusing on detail. Focusing on detail can mean that
students cannot keep up with the pace of what is being said.
Similarly, listening for specific information allows the students
to filter out unimportant information and focus solely on
information they need.

Listening activities also provide opportunities for students
to hear the grammar and vocabulary they have learnt in
previous sections being used in different contexts. This helps
to broaden and consolidate their understanding and also
aids memorization.

Skills: Speaking

The course provides practice in different modes of speaking.
One important area is using functional language to do
something specific with the language - for example, make a
request, give an opinion, offer help or exchange information.
Students are given spoken examples of the necessary phrases
to perform these functions in typical everyday conversations,
which they then use as models for pairwork practice.

Students are also encouraged to discuss topics and bring their
own experiences and ideas into the classroom. Student input
is a valuable part of each lesson and the more they share

their knowledge and thoughts with each other, the richer the
lessons will be.

Collaboration is an important part of the student’s skill set,
and working together to make decisions, solve problems and
achieve goals is one of the most important aspects of the
course. This is achieved through speaking activities in small
groups, class discussions, poster presentations and a variety of
other activities.

Skills: Reading

Reading activities are based around texts that have been
written specifically for the level and relate to the topic of the
unit. Reading is an integral part of the process of learning
new vocabulary and grammar. It is also the means by which
students learn about contemporary events and issues related
to a wide range of areas including technology and the digital
world, health and lifestyles, the world of work, and various
aspects of culture.

Reading skills are developed in stages and students are
introduced to the various ways in which we read, depending
on our purpose. Skimming is a key skill that allows us, in a
similar way to listening for gist, to get the general meaning

of the text. Scanning focuses the student’s attention on only
the information they need, which means that they read more
efficiently and do not waste their effort on unnecessary detail.
Reading for detail helps the students to read a text closely and
understand the text at a micro level — an important skill for
reading academic texts, for example.

Skills: Writing

Students learn how to write connected text in a variety of
genres. Note-taking is a core skill that can be applied to
academic study and also to the world of work. Students are
also given guidelines as to how to compose a clear, concise
email message, both in professional and everyday contexts.
Text messages, reports, personal profiles and application
letters are some of the many areas of writing that are also
covered in the course.

Students need to be able to write in a way that is both
coherent and clear. The course introduces the ways in which
we organize ideas and use the appropriate language to make
this organization clear to the reader.

Marking students’writing is an important part of the process
and students value feedback from the teacher — both praise
and constructive criticism. Comments on the students'work
should guide them as to how to improve their work, both in
their use of language and in the way they construct a text.

Pronunciation

Pronunciation is highlighted throughout the course, in places
where the students need to be able to produce the correct
pronunciation of individual sounds, individual words including
word stress, phrases and complete sentences, including

basic intonation patterns. Students should be encouraged

to use the correct pronunciation in the subsequent speaking
activities to reinforce their ability to say individual and
connected sounds accurately and fluently. Spoken models of
these features are provided in the audio material.
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C21 skills

Each unit introduces two or three C21 skills, so 30 skills areas
are covered per level. Together they encourage students to
think actively and critically about what they read and listen
to, and provide insights into the skills they need to master
in order to function effectively in a contemporary and
international environment.

The C21 skills have been selected on the basis of their
relevance to language learning {e.g., communication, study
skills) and their importance in preparing students for life and
study in the 21" century (e.g,, critical thinking, creativity, life
skills and callaboration).

C21 skills area and sub-skill

T
)

Reference to practice activities in the
C21 pages at the end of the unit

Practice activities from the C21 skills

pages for the unit

?7//?’////A’////////////////A"///////7////7///A//////////////7///////7///////7/////&’/5//7/A’////Z’/////////////////7////////%//.44’6’//////4//////7///{ Introduction '

Slideshows

Section C of each even-numbered unit (Units 2,4, 6, 8, 10 and
12) features a slideshow and audio commentary relating to the
theme explored in the previous two units. The slideshows can
be accessed from the interactive course book or the resources
section of the website: www.garneteducation.com/c21.

They provide extensive listening practice and a set of related
discussion and writing activities.

The listening activities are designed to build skills for
understanding the main ideas rather than every small detail.
A strong emphasis on listening in pairs encourages students
to share what they understand, rather than panic about what
they have missed.

How to work with the slideshows

You study photos from each slideshow to
predict what the slideshow is about, and the
key words you'll hear.

You watch each
slideshow and
share ideas about
what you hear.

You discuss
questions raised
in the slideshow

L e i e e
e —~——- in pairs or small
g groups and share

= your ideas with
E Bl the class.

As an additional activity faor Levels 4 and 5, encourage
students to create and share their own slideshows and
commentaries, using appropriate software such as
PowerPoint,
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Teachers and students can pause and play back
the commentary at any point. Subtitles can also be

switched on and off to help students with parts of the
slideshow they find tricky to understand.

« Transcripts can be found at the end of the course book.
These should be used sparingly with students with
lower levels of English as they can reinforce the idea that
students need to catch every word.

» Visual organizers are available on the C21 website
www.garneteducation.com/c21/student/ as support for
the note-taking phase of the listening activities and for the
follow-up writing tasks.

Assessing progress

After every unit there are activities to assess students' progress
and encourage them to become responsible for their own
progress and become independent learners; one of the
underpinning C21 skills.

Planning ahead activities

Units 1,3,5,7,9&11

These self-evaluation activities encourage students to think
about their learning, identifying areas of strength and areas for
improvement. Encourage students to answer the questions
honestly and revisit at reqular intervals so they can see the
progress they are making and update their learning priorities
and study plans.

Progress tests after every two units

Units 2,4,6,8,10&12

The tests cover the main areas the class has studied in the
previous two units. They can be done in class or as homework
after the units have been completed. The results should give
teachers and students a good idea of progress and indicate
areas where they may need to do further study.

Support material

Focus boxes

Notes in Focus boxes provide essential information to help
students with activities in class or for reviewing units later.
They are colour-coded to highlight their purpose.

Grammar Focus (Green)

Provides notes on the form and
meaning of the grammar paints.

%c

E&-:pfessicm Focus (Pink)

Contains functional language, useful
expressions and tips to improve
students'written and spoken
communication.

Pronunciation Focus (Yellow)

Provides models of pronunciation

to support speaking tasks and help
students to recognize features of
spoken English such as connected
speech or short forms that can impede
understanding.

Activities

For some more extensive speaking or writing activities in

the units, additional material can be found in the Activities
section at the back of the course book. These take the form
of prompts such as charts or illustrations or full case studies
and rale-plays for pairwork and sometimes for small groups.
For pairwork activities where students exchange information,
separate pages are provided for Student A and Student B so
that they cannot see each other's information.

Transcripts

All the listening material is available in written form in this
section. You can suggest to the students that they read the
transcripts after the lesson as revision. You could also get the
students to refer to the transcripts after a listening activity

to check on anything they could not understand. However,
students shouldn't focus too much on understanding
everything, as this may slow down their progress.
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Word list

The word list is a good resource for reviewing vocabulary. The
word list contains all the words that the students should be
aware of in a given unit. As suggested above, the students
can use the word list in various ways to reinforce their
understanding of the words and phrases they have studied.

Learning methods

One of the main dangers in language learning is for the
teacher to talk too much, and become the main focus of
class attention, instead of the students. C21 has been
designed to maximize student-centred classroom interaction,
and the notes in this teacher’s book are written from this
perspective. These general notes, and the unit-specific notes
that follow them, present ways of putting students at the
centre of learning.

Pairwork

Many activities in the course book lend themselves to

pairwork, not just the ones shown as pairwork in the

exercise instructions. Here is a procedure for introducing and

exploiting pairwork in the reading of a dialogue.

1 Explain the task and make sure the whole class
understands it.

2 Divide the class into pairs. Try to avoid students always
working together in the same pairs.

3 With the whole class listening, the teacher reads the part
of Speaker A with one of the students taking the part of
Speaker B, perhaps only speaking the first few lines of the
dialogue, while the rest of the class listens.

4 Another student takes the part of A and the teacher takes
the part of B again, while the rest of the class listens. You
can omit steps 3 and 4 if you think the class can start to
work in simultaneous pairs without a ‘model’.

5 Getthe whole class to read the dialogue in simultaneous

pairs, with each pair reading at their own speed, of course.

The teacher should listen to different pairs, in larger

classes walking around the room, noting mentally or

on paper any points that are causing difficulty or need

improvement, especially difficulties experienced by more

than one pair.

When most pairs have finished, call the class to order.

7 Go over points that have been causing difficulty or need
improvement and get one or two students to listen
and repeat.

8 Get one or two pairs to redo the activity for the whole
class, ensuring that they incorporate any corrections/
improvements that you have mentioned.

9 Pairwork can often be followed up with written activities.
Suggestions for these are given in the unit-specific notes.

o
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Group work

Similarly, group work is a good way for students to do certain
activity types, for example, discussion activities, in a way that
is not dominated by the teacher.

1 Explain the activity and make sure the whole class
understands it. Say what you expect at the end of the
activity. For example, after the activity, you might want
a spokesperson for each group to summarize what the
group has discussed and the conclusions it has come
to, being ready to summarize differing conclusions from
within the group if necessary.

2 Divide the class into groups of three or four, and get
students in each group to select a spokesperson, or, if they
hesitate, appoint one yourself for each group. Try to avoid
students always working together in the same groups. Also
avoid groups always having the same spokesperson.

3 Get the students to start their discussion.

4 The teacher listens in to different groups, walking around
the room, if necessary, noting mentally or on paper any
points that are causing difficulty, especially difficulties
experienced by more than one group.

5 When most groups have finished, call the class to order.

6 Go over points that have been causing difficulty and get
one or two students to listen and repeat after you.

7 Get the spokesperson from each group to give a summary
of the outcome of its discussions. If there is time and
interest, you can then develop a whole-class discussion,
comparing the points of view of different groups.

8 Group work can often be followed up with written
activities. Suggestions for these are given in the unit-
specific notes below.

Unit-specific teaching notes

In the next part of this book, you will find step-by-step notes
on the teaching of each unit, along with answers to exercises
and suggestions for supplementary activities.

i ale) lish for the 21t Centu ry e Intro duction ' _



Big questions

Vocabulary

+ Research and scientific theories

Grammar

+ Revision of tenses

Language skills

Reading: Reading to confirm speculation
Reading: Reading to compare information
Listening: Listening for true/false information
Listening: Listening to complete a table
Listening: Listening for detail

Writing: Writing a profile

Speaking: Discussing options and justifying
opinions

e

Communication
» Objective and subjective arguments

Life skills
+ Building rapport

Study skills
* Active learning

Enaglish for the 217 Century » Unit 1 sz s i s o e e o e o

Talking point

The purpose of this activity is to focus the students on the
topic and activate some vocabulary related to it.

With the whole class, get students to talk about what they can
see in the photo (the Horsehead Nebula in the constellation
of Qrien). You could explore how the image relates to 'big
gquestions’ such as 'How old is the universe?’

Ask the students to think of some examples of famous
scientists, mathematicians and you could also add
philosophers to the list. Examples could include Charles
Darwin, Isaac Newton, Marie Curie, Albert Einstein, Ada
Lovelace, Katherine Johnson, Pythagoras, Plato, Aryabhata and
Descartes.



A A e A

UA S right question?

@%@ Research and theories

With the whole class, discuss these general questions,
tactfully of course. Get students to give examples of
'big questions.

Get students to read the text individually, Walk around
the class to monitor and assist where necessary.

With the whole class, work on any difficulties such as
infinity. Then get students to say if they anticipated any
of the issues in the textin 1.

Get the students to talk about what they can see in the
photos and match them with the questions.

With the whole class, elicit the answers. Encourage the
students to try and explain the link between the photos
and the gquestions - see possible answers below. Work
on any difficulties, e.g., pronunciation of aliens.

Answers

a 3 (Photoof sleep research, which links it to the
question about dreams. Scientists monitor people
while they sleep for research purposes.)

b 1 (Photoof the Hubble Space Telescope, which links
it 1o the question about the universe, because the
HST orbits Earth providing valuable observations
and data about the universe))

¢ 4 (Photoof a UFO sighting, which links it to the
question about aliens.)

d 2 (Photo of someone making a decision, which links
it to question d and the idea of free will, i.e., is the
man actually ‘free'to make the decision?)

B O 11Get students to look through the statements. Play
each section of the recarding once or twice and then
elicit the answers. More importantly, discuss the issues
raised in the answers with the whole class,

Answers

a false The brain decides which information to
forget or delete,

b true

c false  The speaker thinks that bright lights in the
sky are alien spaceships.

d false Decisions are often ‘made for us' by society/
social pressures.
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Go through the definitions, working on any
pronunciation difficulties, e.g., measure. With the whole
class, elicit the answers and work on any remaining
difficulties of meaning.

Answers

a to calculate an approximate number or amount

b facts or information that show something is true

¢ ascientific method of discovering or testing

something

to give a reason why something happens or exists

a tool that we use to test or measure something

to find the size, weight or quantity of something

the process of noticing or watching something

happen

to investigate and study a subject

i asystem of ideas that provides an explanation
for something

o "0 Q

>

Make the transition to this activity by writing the verb/
noun table on the board and getting students to
suggest items to complete it. Students should be clear
about the part of speech of each word, e.g., they should
not confuse the verb prove and the noun proof.

Answers
explain
estimate
observation
research
measure
theory

-~ 0 Q0O OO

Get students to work on this in simultaneous pairs. With
the whole class, elicit the answers, working on word
stress, for example, explain, explanation.

Answers

a explanation

b estimate

¢ evidence (Point out that evidence is uncountable. You
can't say ‘an evidence'or ‘a strong evidence')
research

e observe

f theory (Point out that phenomena is the plural of
phenomenon, but that many native speakers make
the mistake of using the former when they should
use the latter)

g mMmeasure

If students have not used C21 before, introduce them
to this central idea behind the course. (If you have not
taught the course before, refer to the information on
page 7 of this teacher’s book before the class.)

Then go to page 22 of the course book now to do the
exercises, or come back to them later. Related teacher’s
notes are on page 89 of this book.

8 @ 1.1 Play the recording again, section by section, or get

students to look at the transcript for track 1.1. Elicit and
discuss the answers — there is a lot of subjectivity here.
Students should introduce their own information to
support their answers.

For example, brain scans of people who are asleep

can show dream activity, so the assertion that 25% of
the time we are asleep is spent dreaming is probably
based on this evidence, but it is not mentioned in the
recording. So, for this item, tell students to decide if the
evidence is mentioned by the speaker or not. The table
should show this.

However, the main purpose of the exercise is for
students to spot the subjectivity of Speaker 3. Point out
that there are many people who believe ‘objectively’

in the existence of UFOs. You could talk about the
popularity of TV series such as The X-Files and ask the
class to think of other TV series and films that deal with
the subject. Ask students if they ‘believe’in UFOs and
give their reasons and any evidence they think supports
their beliefs.

Answers
Objective | Supported | Clear and
by evidence | logical
Speaker 1 v X v
Speaker 2 v b & v
Speaker 3 X X X
Speaker 4 v b 4 4

*Evidence for the age of the universe is given, but not for
the nature of the universe before the Big Bang.

¥ This section provides a good starting point for a
homework research task. Ask the students to look again
at page 14 in the course book and find any evidence
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that the Earth is round (the photo of the Hubble
Telescope shows the shape of the Earth in the
background). Get them to research the topic on the
internet. For example, they can google the question
'Is the Earth round? and follow up on any interesting
links. They should report back on their research in a
five-minute presentation in the next lesson.

1_ B Questions and answers

ee@ Revision of tenses

Get students to discuss the questions in pairs and then

discuss with the whole class. The purpose of the activity
is to encourage them to think about the importance of
questions and the role they play in everyday life.

Get students to lock through the exercise individually
before doing it with the whole class, Encourage them
to use the tense in the question to help find the answer.
For example, the tense in 1 is the present simple

which we usually use with facts and information. Ask if

students know the answers to any or all of the guestions.

However, don't spend too long on this, as students will
listen to find out in 3.

Answers

a 1 Whatisthe rarest blood type?

Has a dog ever been into space?

Who discovered penicillin?

Will there ever be a cure for cancer?

Are European Union countries going to reduce
the amount of greenhouse gases they produce?
f 5 sthenumberof malaria cases going down?

man o
Lo SR N S N ¥7E )

Revision of tenses

At this level, students will prabably have seen these
rules several times. Go through the exercise with the
whole class. Elicit and discuss the answers.

Answers

a present simple d pastsimple

b present continuous e will

¢ present perfect f goingto
Examples of each tense in the questions in 2

1 presentsimple 4 will

2 pastsimple 5 present continuous
3 present perfect 6 goingto

DLZ Play the recording for students to check the
answers to the questions in 2. Work on any remaining
difficulties. Ask if there is anything that they find
surprising or that interests them. Point out that the
banner photo for the lesson is a photo of Laika, the
Russian dog who was sent into space!

Answers

The rarest blood type is AB Negative.
Alexander Fleming discovered penicillin.

Yes, a Russian dog called Laika.

Possibly. Research is making advances.

Yes, the number of cases is going down.

Yes, the EU countries are going to reduce the
greenhouse gases they produce.

oOU s N =

1 A What is the rarest blood type?

B AB Negative. Less than 1% of the world
population has this type of blood. The most.
common blood type is O, about 47% of the
population.

Who discovered penicillin?
The Scortish biclogist, Alexander Fleming, He
actually discovered it by accident.
3 A Hasadog ever been into space?
B Yes, the Russians sent a dog called Laika into
space in 1957, This was four years earlier than
 the first human astronaut, Yuri Gagarin.
4 A Will there ever be a cure for cancer?
B Possibly. There have been some
breakthroughs in vaccines. In the USA, five
billion pounds is spent every year on research.

N
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5 A Isthe number of malaria cases going down?
B Yes,itis. It is going down by about 5% a year.
6 A Are European Union countries going to

reduce the amount of greenhouse gases
they produce?

B Yes, all the major countries signed an
agreement to cut greenhouse gases by 40%
by 2030.

n Do this as a whole-class activity, discussing the logic of
the answers.

Answers

Have you seen

did you get

Are you reading

Are you going

Will you get/Are you going to get
do you admire

=0 Qa0 oo
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© Get students to ask and answer guestions in
simultaneous pairs. Walk around the class to monitor and
assist where necessary, ensuring students use the
appropriate tense for each question and answer.

With the whole class, work on any remaining difficulties,
Then get some of the pairs to repeat their exchanges,
incorporating any corrections and improvements that
you made,

C ] skiLLs

LIFE SKILLS: Building rapport

Introduce the subject of 'saving the planet'by asking
students what they understand by this expression,
Then get them to look at the question in the rubric.
Tell students that they should read the article with this
question in mind.

Get students to read the article individually and silently.
Walk around the class to monitor and assist where
necessary. With the whole class, work on any language
difficulties.

Then get students to discuss the article and answer the
question in simultaneous pairs. Walk around the class
to monitor and assist where necessary. Remind them
of the modal verbs could and might that they can use
when discussing the ideas, e.qg., Electric cars might be a
good way of combating global warming.

With the whole class, get some of the pairs to say
what their conclusions were, and encourage
whaole-class discussion.

Enaglish for the 217 Century » Unit 1 sz s i s o e e o e o

@13 Say the first question and shorten the ‘Where
has'to'Where's'so that the students understand

the idea. Explain that sometimes the auxiliary verb

is shortened when it comes after a question word.
Then play the recording for the students. Play the
recording again if the students are having difficulties.

Answers

Where's he gone?

What did he do? (no short farm)
How does he know? (no short form)
What's he doing?

What'll he do?

What's he going to do?

- ©o an oo

going to do?

Get students to work on this in simultaneous pairs, With
the whale class, elicit the answers,

Answers

a What projects has Elon Musk invested in? (Sorme
students might suggest In what projects has Elon
Musk invested?' Sounds less natural, but is acceptable.)
In which vear did SpaceX start? (‘Which year did
SpaceX startin?)

How has SpaceX saved money and resources?

What do the rockets take up to space?

How does the Tesla car help reduce pollution?

How will the trend in car buying change in the future?

o
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Get students to ask and answer the questions in
simultaneous pairs. Walk around to monitor and assist
where necessary. Then get some of the pairs to repeat
their exchanges, incorporating any corrections and
improvements that you made.

Answers

a SpaceX and electric cars

SpaceX started in 2002.

It has saved money by reusing rockets.
satellites, deliver food and equipment to the ISS
They do not use petrol, so they do not produce
exhaust emissions (the waste gas that petrol
engines produce).

f People may buy more electric cars.

o an o
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a w Students will probably not know these people:

Flossie Wong-Staal (1946-2020), a Chinese American
biologist; Nikola Tesla (1856-1943), a Serbian-American
electrical engineer, and physicist Yoshiki Sasai (1962—
2014), a Japanese biologist.

Explain the task and get students to do it in class or for
homework. Ensure that students bear in mind questions
aand b from 9. If they write the profile in class, walk
around the class to monitor and assist where necessary.
Get students to redraft their profiles following any
general or individual comments you have made.

1C What's the best way to

learn a language?

@e Language learning

A e 1o lish for the 21t Centu ry e Unit 1

With the whole class, introduce the subject of language
learning by discussing the list of characteristics (points
a—e). Encourage the students to think and talk about
how a friend or classmate they know well studies and
the strategies they use to be successful.

@ 1.4 Play the recording once or twice, stopping to
allow students to add to the list in 1. Point out that in
the recording Professor Hawthorn refers to the language
learner as‘she’as an alternative to ‘'he’or 'they’ With the
whole class, elicit the answers and write them on the
board in note form.

Answers
experiments with language
takes risks
is realistic about the time and effort required
is independent and looks for opportunities to learn
outside of the classroom
- understands the balance between accuracy
and fluency
thinks critically about learning journey, i.e., progress
and methods

Then get individual students to use the completed list
in 1 to talk about good language learners in complete
sentences. They can use'he,'she’or ‘they"

Transcript @ 1.4

As a professor of language teaching | am often asked
the same question, 'What's the best way to learn
alanguage?: Well, that's a very difficult question

to answer because it depends on so many factors
such as'What language are you learning?; ‘What
languages do you already speak?; "What do you need
the language for?; and so on. But we do know from
decades of research that most successful language
learners share certain characteristics. So, I'm going to
give you a profile of a‘good’language learner.

Broadly speaking, | can say that a good learner
experiments with language and she takes risks.
That's the first thing. And she is realistic. By realistic,

I mean she knows that learning a language is not
simple or easy. It takes time and effort. She accepts
that sometimes progress will seem slow. Next, she
is independent, meaning she doesn't just sit in the
classroom expecting to learn. Instead, she is always
looking for opportunities to learn, to practise, to
improve. And importantly, a good learner is able to
find the right balance between accuracy and fluency.
And by accuracy we mean communicating correctly,
not making mistakes or errors, and by fluency we
mean communicating freely and easily.

Right, the final feature of a successful learner is that
she thinks critically about her learning journey. By this
I mean she is aware of her progress and knows what
she needs to improve. And she knows which methods
work for her, and which methods don't. Because we
are all different, and we learn in different ways.

v Get students to work in simultaneous small groups to

add to the listin 1. Walk around the class to monitor and
assist where necessary. Prompt groups with suggestions
for ideas if they find the exercise difficult.

With the whole class, work on language points that need
improving. Then get some of the groups to talk about
the ideas. Have a whole-class discussion about them.

Possible answers
learn a little every day, rather than remember a lot at
infrequent intervals
are good at memorizing information and developing
memory techniques
don't‘argue’with the language they are learning. If
they find something strange or illogical, they should
put their energy into learning it, rather than into
questioning the rules.
use dictionaries in an intelligent way, i.e, they don't
think and look in terms of word-for-word equivalents
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aren't concerned about achieving perfect
pronunciation. Being understood by native speakers
is a reasonable goal at this stage in their learning.
learn blocks of language, not just isolated words

STUDY SKILLS: Active learning

Pronunciation

@ 1.5 Play sentence a then elicit the answer,
Highlight the shortening of 'l am’ to I'm’ and the
link between ‘give’ and 'you'. You could also elicit
the short forms of be as an auxiliary (I'm, you're, he’s,
we're, they're).

Ask the students why ‘give’ and you' are linked
(because ‘give’ ends in a consonant sound and
‘yvou' starts with a vowel sound). Play the rest of the
recording and elicit the answers.

Elicit the answer for the final guestion. Ask one or
two students to say sentences a and d using the
unstressed sound /ta/ for 'to’

Answers

S0, | am going to give you

learning a language is not simple or easy
she is always looking

a good learner is able to find

she is aware of her progress

® an oo

a Sﬂ i’m'galng togimyw
_b Iearnlng a language isn't simple or easy.

Explain the task and get students to read the two adverts
individually. Ask individual students how the two schools
are different.

Then get students to work in groups of three and discuss
their preferences. Walk around the class to monitor

and assist where necessary. Then get a spokesperson
from each group to say which member(s) of the group
preferred which schoal. Ensure that the spokesperson
does not just talk about their preferred school.

Have a whole-class discussion about the learning
methods used in the two schools. Get students to say, for
example, what they understand by ‘properly’in the first
paragraph of The Carrington School of English advert,
and whether they think the ‘listen and repeat’ method
would lead to perfect pronunciation, etc. In relation to
the SpeakEasy advert, do some of your students agree
that grammar rules should never be taught?

Answers

The Carrington School of English is a more formal and
traditional school. It focuses on grammar, reading and
writing and correct use of English.

SpeakEasy is a less traditional school, It focuses more on
communication and less on grammar.

> 1.6 Get students to read the questions in the rubric
before playing the recording. Play the recording once or
twice, Elicit the answers to the questions.

Answers

They are talking about The Carrington School of English.
They disagree (about teachers correcting mistakes).
Student A: it is the only way people improve,

Student B: has read a book that says if a teacher corrects
every mistake, students get nervous and unwilling to
speak in class.

Mwaen accuracy and ﬂuenc;y
A But how da peaple learn if they don't know
what's co

mls%ake thae swdentsgekmwﬁus and dan’t
speakin class.
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a Point out that these expressions come from the listening
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Justifying opinions

Go through the category headings. Point out that
evidence is always uncountable and therefore always
singular. Experience is uncauntable in this context, but
can be plural in other contexts,

Go through the expressions, getting students to
complete them with their own ideas, e.g,, The facts
show that learners benefit from being corrected, but
teachers should not correct all mistakes. Correct any
typical mistakes such as‘Let me to give you an
example! Despite what has previously been said
about the dangers of over-correcting, at this level,
carrection of this error is helpful,

in the previous activity. Ask the students to match the

expressions with the carrect categories in the Focus box.

Ask them to highlight the words that helped them.

Answers

a Speaking from experience

b Referring to another person’s opinions
c Using evidence

v Explain the task by going through the steps,
explaining any difficulties, e.q, feature.

Do this individually, so that each student can think of

a friend to whom they give advice. Get students to
make notes for Steps 1-3 in relation to their friend. Walk
around the class to monitor and assist where necessary.
Get some students to talk to you individually about the
features of each school in relation to their friend.

With the whole class, work on areas that need
correction/improvement, especially in relation to
language related to this task. Then get some of the
students to present their conclusions to the whole class,
encauraging whole-class discussion.




Vocabulary

+ Incidents: Hijackings and robberies

Grammar

« Narrative tenses: Past simple and past continuous

Language skills

+ Reading: Reading to confirm predictions

¢ Reading: Reading for detail

« Listening: Listening for specific details

¢ Listening: Listening to make notes

¢ Listening & Speaking: Comparing and assessing
different witness accounts

» Reading & Speaking: Structuring narratives and
telling stories

* Writing: Writing a story

@ SKILLS

Critical thinking

« Evidence and witness accounts
Communication

+ Telling stories

Talking point

To focus students on the topic, read through the questions
and ask for their feedback. Encourage students to discuss
and share their ideas about the questions. There are no
right and wrong answers, but ask students to try and justify
their opinions.

Enaglish for the 2717 Century » Unit 2 sz s s s v v s e v A o v s
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2A Can you solve the mystery?

e@ Narrative tenses

Refer to the subheading of this section and explain that
the adjective narrative describes the telling of a series
of events. Explain that narrative can also be a noun
meaning ‘story’

Get students to work in simultaneous pairs on the
pictures to guess the story, They should use all five
pictures and try to work out the connection between
them. Walk around the class to monitor and assist
where necessary.

Then get two or three pairs to give their interpretations of
the pictures for the whaole class.

Get students to read the story individually, or read it
aloud with the whole class. Explain any difficulties.
Then, with the whole class, get students to relate the
story to the photos in 1, and discuss to what degree
students had anticipated the story in their answers to 1.

Then get individual students to say what they think
happens next. Encourage them to use the clues in the
last paragraph, e.g.,'something around his waist’ - What
could this be? or'Outside it was dark and stormy!— What
consequences might this have?

@ 2.1 Explain the task and play the recording once or
twice, explaining any difficulties.
Then get students to work in simultaneous pairs on what
happened next, and report back to the whole class.
Work on narrative tenses, e.q., Perhaps Cooper landed
successfully and survived. Perhaps he buried the money so
that he could come back to find it later.

Perhaps he died of cold while he was making his descent.

Perhaps he landed safely, but the money blew away and he
couldn't find it in the dark.

For the moment, concentrate on using the past simple
and past continuous rather than might have, may have,
could have, etc.
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ne}thewwasthemoney ortwa of themrachuﬁe&
HIST!Q'-M&S Ieft on hss seat.

Hewar&r, in Febmary 1980, a young boy called Brian

Ingram wasdigging holes in the sand when he

feund same envel@pesﬁ:!l of money. There were
‘packe 2 ar bﬂlsanda thlrd pxacket

enlye:ﬁdeace eftha ﬁijécking ever found, Tathlsfiay,
nobody knows for sure what happened to the man
known as Dan Cooper.

Explain the task and get students to work in groups of

three, asking each other the questions. Get students

to give reasons for their answers. Walk around the class
to maonitor and assist where necessary. Correct any
cemmon mistakes, getting individual students to repeat
their reasens incorperating your corrections.,

Then, with the whole class, get some of the groups to
ask and answer their questions again.

Possible answers

a Probably not. He wanted to hide his real identity.

b We don't know.

c Yes. A plot (teach this word) like this takes a lot
of planning.

d Yes. He tipped (teach this word) the flight attendant
by telling her to keep the change.

e Because he didn't want to be seen after he jumped
out of the plane.

f Perhaps the airport manager thought that wearing
a uniform would provoke (teach this word) Cooper.
(Students might say that it's strange for airport
managers to wear uniforms, but they did in the USA
inthe 1970s.)

g Perhaps he thought it would be easier to hide
in Mexico.

h So that he could jump out with his parachute
more easily,
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Narrative tenses

Talk students through the tenses and the examples.
Highlight the fact that we use when before the past
simple and while before the past continuous.

Do the exercise with the whole class, ensuring accuracy
of use of the two tenses.

Answers

a was playing, found — Brian Ingram, the boy who
found the money

was serving, gave — Florence Schaffner, flight attendant
was raining, jumped — Dan Cooper

landed, were waiting — a Reno police officer
jumped, was flying — the plane's pilot

was not wearing, delivered - the airport manager
was not wearing, sold - the ticket sales clerk

was sitting, did not know - the passenger in the seat
next to Cooper

O o an o

Get students to complete the questions individually
and then ask and answer questions in simultaneous
pairs. Walk around the class to monitor and assist
where necessary.

Work on any difficulties and then get some of the pairs
to repeat their exchanges for the whole class.

Answers

a What was Cooper wearing when he got on the
plane? a dark suit

b What did he say to the flight attendant? 'l have a
bomb in my briefcase.”

¢ Where did the plane land at 17397 in Seattle

d Who did Cooper talk to while workers were refuelling
the plane? the crew

e Where was the plane flying to when Cooper jumped?
Reno Airport/Mexico City

f How fast was the plane flying? at the slowest speed
possible

g Who was waiting when the plane landed at Reno
Airport? armed police

@ 2.2 Prepare for the task by getting students to look
at the headings in the table. Play the recording once or
twice and get students to take notes.
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A black tie that Cooper left behind.
The two parachutes he left behind.

Evidence The 66 unidentified fingerprints,
The money the young boy found.,
How tall was he?

Witness What was he wearing?

questions What was his voice like?

Was he calm or excited?

A 91 kg weight was dropped from the
Experiment | plane to get an indication of where
Cooper landed.

Serious and urgent financial problems,
which forced him to do something

Theories

dangerous.

A thrill-seeker?
Transcript > 2.2

First of all, the investigators gathered any evidence
they could find. There was the black tie Cooper left
behind on the seat in the aeroplane. And there were
the two parachutes he didn't use. They also found
66 unidentified fingerprints. And then, of course,
there was the money the young boy found.

The investigators then began talking to anyone who
spoke to Cooper, in particular, the flight attendant
and the ticket sales clerk. They asked these witnesses
lots of questions about Cooper, for example, ‘How tall
was he?” "What was he wearing?” What was his voice
like?" ‘Was he calm or excited?' These descriptions
helped the investigators to develop a complete
picture of the man.

In order to estimate where Cooper landed,
investigators conducted an experiment. They sent
the same plane on the same journey with the same
pilot, and at the estimated time that Cooper jumped,
they dropped a 91 kg weight from the plane. Once
they had an idea of location, they began searching a
very wide mountainous area.

The FBI also contacted experts in several fields.
Perhaps the most interesting theory came from
psychology experts. Most psychologists agreed
that Cooper probably had very serious and

urgent financial problems, which forced him to

do something so dangerous, However, some
psychologists suggested he was a ‘thrill-seeker’
meaning somebody who simply enjoyed extreme
danger and excitement.




While the FBI doesn't have a complete theory on
Cooper, there are some things they believe. Based
on his actions that day, they know he was a very
careful planner. They think he knew the Seattle area
very well. They also suggest he was an Air Force
veteran although they do not believe he had much
experience with parachutes because the jump was
simply too dangerous. It is this fact that convinces
the FBI that Cooper did not survive. However, many
people believe Cooper did survive, and some even
claim to know his identity.

a Get students to work on this task in simultaneous pairs
or small groups. Walk around the class to monitor and
assist where necessary.

The main focus of this section is the past simple and

past continuous, but at this point students will probably
need help with could have, might have, may have (rather
than just using perhaps he + past simple). Work on this,
getting students to use these forms with their own ideas,
and writing model sentences on the board.

Get representatives from different pairs/groups to talk
about their conclusions.

If students are interested, get them to search the internet
for'D. B. Cooper'and to give a short presentation on

their findings in the next class. Point out that one of the
language options for this article on Wikipedia is simple
English, which can be selected from the menu on the
left of the Wikipedia page. Students may prefer to read
this version.

@@ Witness accounts

n @ 2.3 Check that students remember the meaning
of witness accounts. Ask them if witnesses to the same
event give the same accounts (usually not).

Point out the headings in the table, explaining sequence
if necessary.

Play the recording for each witness once or twice,
stopping at suitable points to allow students to make
notes under each heading in the table for each witness.
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e e Sequence of events
the robbers q
Wearing a mask | Heard someone shouting
6 feet tall Turned round and saw man
Very thin with mask
= Wearing grey V\éasﬂshogting ‘Everybody on
& trousers and the floor
£ blacktop Went up to till and asked
= Hadaplastic bag | Cashier to put money in
prasticbag the bag
Ran out of bank, got into
green car and drove north
along Sullivan Street
5 feet 8 inches Was waiting to see manager
tall Two men burst in, one stood
Medium build by door, the other went to
Wearing grey Celllnest
trousers and blue | Man at counter shouted ‘Put
top all the money in the case’ and
o Had a briefcase | Nobody will be hurt if you do
9 what | say’
f:_: Witness stayed quiet and
§ studied man to be able to
give description
Cashier put money into
the case
The two men ran out, got
into a brown car, quickly
drove off east towards
motorway
Transcript 2.3

Witness account 1

@™ > ™ >
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What were you doing when the robbery started?
| was queuing up to withdraw some money.
And what happened first?

| heard someone shouting and when | turned
around | saw a man with a mask on his face.
Can you describe him?

He was about six feet tall and he was very thin.
And what was he wearing?

He was wearing grey trousers and a black top.
What was he shouting? Can you remember?

He was shouting ‘Everybody on the floor.

Did he have a bag?

Yes, he had a plastic bag with him.

And what happened next?

He went up to the till next to me. Then he asked
the cashier to put all the money she had in the
bag. So the cashier put the money in the bag
and the man ran out of the bank.
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(2]

A Could you see where he went?

B Yes, | could see him through the window. He got
into a green car and the car drove north along
Sullivan Street.

A OK, thank you. That's very useful.

Witness account 2

A Where were you when the robbers came in?

B | was sitting in the corner of the bank when it
happened. | was waiting to see the manager
because | have a problem with my account you
see. Anyway, suddenly two men came bursting
into the bank. One stood by the door and the
other one went up to the counter.

A And then what happened?

B The man at the counter started shouting ‘Put all
the money in the case’ — he had a briefcase. Then
he said ‘Nobody will be hurt if you do what | say.’

A What did you do?

B Well, | just stayed quiet and looked at him

carefully because | knew the police were going to
ask me. So, he was about five feet eight inches tall
and he was medium build. I think he was wearing
grey trousers and a blue top. The other guy was
shorter and he was wearing all black.

A Did the bank people get the money?

B Yes, the cashier put all the money in the briefcase
and the two men ran out of the bank. They got
into a brown car and drove off quickly. They went
east towards the motorway.

With the whole class, get different students to make
statements, using information from the table, e.g., The
first witness thought that one of the robbers was six feet tall,
while the other witness thought he was only five feet eight
inches. Point out these expressions: but, however, while,
by contrast, on the one hand ..., on the other hand ...

Once they have got the idea, get students to talk about
the two statements in simultaneous pairs. Walk around
the class to monitor and assist where necessary, ensuring
they are using the expressions correctly.

With the whole class, work on any difficulties and
then get some of the pairs to repeat some of the
comparisons.

Then get students to discuss which version is more
believable in simultaneous pairs.

With the whole class, get representatives of different
pairs to give their conclusions, and have a whole-class
discussion about them.

Again, do this in simultaneous pairs and then get some
of the pairs to repeat their narrative of events for the
whole class.
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Do the exercises on page 36 of the course book now, or
come back to them later. Related teacher’s notes are on
page 90 of this book.

For extra support, ask students why different people
remember things differently, and what this might tell us
about evidence and ‘the truth’ Ask if the fact that many
things are now video-recorded, on people’s phones, on
CCTV (teach this expression), has made things better

or worse.

Explain the task and read through the instructions
with the students. Practise the stress of the noun
suspect /'saspekt/, with the stress on the first syllable,
contrasting it with the verb form suspect /s9'spekt/, with
the stress on the second syllable.

Get students to work in groups of four: two suspects
and two detectives in each group. Get the suspects
to prepare their alibis (teach and practise this word),
ensuring that they will be giving the same version of
events, and the detectives to prepare their questions.
Walk around the class to monitor and assist where
necessary.

When groups are ready, get them to work
simultaneously, with one of the detectives interviewing
one of the suspects, and the other detective
interviewing the other suspect. The pairs shouldn't be
able to hear each other.

Then get the detectives to compare notes about their
interviews with the suspects, identifying any differences
in their accounts.

Meanwhile, walk around the class to monitor and assist
where necessary.

With the whole class, work on any remaining difficulties.
Then get a detective from each group of four to give an
account of the interviews in their group, and whether
they were able to find any differences between the
suspects’ stories.



o o o 4 o o A o o 0 o G 0 B 0 o 0 0 0 G 0 5 6 0 o o o 0 v o Unit 2

2B What makes a great story?

@@ Structuring a narrative

Explain the task, get students to look through the
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~ Structuring a narrative

guestions, explain that NASCAR stands for National
Assaciation for Stock Car Auto Racing and then get them
to read the text. Walk around the class to monitor

and assist where necessary. You might have to explain
pit stop to those unfamiliar with car racing.

With the whole class, elicit the answers to the questions.

Answers

a NASCAR Sprint Cup race, Pocono Raceway, 2015

b the driver, Brad Keselowski, and two crew members

c The driver was coming in for a pit stop. The two crew
members were getting ready to change the car's tyres.

d The car’s brakes locked at high speed and the car hit
the two crew members,

e The two crew members got back on their feet and
finished the job.

f The story finishes happily. Nobody was hurt.
Keselowski had a good race and finished second.

Go through the narrative stages and the story with
the whole class, explaining any difficulties,

With the whole class, get students to look at the NASCAR
story again individually, identifying the stages.

Answers

1 ltwas 2015 and | was at the NASCAR Sprint Cup race
at Pocono Raceway.

2 The racing driver, Brad Keselowski, was coming in for
a pit stop and the crew members were getting ready
to change his tyres,

3 The car came in at high speed and the brakes locked.

4 This sent the car crashing into two crew members
and they both just flew into the air. One landed on
the bonnet of the car and the other guy fell onto
the ground.

5 |thought they were injured, but they both got
back on their feet and finished the job. Keselowski
drove away and we could hear him apologizing over
the radio.

6 Despite the spectacular crash, Keselowski had a good
race and finished second. But the most important
thing is that nobody was hurt. They were very lucky.

Get students to discuss the photo and identify the
narrative stage.

Answer
Stage 4 Climax

Get students to read through the parts of the story
individually and silently.

Then, with the whole class, get students to put the parts
of the story into the correct order.

Answers

Stage 1 Set the scene: d

Stage 2 Introduce the characters: b
Stage 3 Rising action: a

Stage 4 Climax: f

Stage 5 Falling action: ¢

Stage 6 Conclusion: e

¢ Tell the students they are going to write their own
story. Explain steps 1-3 and highlight that they should
write a draft of their story individually before they swap
their stories in pairs. Tell the students ta go to page 177.
They can choose one of the two photos to base their
story on.

Make sure as far as possible that they follow the six-stage
narrative structure. Walk around the class to monitor and
assist where necessary as they write their drafts.

When the students are ready, put them in pairs to swap
and read each other's stories. Encourage the students to
comment and make suggestions to improve the stories.

0 Tell the class to find a photo, either digital or print, that
is- about an event in their life such as a holiday, a
memorable incident, a funny moment. This could be
something the students prepare for the next lesson.
Students write their story following the six-stage
narrative structure. When all the students have a story
and their photo, put them into pairs to tell their stories.
Remind them to ask guestions and react appropriately as
their partner is telling their story.
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C 21 skis

COMMUNICATION: Telling stories

2C Can we travel through
time?

@O® siceshow

Now play the slideshow and do the related listening,
discussion and writing activities. You will find the slideshows
in the interactive course book or in the resources section of
the website: www.garneteducation.com/c21,

For more infarmation on how to work with the slideshows,
see pages 7-8 of this book,
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Vocabulary

» Describing movement

Grammar

* Passives

Language skills

« Reading: Predicting text content from pictures

» Reading: Reading for specific information

+ Reading: Reading graphs and maps

« Reading: Reading to identify the main idea and
supporting points

 Listening: Listening for specific details

» Listening: Listening to categorize information

* Speaking & Listening: Talking about journeys

s Speaking & Listening: Listening to ask questions

» Writing: Writing a comment for an online article

» Listening & Speaking: Appropriate turn-taking
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Life skills
» Working towards a
common goal

Communication
+ Avoiding personal references

Life skills

= Rules and responsibility
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Talking point

The purpose of this activity is to focus the students on the
topic and activate some vocabulary related to it.

With the whole class, get students to talk about what they
can see in the photo (a swarm of jellyfish moving together -
migrating). Ask the students to think of other events when
lots of people and animals move together.
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SA Journeys
@ Describing movement

With the whole class, get students to focus on the
photos. Tell them not to look at the texts yet.

Elicit the answers from the whole class. This will depend
on their level of knowledge of the natural world, of
course. Teach words like species (singular and plural
form are the same), herd (of animals), flock (of birds),
migrate, and anything that comes up in your discussion.
You could ask the class which language they think
‘wildebeest’ comes from and what it means. (It comes
from Afrikaans, one of South Africa’s languages; it means
‘wild beast’)

Answers

The similarities are that both species migrate an
enormous distance for similar reasons — for food and
survival of the species due to the change in climate.

Get students to read the texts in pairs, with one student

reading about wildebeest and the other about monarch
butterflies. Walk around the class to monitor and assist as
students find the answers for their species in the texts.

Work on any problems with vocabulary such as
starvation, drowning and predators. Get students to

give the answers, and work on them where necessary.
Work on the correct pronunciation of numbers, e.g.,
two thousand, five hundred miles, one point seven miflion/
one million, seven hundred thousand wildebeest and fifty
million monarch butterflies.

Then get students to ask each other the questions in
simultaneous pairs. Again, walk around the class to
monitor and assist where necessary.

With the whole class, get individual pairs to repeat one
question and answer each for the whole class. Work on
any remaining language difficulties.

Answers

Wildebeest

a 1.7 million wildebeest

b about 1,000 miles

¢ December

d They migrate through the Serengeti Plains in
Tanzania. First, they head west, then north towards
Kenya, then south back to where they came from.
to find fresh grass

f starvation, drowning, predators (crocodiles and lions)
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Monarch butterflies

a 50 million monarch butterflies

b over 2,500 miles

¢ September/October

d They travel from Canada/northern USA to Mexico via
southern USA.

They cannot survive the cold winters of the north.
natural predators and climate change

-~ o

Go to page 50 of the course book now to do the
exercises, or come back to them later. Related teacher’s
~ notes are on page 90 of this book.

Explain the task and get students to do it individually.

If necessary, students can refer to the texts to check the
context of the words and phrases. With the whole class,
round up the answers and work on any difficulties.

Answers

set off
reach
return journey
towards
via

head
spend

far from

on the way
Cross

takes

T T STLOW 0o QA0 oo

Introduce the idea of human migration by talking about
the way that many Chinese people travel around the
country at Chinese New Year — Chunyun. Get them

to look at and comment on the photos, which show
people travelling during the Chunyun period. Give
students time to work on the task individually or in pairs.
With the whole class, elicit the answers.

Answers

spend

far from

take

set off

on the way
return journey

-~ 0O QO W



G @3.1 Play the recording once or twice, stopping, if

necessary, at appropriate points to allow students to
absorb the information, and to explain any difficulties.
Elicit the answers.

Answers

a They spend New Year with their families at their
family homes.

They are working or studying in a big city.

36 hours

6.30 am.

She is going to sleep.

500 Yuan/70 dollars

-~ 0 QO o

Transcript B3

Chunyun is a period of travel in China, lasting around
40 days. It is the largest human migration in the
world, when the planes, trains and roads of China
become completely full of people. It starts about

15 days before the Chinese New Year and continues
for about 25 days after the celebrations. During
these 40 days, nearly three billion people travel.

The reason for this huge movement of people is
simple. It's a tradition for Chinese people to spend
New Year with their families.

But many people live far from their parents, normally
because they are working or studying in a big city. So,
during Chunyun they all head to their family homes.
Those with money drive or fly home, but many
people can't afford that, so instead they use the very
crowded trains and buses. Many of these people are
students or migrant workers. Some people cross the
country to be with their families, and remember China
is an enormous country! We met one of the travellers,
Liling, at the main railway station in Beijing and she
told us about her travel plans.

Liling Hello. My name is Liling and I'm a
student in Beijing. But today I'm going
home to spend New Year with my
family. I'm from a town near Chengdu,
which is over a thousand miles

from Beijing.
Interviewer How long is the journey?
Liling It's going to take 36 hours. And | have

already been travelling for a long time
this morning because everywhere is

so busy.
Interviewer A 36-hour train journey?
Liling Yes. | left home at 6.30 this morning.
Interviewer What are you going to do on the train?
Liling I'm going to sleep a lot because I'm
very tired. I've been studying very
hard lately.

VA’///////7///////?///V/A//A’///////////4’///////.’///////A//A"////9'///////7////////V/////A’///////;”/////A//Af////:’//A"////J"//////////////A’//////A’/ﬁ’///ﬁ'

Interviewer And do you have a bed on the train?

Liling No, | just have a seat. There are beds
on the train, but they're expensive.
My ticket only costs 500 Yuan. That's
about 70 dollars for a return ticket.

Interviewer Soin 36 hours you'll be back home
with your family?

Liling No, in Chengdu. | have to get a bus to
my town. That's another three hours!

Start by describing some of your own journeys, getting
a student to ask you questions. Then get individual
students to talk about journeys that they make or have
made, with the class asking questions.

Then get students to interview each other in
simultaneous groups of three. Walk around the class to
monitor and assist where necessary.

With the whole class, work on any difficulties. Get
individual students to repeat their descriptions,
incorporating any improvements that you made.

Then get two or three of the groups to repeat their
exchanges, incorporating your corrections.

\38 Urbanization

@9 Passives

n Explain that urbanization is the process in which more
and more people are leaving the countryside to live in
towns and cities.

Get students to look at the graph and map and answer
the questions in groups of three or four. Walk around the
class to monitor and assist where necessary. Make sure
that students are correctly using expressions such as
‘This graph/map shows (that) ..." Then elicit the answers
with the whole class, but don't confirm the correct
answers yet as students listen to check in 2.

@ 3.2 Explain the task and play the recording once
or twice, pausing at appropriate moments to allow
students to absorb the information and check their
answers.

Answers

a It shows the growth of world urban population and
decline of world rural population.

b World urban population became greater than world
rural population for the first time.

¢ Urban growth is fastest in parts of Africa and Asia; it is
slowest in Europe.
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d Urbanization has already happened in developed Pull factors - pulling people towards towns and cities
countries, whereas in developing countries the « more jobs
process is still happening. -+ higher wages

« the amenities in urban areas such as schools, hospitals

Tieea D 3 + abetter quality of life

The graph shows several things. First, we can see

how the total population of the world has risen from Transcript D 33

2.5 billion to over seven billion today. Then we can So what causes urbanization? We can separate

see how the world's rural population, those people the causes of this migration into push factors and
living in the countryside, has slowed down and is pull factors. That is, things that push people away
now actually decreasing, while the urban population from rural areas, like low wages or a lack of jobs, or
has risen and continues to rise. In 2010, for the first natural disasters such as floods or droughts, which
time there were more people living in towns and can cause starvation. People are forced out of rural
cities than in rural areas. areas by these factors. Then there are things that
The map shows the speed at which urbanization pull people towards towns and cities. Yes, I'm talking
occurred at the beginning of this century. As you about more jobs and higher wages, but there are
can see, urbanization is happening fastest in parts also the amenities in urban areas such as schools,

of Africa and Asia, rather slower in the rest of the hospitals, and so on. In general, people are attracted
world, and much slower in most of Europe. And there to the cities by a better quality of life.

is an explanation for this, of course. In developed
countries, such as those in Western Europe, the

majority of urbanization has already happened. It was B © 3.4Playthe recording once or twice, stopping two
at its highest in the 19" and 20™ centuries, whereas in or three times to allow students to complete the table.
developing countries the process is still happening. Get students to complete the table individually. Walk

around the class to monitor and assist where necessary.

With the whole class, work on any vocabulary problems
that have arisen. Then get one student to draw their
completed table on the board, explaining what they are
writing under each heading, and discussing it with the

&) Discuss some possible ideas with the whole class, for
example, nowadays, agricultural workers use modern
machinery, which makes agricultural processes
more productive than before, so there are fewer job

opportunities in the countryside. Or, that there are more, whole class.

better-paid jobs and a better quality of life in cities. Get :

students to work in groups of three or four. Walk around Rural Rural Urban Urban

the class to monitor and assist where necessary. benefits drawbacks benefits drawbacks

With the whole class, work on any language difficulties, Migrant Reduces People bring | Unemployment

especially in relation to the topic at hand. For example, workers workforce in | new ideas Lack of housin

ensure that students are using rise, raise, increase, go up, send money | rural areas Exch f BIRak .
d fall, decline, reduce, etc., correctl back to their xchange of | (people ivein

Rl LCl, g » €1, Y- families Not enough | ideas helps | slums)

Then get some of the groups to report their ideas, which is young men | development Lack of

. 3 ; } ) so workis -

incorporating any corrections and improvements that spentin done by More s

you made. the rural children who business and, | disease spreads

communities i
. _ ' should be at therefore, easily
4] 3.3 Explain the task and play the recording once or N, hool more jobs

twice, pausing halfway through to discuss the reasons, orkers °choo Infrastructure

) i . return can't cope

if necessary. With the whole class, get them to say if '

hel oned th 4 hat th with new (not enough

the e_cturer mentioned the same issues that they came knowledge quality housing,

up with. and skills schools and

Answers hospitals)

Push factors — pushing people away from rural areas

- low wages

- alack of jobs

- natural disasters such as floods or droughts, which
can cause starvation
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Transcript > 3.4

There are, of course, multiple problems in cities
caused by the migration of people from rural areas,
perhaps the most obvious being unemployment.
Some people are offered manual jobs, for example,
in the building trade. However, some peaple are not
given work because they do not have the right skills
or are too old.

And then there is the problem of housing the ever-
increasing population. About 40% of urban expansion
is estimated to be taking place in slums. And the
unsanitary conditions in these slums mean that
diseases spread easily. All of these issues are especially
problernatic when the process of urbanization
happens quickly. Cities can grow so fast that the
infrastructure cannot cope with the increasing
population. Therefore, there isn't enough quality
housing and there aren't encugh schools or hospitals.

However, cities can really benefit from this infiux

of people. People bring with them new ideas and
the exchange of ideas in cities helps development.
On a practical level, there is more business, and
consequently more jobs are created. Studies show
that the bigger the city, the higher the average wage
of its citizens.

But how are rural areas affected by urbanization?
Clearly, there are challenges. With so many peaple

leaving the countryside, the workforce can be severely:

reduced. This is particularly difficult when young men
are migrating because traditionally, in rural areas, the
mere physical jobs were carried out by these young
men. A subsequent problem is that often these jobs
will have to be done by the children in the families,
who would otherwise be going to school.

However, the benefits that urbanization brings

to rural areas should not be ignored. The migrant
waorkers in the cities earn significantly more than
they were making at home and they send a lot of
this money back to their families. This money will be
spent in the rural communities. Animals are bought
and school fees are paid. In addition to helping their
families financially, when these warkers return to their
villages they often bring with thern new knowledge
and skills that can be used to benefit the

local area.

e > 3.5 Get students to look through the sentences.

Then play the recording once. Play the recording again
and elicit the answers, working on any difficulties.

You could point out the different pronunciation of the
tin the verbs created and affected which end in an
/1d/ sound rather than a /d/ or /t/ sound.

L A A A e v e vy English for the 21% Century « Unit 3

-0 an ow

A o A A A A Unit 3

Answers

are offered

are created

are ... affected

can be severely reduced
were carried out

will be spent

Transcript > 3.5

a Some people are offered manual jobs, for
example, in the building trade.

b Ona practical level, there is more business, and
consequently more jobs are created.

¢ But how are rural areas affected by urbanization?

d With so many people leaving the countryside, the
workforce can be severely reduced.

e ... traditionally, in rural areas, the more physical
jobs were carried out by these young men.

f This money will be spent in the rural communities.

Passives

By now, students will have realized that the focus of
this section is passive forms, which they will probably
have come across before. Go through the examples
and discuss any difficulties.

Get students to look at the transcript for track 3.4 and
identify the passive forms. If possible, get students

to explain why the passive form is used, ie, which
category in the Focus box the sentence comes
under, getting them to give reasons. With the whole
class, discuss the sentences and their choice of
category, This may lead to the conclusion that some
sentences can go in more than one category.

Mote that the students will need to use should and
will with the passive and may need some help
forming these structures.

Answers
Some people are offered ' manual jobs, for
example, In the building trade.
However, some people are not given ® work
because they do not have the right skills or are
too old.

+  About 40% of urban expansion is estimated * to
be taking place in slums,
On a practical level, there is more business, and
consequently more jobs are created®,
But how are rural areas affected ® by urbanization?
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For homewark, get students to research, individually
orin small groups, a contemporary - teach this word -
architect or architectural project on the internet and
report back in the next class. It would be good if
students were able to present their project to the
class, integrating photos with the infarmation they

- This is particularly difficult when young men are
migrating because traditionally, in rural areas, the
more physical jobs were carried out® by these
young men.

- However, the benefits that urbanization brings to
rural areas should not be ignored”.

; : d have found.
«  This money will be spent®in the rural
communities. Possible answers
. Animals are bought® and school fees are paid ™. The Swedish idea is original, but a little odd. It could
- In addition to helping their families financially, solve the problem of food shortages.
when these workers return to their villages they For the Chilean solution, the result may be that the
often bring with them new knowledge and skills houses are changed in different ways and are not as
that can be used " to benefit the local area. attractive as houses that are completed by architects.
unimportant 3 Also, some families may not be able to afford to build
obvious 1,2.4,5,6,7,8,9,10,11 on to their house.

unknown - C
a Get students to work on the activity in simultaneous

pairs. (If time is short, allocate one text to half the pairs in
the class and the other text to the remaining pairs in the
class.) Walk around the class to monitor and assist where
necessary. With the whole class, work on any common
Answers difficulties and then elicit the answers,

Do this quickly with the whole class, discussing
any difficulties.

a will be invested Answers
b have been sent a problems are caused by cities
¢ should b_e provided b solutions can be found by people
d canbe given ¢ homes were built by builders
e should be educated d skyscrapers were invented
f will be built e something similar is being developed by architects
— f asystem has been designed by a company
g Crops to be grown by farmers
h vertical farms will be built
@ 3.6 Play the recording, get students to underline i aproperty developer was awarded a difficult project
the correct words and discuss the answers. Then by the Chilean government
get students to repeat all the vowel sounds j the developer was asked by the government
simultaneously and individually, k the developer was given enough space by
o — the government
| 100 poor-quality houses to be built by the company
a know g
b oon m each family was qffered
: n each house was fitted
¢ police o
o the families were encouraged
T '§_.ﬁ" p their houses have been sold
a iob know cost Students may have differing ideas about what is
; prcwde poijut]m appropriate (active or passive) in each case, but point
© money  everyone police out that most texts use a mixture of both, if only for
: variation (teach this expression),

B Explain the task. Teach or remind students about the ; SKILLS
COMMUNICATION: Avoiding personal references

words solve and solution and get them to read the two
texts individually. Walk around the class to monitor and
assist where necessary. With the whole class, work on
any vocabulary difficulties.

Then get students to compare the merits of each
solution, giving their reasons,
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With the whole class, get one or two students to give
examples to ensure that everyone gets the idea, writing
them on the board. Allow students to use negative
structures, e.g., ‘No new hospitals have been built for
50 years!

Get students to write down their own examples
individually. Walk around the class to monitor and
assist where necessary, With the whole class, get
individual students to read out some of their sentences,
Incorporating any corrections and improvements that
you made.

¥ Refer students to page 177 of the course book. Put the
students into two groups, A and B, Read through the first
part of the exercise with students. Then give the groups
five minutes (or ten, if possible) to discuss their topics.

Then read through the second part of the exercise with
students. Ask students to form new mixed groups, with
amixture of A and B students, and discuss all their ideas
together. Walk around to monitor and assist where
necessary, ensuring they are making decisions on the
areas they think are the most important and should

be prioritized.

3.C Rules

e Identifying the main idea and
supporting points

Get students to look at the photo. Students will
obviously know that these are road signs, but ensure
that they use the correct expression, i.e, not'notices’
or'boards.

The photo of the signs was probably taken in the USA.
Ask students if the signs are similar to those in their own
countries. Ask them to identify some of the rules shown
in the signs, for example, cars cannot turn left, you mustn't
drive over 25 miles per hour.

Bring students’ attention to the title of the article and
get them to read the article individually. Walk around
the class to monitor and assist where necessary.

Work on any common difficulties, for example, the rule
about roundabouts (traffic circles in AmE), which has to
be understood in the context of driving on the left and
giving way to cars already on the roundabout. Work, if
necessary, on other road-related vocabulary such as lare.
With the whole class, elicit and discuss the answers.

L A A A e v e vy English for the 21% Century « Unit 3

Answers

a atwork, at home, at the theatre

b Drivers don't have to think or make decisions, they
just drive.

c Both traffic lights and roundabouts have rules, but
at roundabouts drivers have to read each other’s
intentions and cooperate.

d Traffic lights are being replaced with roundabouts
in the USA.

e A'naked street’is a street with no signals and
instructions.

f They are areas shared between drivers, cyclists and
pedestrians, with no lanes telling people where they
should be.

Get students to look at the questions and then read the
article again to answer them. Work on any difficulties.
With the whole class, elicit the answers,

Answers

a that everywhere he goes, he is told what to do

b 2

¢ This can be seen when drivers meet at a roundabout,
for example.
We lock at each other, read each other's intentions,
and together we decide who will go first. In other
words, we cooperate,
The results have been impressive, with speeds
reduced and accident rates falling.
Instead, the different road users are more aware
of each other and therefore mare careful not to
cause accidents,

d The writer gives a slightly biased view, ie, the
writer is against rules and uses examples to support
his opinion.

C2‘| SKILLS

LIFE SKILLS: Rules and responsibility

Identifying the main idea and
supporting points

Go through the information here and relate it to the
activity the students have just done.
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(4]

v Get students to read the relevant paragraph again.
They might foresee problems with pedestrians and
drivers not knowing which part of the road is ‘theirs’.

Read the article response with the whole class,

7]

explaining any difficulties. Discuss the issues and see
if any students have changed their minds.

Get students to read the article again to find the main
idea and supporting points. Discuss as a class which is
the most important supporting point. Make sure they
justify their answers.

Answers

The main idea is in bold. (It occurs twice, expressed in
different ways.)

The supporting ideas are underlined.

| understand the writer’s frustration with rules,
but ‘shared spaces’ are not the answer. In fact,
they are dangerous. Although a street might look
more attractive with all the traffic lights and signs
removed, it is simply not safe.

I'm speaking as a partially-sighted person, and
the new ‘naked street’ in my town has caused

me serious problems. Without traffic lights and

a pedestrian crossing, it's impossible for me to
cross the road safely. And it’s not only vulnerable
people like myself who suffer from these projects.
One survey has shown that many pedestrians
feel unsafe sharing the space with cars. There is
evidence that a lot of drivers dislike these ‘shared
spaces’ because they are not sure which spaces

they can use.

How can anyone justify these plans when they are
clearly dangerous?

U Go through the five different areas, getting students
to suggest one or two ideas, but leave the main
discussion for the pairwork and whole-class discussion
that will follow.

Get students to develop ideas in simultaneous pairs.
Walk around the class to monitor and assist where
necessary. Work on any specialized vocabulary that
is required, e.g., for banking foan, mortgage, deposit,
getting students to say the right things.

Also work on the language of rules that will probably
have emerged by now, e.g., have to, must, don't have
to, mustn't, (not) allowed, obligatory, optionaj, forbidden,
prohibited, etc.

Get particular pairs to say what they came up with
for each issue, and have a whole-class discussion,
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incorporating any suggestions and improvements that
you made.

Explain the task and get students to do it in class or for
homework. Ensure that students include a main idea
and at least two supporting points. If they write their
comment in class, walk around the class to monitor
and assist where necessary. Get students to redraft
their comments following any general or individual
comments you have made.

@e Appropriate turn-taking

@ 3.7 Play the recording, so that students can answer

the first question. Then play the recording again,
stopping after each conversation so that students can
answer the other questions.

Work on any vocabulary that requires it, e.g., handbook,
dress code and field (when used with this specific
meaning).

Discuss the answers with the whole class, for example,
do they think there are too many rules in universities, or
not enough?

Answers

a students not being independent at university, a staff
handbook, trusting employees at banks

b Students are not independent enough. They need to
make their own decisions.

¢ Yes.There are a lot of rules in the staff handbook.

d no

Transcript @ 37

Conversation 1

A The problem we have at this university is that our
students are not independent. They are given too
much support.

B Sorry, do you mean by their teachers?

A Yes, by their teachers, by their parents, by
everyone. They aren't ready to take responsibility
for themselves. We need fewer rules and more
opportunities for students to make their own
decisions.

Conversation 2

A What's the matter, Jan?

B I'm just reading the staff handbook. This company
has a lot of rules.

A You mean like dress codes, and so on?

B Exactly. There's a rule for everything - shoes,
ties, haircuts.

A Yes, | know what you mean.
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Convercation 3 U Start a discussion with one of your students about

A The employees of our banks are intelligent people the first statement, tol gi\_»'e everyone the idea. Diviqe
— they're experts in their field. We have to trust the class into new pairs, i.e, each student warks with
them to make the right decision and they can't do someone that they have not worked with previously
that Wlth't}ut - 3 : in the lesson.

B Can | stop you there? We've trusted them in the Allocate roles A and B and a statement (3, b or ¢) to each
past and they've made huge mistakes, but ... pair. Make it clear that each student should prepare

A ... and that's exactly why we need to have plenty notes for their side of the discussion, but not to have the
of rules in place. That's why ... discussion yet, Then start the activity, ensuring that each

C OK.I'd just like to make a point here. We all ... student is making notes. Walk around the class to monitor

A I'm nearly finished ... The government really and assist where necessary.

needs to change the current regulations. .
' Get students to look at the diagram and explain any

problems, Show how it works by using it to discuss

statement a in 2 with one student to ensure that everyone
[ Expression has the idea.

Then get students to use the diagram to discuss the
three statements in simultaneous pairs. Walk arcund
Go through the information tactfully. Speakers in the class to monitor and assist where necessary.
some cultures/situations interrupt each other all the
time, but in others there can be long pauses before
another speaker says anything, and this is considered
normal, showing that careful consideration is being
given to what the other person has said. Ask students

Appropriate turn-taking

With the whole class, work on any difficulties. Get a
few students to repeat some of their discussion points,
incorporating any corrections and improvements

that you made, especially those related to stress and
intonation, which, when not correctly controlled, can

about their experiences. make some ‘disagreement’ expressions sound more
Explain cooperative and intrusive. Go through the aggressive than intended. Then get some of the pairs
expressions, getting individual students to say them. to repeat their exchanges for the whole class.

Tell students to use these expressions carefully.

n ¢ As an alternative to doing this as small group work
with a whole-class follow-up activity, get students to
think about and answer the questions individually and
to make notes, Tell them that you will call on two or
three students to give short presentations, but don't tell
them which students are going to do this.

D 3.8 Remind students that stress is a key part of
being understood. The exact quality of each vowel
is less important than the words to stress. Play the Walk around the class to monitor and assist where
recording once or twice and get students to underline necessary, checking that students are making useful
the stressed words. Then get individual students to notes. When they are ready, get two or three students
repeat the sentences. o give a presentation.

Answers

Sorry, do you mean by their teachers?
Yes, | know what you mean,

Can | stop you there?

I'd just like to make a paint here.

I'm nearly finished.

T an oo

Transcript 3.8

Serry, do you mean by their teachers?
Yes, | know what you mean,

Can | stop you there?

I'd just like to make a point here.

I'm nearly finished.

T on oo
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Vocabulary

+ Logistics
¢ Types of thinking for puzzle solving

Language skills

Reading: Reading to identify topic sentences
Reading: Reading to suggest solutions
Listening: Listening to make notes

Listening: Listening to complete a table
Listening: Listening for true/false information
Writing: Writing a forum post

Writing: Writing a short report

Speaking: Discussing solutions to puzzles

L]

cZEm

Creativity
* Internet forums

Critical thinking
* Logical vs lateral thinking

Talking point

To focus students on the topic, read through the questions
and ask for their feedback. Have a whole-class discussion
about whether students are good at puzzles, and, if so, which
ones. Do students prefer old-fashioned puzzles or online
puzzles? How do they think solving puzzles is useful?
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4N Logistics

e® Topic sentences
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* Topic sentences

Explain fogistics - the practical arrangements needed so
that a plan, or plans, involving people and eguipment will
work. Get students to read the forum post quickly. Explain
any difficulties and get students to answer the question
about who the writer is and what his problem is.

Answers

Nawad, the owner of a retail clothing business, he
needs to find a cheaper way to transport goods from
Thailand to the UK.

Before locking at the Focus box, ask the class to guess
what they think a 'topic sentence’is, Then talk students
through the information and check if their guesses
were correct.

Get students to look at the forum post again and to
match the topic sentences a-c to the gaps 1-3. With the
whole class, discuss the logic of the appropriate sentence
for each gap.

Answers
1 i€
2 b
3 a

@ 4.1Play the recording and see if students think the
answer is a realistic one, Business Studies students and
people working in business might raise the issue of
capital 'tied up'in stock being transported for 40 days
instead of twa days.

Answers
a - Problem:transport costs and carbon emissions
- Logistics solution:

Transport  buses and boats

Cost $2 per kilo

Time 40 days

Benefit cuts carbon emissions and reduces
transport costs

b transporting the goods by ship rather than by plane

i .
CREATIVITY: Internet forums

¥ Explain the task and get students to look at the
structure of the forum post they are going to write,
reminding themn of the importance of structure and topic
sentences. Then get them to work in simultaneous pairs
on other possible solutions to the logistics problem.

Walk around the class to monitor and assist where
necessary. With the whole class, work on any difficulties,
especially ones relating to the language of logistics of
retail, e.q, lead time, delay, cash up front, restock, etc.

Get each student to swap their written post with
another student's and give them time to read each
other’s work. Then get individual students to comment
on the post they were given. Develop this into a whole-
class discussion and get students to appropriately use
the language you covered earlier in 4.
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4B Logic
@@ Puzzle solving

Bring students'attention to the topic of this section and
test them on the pronunciation of puzzle. Work also on
the correct stress of logic and its related adjective /ogical.

Get students to talk about whether they do puzzles or
not. For example, you could discuss whether or not there
are puzzle pages in newspapers in their countries or if
they do puzzles online or buy puzzle books.

Discuss the techniques with the whole class. Perhaps the
most interesting point is whether people prefer to work
individually or with the help of others.

Read the two puzzles with the whole class and explain
any problems, e.g., the noun and verb bully.

Get students to discuss the puzzles with a partner, or to
work individually as they prefer.

With the whole class, get students to say what they
think the answer is to each puzzle, and which of the
techniques from 1 they used to solve it. Don't confirm
answers as students will listen to find out in 3.

@ 4.2 Play the recording and get students to complete
the table. Ask them if they had the same reasoning and
similar answers.

Answers
See table below.

Transcript @ 4.2

First, the father crosses the road with Ben. Then he
comes back alone. Then he crosses the road with
Anna. But he comes back with Ben. Then he crosses
the road with Clare and leaves her with Anna. He
then comes back alone. Finally, he crosses the road
with Ben.

@ 4.3 Play the recording and get a student to give the

answer to puzzle 2.

Get students to say what the difference is between the
two puzzles, and discuss this difference.

Answers
For puzzle answer see the transcript for track 4.3.

Puzzle A'is a logical-thinking puzzle, puzzle B is a lateral-
thinking puzzle. For B, explain and teach the expression
thinking outside the box to give an idea of what lateral
thinking is.

Transcript @ 4.3

The answer is that the aeroplane is not flying. It's on
the ground and it's not moving. The man slips as he is
getting out of the plane and bumps his arm on

the runway.

Do the exercise on page 63 of the course book now,

4 or come back to it later. Related teacher’s notes for the
N Reason/Outcome exercise are on pages 91-92 of this book.

St1e P father crosses road with Ben ?;tceé:: tleave Ben with © 4.4 Explain the task, get students to look at the
sentences and play the recording once or twice as
necessary. Get students to answer the questions,

Step father comes back alone all children safe o :

2 correcting the false statements.
Step ) Answers
3 (B OO DA a false There are two types of puzzle - logical-
thinking and lateral-thinking puzzles.

St:p father comes back with Ben b true
c false You need to think about all the possibilities

Step father crosses road with Clare one by one.

5 and leaves Ben d ftrue
e true
St:p father comes back alone Anna and Clare OK together
St;p father crosses road with Ben all children in car
\ y
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Transcript @ 4.4

So first of all, the person doing the puzzles needs

to work out what kind of puzzle it is. Some puzzles
are logical-thinking puzzles and they can be done
systematically. So, for example, the father who needs
to cross the road puzzle. You need to think about the
possibilities one by one. If the father takes Anna first,
we know that Ben will bully Clare, so this is not an
option. We eliminate this possibility. And so on.

We also need to think creatively. The trick in this
puzzle is that the father needs to bring Ben back,
which is not what we normally do. So we need a
completely open mind and to avoid making any
assumptions.

The second puzzle is what we call a lateral-thinking
puzzle and we have to take a different approach to
this compared to a logic puzzle. When we hear the
word ‘aeroplane’, our mind immediately visualizes
something flying, something in the sky. Lateral-
thinking puzzles take advantage of this automatic
reaction. The trick to solving lateral-thinking puzzles
is to question everything that we normally take for
granted. It's an aeroplane, but is it necessarily in the
sky? There is also an element of logic. If the man is
not seriously injured, he could not have fallen from
an aeroplane that was actually flying. If you combine
lateral thinking with this logical element, then you
will have a good chance of solving the puzzle. This is
the secret to becoming a great puzzle-solver.

Get students to read and discuss the story in small
groups, and to try to find answers. Walk around the class
to monitor and assist where necessary.

With the whole class, get spokespeople from different
groups to say what their answers were, but don't confirm
the answer as students listen to check in 7.

@ 4.5 Explain the task, play the recording and get
students to say what the answer to the puzzle in 6 is.
Get students'reactions.

Answer

The daughter picks a stone from the bag but
immediately drops it. She tells the moneylender to look
at the colour of the stone left in the bag. The stone

in the bag is black, which means (according to the
moneylender’s rules) that she picked a white stone. She
used the moneylenders trick (putting two black stones
in the bag) to her own advantage.

Transcript @ 45

The farmer’s daughter took a stone from the bag

but immediately dropped it onto the beach before
anyone could see what colour it was. Remember, the
beach was covered in black and white stones so her
stone was lost. She apologized for being so clumsy
and said, ‘But all you have to do is look at the colour
of the stone in the bag. If it is white, then | picked a
black stone. But if it is black, my stone was white.’

B ¢ put the students into pairs and allocate As and Bs.
Refer Bs to page 190 of the course book. Tell students to
read their two puzzles. Then, in simultaneous pairs,
students discuss their puzzles and think of 