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Syllabus

Starter
Big numbers!
page 4

Lesson 1 Words
1 Places in a city
Travel in the city Functional language

Can you tell me how to get
page 6

to the ..., please?

Seasonal activities
The seasons , .5 h
page 18 It’s too .../ Itisn’t ... enough.
Extensive reading Travelling around page 30
3 Helping the environment
The environment Functional language

Why don’t we ...?

A diary extract

Numbers (101-1,000) and measuring words ® Question tags

Lesson 2 Grammar

Present perfect statements
with for

Present perfect statements
with since

be going to for plans
will and be going to for
predictions

Present perfect statements
with already, just and yet
Present perfect questions

Lesson 3 Words and Grammar

Travel
Present perfect statements and
questions with ever / never

Weather
Comparisons with (not) as ... as

An information text

Reducing waste and pollution
Present perfect review

age 32
Pag I’'m not sure about that. / and answers with yet
That’s a good idea.
The theatre Past continuous statements Verbs
A trip to the ' and questions Past simple statements with ago
the;'{,-.r: What was / were the ... like? Past continuous with past
page 44 It was .../ They were ... simple
Extensive reading Helping the environment page 56 A magazine article ® A short story
5 World food 1 Present simple passive World food 2
World food Functional language statements hope, think and know
How’s your ...? Present simple passive
page 58 ;
It smells / looks / tastes ... questions and answers
Using technology Zero conditional affirmative  Technology
Let’s connect statements Past simple passive statements
page 70 How often do you use a ...? Zero conditional negative

it for’ T use it to ...

Extensive reading Using technology page 82

Camping items
7 g
. Functional language
In th
pr:];ezzountrgﬁde I think ... I agree / disagree. /
I'm not sure.
Space
gg;:g%eg to space How do you spell ...?

What does it mean?
It means ...

Extensive reading Space page 108

O Life in the past
Life in the past Functionql language
What’s this?
page 110
It’sa... from ... It’s made of ...
Adjectives
Helping our
cal:munitg ’L!OW are you[ tOde[i .
page 122 I'm extremely / really / quite ...

Extensive reading Clothes in the past page 134

Syllabus

['use one ... What do you use

An online article

A historical fiction text

statements

An adventure story

First conditional statements Hiking

First conditional Yes / No
questions

Modal verbs of possibility
Modal verbs of certainty

A factual text

used to statements
used to questions and
answers

Reported speech
statements 1
Reported speech
statements 2

An online history article

Modal verbs of obligation

Space travel
Statements with relative pronouns

Life events
Verb patterns

Helping at a community event
Present continuous for future
plans

Historical letters
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Lesson 6 Writing focus, Project and Review

The tickets
Emotional wellbeing Helping
others

The three brothers
Making an
effort

The repair shop
Emotional wellbeing Being
confident

A star on stage
Dealing
with anxiety

The cooking competition
Emotional wellbeing Winning
and losing

The clever fridge
Focusing
on what is important

The rescue
Emotional wellbeing Dealing
with challenges

The pink planet
Being
curious

Queen of the air
Emotional wellbeing Being
brave

The street party
Caring for
others

Life in the countryside and the city
in the UK and Thailand

Weather and the seasons in
Vietnam and Norway

Where energy comes from in
Germany and Chile

Famous theatres in Australia
and Italy

Bread in France and India

Technology for hobbies in the USA
and Cameroon

Volcanoes and hiking in New
Zealand and Japan

The night sky in South Africa and
the UAE

Homes in the past in Turkey and
Egypt

Volunteering in the UK and Mexico

Writing focus An interview
Project Make and play the Travel through
the city board game

A travel blog
Make a seasonal activities guide

Writing focus A persuasive report
Project Make a poster about the four Rs

A review of a show
Act out a play

Writing focus A recipe
Project Make a menu for a restaurant and
act out a role play

An opinion essay
Present four technology items

Writing focus A story
Project Make an information leaflet about
a place in the countryside

A news report
Make a space display

Writing focus A biography
Project Make a quiz about life in the past

A personal narrative
Plan an event for your community
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Print components

FOR STUDENTS

Jane
Lewis-Mantzaris

Student Book Workbook

¢ Atwo-page Starter spread ¢ 10 pages of activities for each unit

¢ 10 units of six lessons 10 end-of-unit review spreads

¢ 10 end-of-unit projects e Grammar section for reference

¢ 10 end-of-unit reviews Wordlist containing all key vocabulary

¢ Extensive reading texts, both fiction and non-fiction,
after every second unit

FOR TEACHERS

Teacher’s Guide
¢ An overview of the course and its methodology

¢ A tour of a unit outlining the function of each lesson,
resources available, and teaching steps

¢ Detailed lesson plans with notes, answer keys, and audio and video scripts
¢ An ldeas bank with extra games and activities

o Aletter to parents
¢ Access code for Oxford English Hub

* Classroom
Presentation Tools

ok and W

* Online Practice

* Teacher’s Resources

* Assessment

Katie Foufouti

saive protiems lein from @ mistake:

1 feel orudous when | hove exoms.
what do you do when
you feel orudous?

@

Classroom Resources Pack
¢ Flashcards to present key vocabulary

¢ One vocabulary poster per unit, plus two
extra posters in Levels 1,3 and 5, and one =
extra poster in Levels 2,4 and 6 Rl

bl somebody shere ey thisgs

Course overview: print components



Digital components
on Oxford English Hub

The digital materials and resources for this course can all be found at oxfordenglishhub.com

FOR STUDENTS

Student e-book

¢ A digital version of the Student Book, with audio,
video and interactive activities

Workbook e-book

¢ Adigital version of the Workbook with interactive
activities

Detpnw e s

Oxford
English
Hub

A launchpad for learning.

English
Hub

A launchpad for learning.

FOR TEACHERS

Student Online Practice

e Extra interactive homework practice with activities to
practise all four skills, grammar and vocabulary

Student resources
e Course audio and video to view or download

Alaunchpad for bearming.

/ 7

Teacher’s Guide
e Colour PDF version

Teacher resources
e Course audio and video
¢ Downloadable flashcards and Team Up worksheets

Classroom Presentation Tools
Student Book

e Student Book on screen with audio, video
and answer keys

e Extra vocabulary and grammar presentations
¢ Interactive games
e Toggles between Student Book and Workbook

Workbook

¢ Workbook on screen with answer keys
¢ Toggle function to the Student Book

Course assessment

e Downloadable tests: entry test, unit tests, progress
tests, and end-of-year test

¢ Downloadable assessment for learning worksheets

Teacher Online Practice

e Extra homework practice to assign to your students,
enabling them to carry on learning outside the
classroom

Phonics and literacy material

¢ Three levels of optional, standalone phonics and
literacy material to accompany Beehive Starter and
Levels 1 and 2

¢ Presentation material with audio
e Downloadable worksheets, flashcards and cut-outs

Professional development

¢ Methodology support, bite-sized training and more
to maximize your teaching

Course overview: digital components
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About Beehive

Introduction

Beehive is a 7-level course for lower to upper primary school
students, aimed at children who are learning English for the
first time. The course is teacher-led, but student-focused, with
a strong emphasis on vocabulary and grammar to build a
solid foundation for students’success. The practice activities
are rooted in a'real world’ context, to ensure that students
can immediately use the language that they are learning to
talk about themselves and their daily lives. Beehive creates

a strong theme of community, inclusivity and togetherness.
With colourful photos and illustrations, lively songs and chants,
stories, real-world texts, and plenty of crafts and group tasks,
Beehive is an engaging and entertaining course for young
learners.

The course characters are a diverse group of six children who
live near Beehive Park. They are brother and sister Hector and
Nina, along with Tang, Omar, Emma and May. The characters
are a friendly team of children who accompany the students’
learning journey throughout the series. The “team characters”
tell students what they're going to learn about at the start

of each lesson, they present the new grammar structures in
humorous cartoons, and they feature in the Team Up! tasks
which foster global skills and teamwork.

Beehive enables you to:

e build a solid foundation in English to prepare your students
for exam success, with a carefully staged grammar and
vocabulary syllabus based on the Oxford English Learning
Framework (OxELF)

e develop your students'global skills so they become
empowered 21st century learners

e help your students to achieve their goals by applying
Assessment for learning principles

® make learning meaningful by inspiring your students to
learn about the world with international culture texts,
stories and videos

® support your students'social and emotional wellbeing,
through the Think, feel, grow feature which accompanies
the stories

e foster collaboration through Team Up! tasks and project
work

® save preparation time with an easy-to-teach approach

e find support through comprehensive teaching notes and
suggestions that help you make the most of the materials

e feel confident that materials developed by Oxford University
Press are underpinned by research and best practice.

About Beehive

Methodology
Syllabus

Oxford English Learning Framework

The Oxford English Learning Framework (OxELF) provides
guidance to course developers on the principles that underpin
language learning so that we can ensure we maximize the
outcomes of our learners. OxELF was developed in consultation
with our expert panel and it represents Oxford University Press's
view of the best way to learn a language; it is used as the
starting point for all our courses.

OXxELF is composed of a range of resources that are designed to
ensure that Oxford University Press’s English language courses:

e are consistently levelled to the CEFR

e are informed by evidence-based theories of language
learning

® support learners in meeting CEFR learning objectives in the
most effective way possible.

Cambridge English Qualifications

The Beehive syllabus aligns with the Cambridge English
Qualifications for Schools. Students should be ready to sit the
Cambridge exams at the following points of the course:

e Pre A1 Starters by the end of Beehive 2 (preparation for Al
Movers starts in Beehive 2)

e A1 Movers by the end of Beehive 4 (preparation for A2
Flyers starts in level 4)

o A2 Key for Schools by the end of Beehive 5
e B1 Preliminary for Schools by the end of Beehive 6.

Vocabulary

As a high-level English course, Beehive presents, practises

and recycles plenty of vocabulary in each unit. The items are
topic-related and have been selected for their frequency,
usefulness and relevance to the age group. In Levels 1,2 and 3,
eight new core items of vocabulary are presented in Lesson 1
of each unit, with a further six core items taught in Lesson 3,
and a further four core items related to the culture topic
taughtin Lesson 5. In Levels 4, 5 and 6, ten new core items of
vocabulary are presented in Lesson 1, with a further eight items
in Lesson 3, and a further four core items related to the culture
topic in Lesson 5. Photo flashcards are available for each of
these vocabulary sets, which allow you to present, review and
practise vocabulary as required. For the Lesson 1 vocabulary,
there is also an interactive presentation on the Classroom
Presentation Tool, which includes hotspots that launch a photo
of the vocabulary item followed by a short video clip.

Each set of vocabulary is extensively practised through a
range of listening, speaking, reading and writing activities in
the Student Book and reading and writing activities in the
Workbook.



The Wordlist at the back of the Workbook provides a reference
for students, allowing them to check the spelling of each new
vocabulary item and write notes or translations to help them
remember the meaning of each word.

In addition, in the Classroom Resources Pack, you will find ten
Vocabulary posters featuring the vocabulary presented in each
Lesson 1.You can display these posters in the classroom and
use the posters to practise or review vocabulary at any time.
Please see page 154 for suggestions on how best to exploit the
Vocabulary posters.

Grammar

Beehive is a high-level English course and therefore
incorporates an extensive amount of grammar presentation
and practice. Each unit of Beehive presents and practises new
grammar in Lessons 2 and 3. The new structures are presented
through fun cartoons featuring the team characters and
engaging facsimiles, which clearly demonstrate the meaning
of the new language in a humorous or real-world context.

In Levels 2-6, the grammar presentation also includes clear,
concise grammar overview boxes. Students practise the new
structures in a range of carefully supported listening, speaking
and writing activities. Each lesson includes opportunities for
students to experience and produce the language in a'real-
world’communicative context.

The Workbook provides further activities to practise the new
grammar. For consolidation, additional grammar practice
for each unitis provided in Levels 1-4 in the Grammar check
section at the end of the Workbook. In Levels 5 and 6 there
is a useful Grammar reference for students at the end of the
Workbook.

Functional language

Teaching functional language enables students to
communicate effectively in real-world settings and gives them
a motivating context for their language learning. Being able to
apply what they have learned to a real-world situation gives
students a sense of achievement and shows them how their
learning can be used in their own lives.

The functional language practice in Beehive provides students
with the opportunity to use colloquial, idiomatic words or
phrases in order to find out information or complete a task (e.g.
expressing an opinion, making a suggestion). In Lesson 1 of
each unit, students are taught a useful exchange related to the
vocabulary topic. They hear a model exchange, then use the
new functional language to practise an everyday conversation.

Global skills

Global skills prepare students for lifelong learning and success,
not only academically and professionally, but also personally.
Developing these skills prepares students to become
successful, fulfilled and responsible participants in 21st century
society. Global skills are desirable outcomes of learning and an
enriching part of the learning process.

Oxford University Press has identified skills that are especially
relevant to the context of the language classroom and has
grouped them into five clusters of complementary skills:

1 Communication and collaboration

Being able to collaborate requires effective communication
skills, and communication is enhanced when a person is aware
of how they can contribute to the interaction for the benefit of
others. Beehive develops these skills in particular through:

® pairwork speaking activities

® Team Up!tasks and projects

® acting out of stories.

2 Creativity and critical thinking

Creativity involves thinking flexibly, generating new ideas

and solutions to problems. Critical thinking requires a creative
mindset to look at things differently, analyse information and
draw on problem-solving skills to form a balanced judgement.
Beehive develops these skills in particular through:

® activities which encourage students to evaluate and
interpret

e Team Up! tasks and projects.

3 Intercultural competence and
citizenship

Intercultural competence is concerned with the skills needed
to interact appropriately and sensitively with people from
diverse cultural backgrounds. The notion of citizenship
typically addresses both the local and the global, focusing on
social responsibility. Beehive develops these competences in
particular through:

® |earning about the lives of children from other countries in
Lesson 5

e reading stories with diverse settings and characters.

4 Emotional self-regulation and
well-being

Focusing on students’emotional well-being helps to promote
learner autonomy, enhance students’sense of self-belief, and
develop positive learner attitudes. Opportunities for this in
Beehive are:

o the Think, feel, grow feature in Lesson 4

e the vocabulary presented on the Emotions posters (for notes
about how best to use these posters, please see page 153).

5 Digital literacies

Digital literacies include the ability to use a range of digital
technologies in socially appropriate ways across a range of
cultural contexts. Learners also learn how to derive information
from online data and to communicate safely and effectively.
Beehive promotes digital literacy through:

e facsimiles of webpages, online forums, blog posts, emails,
online messages, etc.

e Oxford Online Practice activities and games.

You might also like to consider sharing photos of project
outcomes on a class blog or website.

About Beehive
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Skills

Listening

Beehive offers plenty of opportunities for students to listen

to English for gist and for specific information. A variety of
listening activities feature in Lessons 2, 3 and 5, allowing
students to practise listening to the language they have
learned in these lessons.

All new language is presented with clear models on the audio
recordings available on the Classroom Presentation Tool or

on Oxford English Hub. Listening to the recordings of the
grammar cartoons and facsimiles in Lessons 2 and 3, the stories
in Lesson 4, and the reading texts in Lessons 5 and 6, also helps
the students internalize the language and exposes them to
native speaker pronunciation and intonation.

The listening scripts are carefully graded, starting with
short, simple scripts and gradually increasing in length and
complexity throughout each level and across the series.

Speaking

Throughout the course, students are encouraged to speak
English individually, in pairs and in groups as much as possible,
in order to give them the confidence to communicate orally in
a variety of different situations.

Through carefully staged and supported tasks, students

have the opportunity to speak in every lesson of Beehive. In
Lesson 1 students practise functional language by modelling
an everyday conversation. In Lessons 2 and 3 there are
contextualized speaking activities to activate the unit grammar.
In Lesson 4 the students learn to express their feelings and
opinions through the emotional well-being feature. In Lesson
5, students contrast their experiences with children in other
countries in a simple dialogue, which is modelled in the video
and on the Student Book page. Finally, the Team Up! tasks
accompanying Lessons 1-5 and the end-of-unit projects

are designed to encourage students to collaborate in pairs
and groups. The teaching notes also contain suggestions for
optional or extension activities to provide students with even
more speaking practice.

Many of the speaking activities in the Student Book are
modelled in the audio recordings. This gives students the
opportunity to practise repeating example sentences in order
to gain confidence before they form their own sentences in
English.

Reading

Reading practice in Beehive is carefully graded. The activities

in each lesson increase steadily in level of difficulty. When new
vocabulary is presented, students begin by reading at word
level, they progress to reading at sentence level and finally they
read short texts. The reading texts are also graded, and increase
in length and difficulty throughout each level as students’
reading skills improve.

Beehive features a variety of text types, including cartoon
stories, articles, blog or diary entries, webpages, poems, etc.
Students develop their literacy skills by becoming familiar
with the style and features of the different genres and the
many ways in which information can be presented. They

About Beehive

begin to learn the rules of language, how to acquire and use
information, and how to construct meaning from different text
types by reading for both gist and specific information.

The Extensive reading sections follow after every two core units
of the course. Each section consists of one fiction text and one
non-fiction text. These texts are longer than the texts in the
core unit, motivating students to read for pleasure and become
better, more confident readers. Each section reviews grammar
and vocabulary from the preceding two units. The follow up
activities check students'general understanding of the texts,
and there are suggestions on how to exploit the texts further in
the teaching notes.

All reading texts are accompanied by audio recordings, as well
as appealing photos or illustrations to provide visual clues to
the context of the text.

Writing

In Beehive, students start by writing discrete sentences in
Level 1 and progress over the course of the series, steadily
increasing their writing output so that they are able to write
complete longer texts by the end of Level 6.

At Levels 4-6, a whole lesson in every unit is devoted to
developing writing skills. In Lesson 6 of each unit, students
follow a carefully staged series of activities in the Student Book
and Workbook to develop their writing skills. First, they read
a text on the Student Book page, which will form a model

for their own writing. Through reading these texts, students
have the opportunity to become familiar with the language
and structures they will need to prepare them for their own
writing. Then they are introduced to the overall structure and
specific features of the various text types. The model text and
information provided on the Student Book page, alongside
the scaffolded activities in the Workbook, gives students

the necessary support and guidance to write their own
personalized version.

Phonics & Literacy

Phonics teaches the relationship between letters or letter
combinations and the sounds they make. The study of phonics
enables students to decode new words, thereby improving
reading skills and helping them to grasp spelling and
pronunciation patterns quickly.

A comprehensive offer of phonics and literacy practice for
Beehive Starter, 1 and 2 is available on Oxford English Hub. Fun
phonics songs support the key sounds taught in the level and
there are entertaining stories featuring the characters Tim and
Tom (two cats) to engage students. Audio recordings are also
provided for the accompanying phonics worksheets.

Stories and emotional
well-being

Lesson 4 of every unit in Beehive features an engaging and
thoughtful story, which provides a fun and motivating context
to review the new language taught in Lessons 1-3.

The stories in Beehive give students an insight into other
cultures and traditions, as many of them are set in different
countries around the world, or are based on traditional world
stories, adapted for the modern classroom. Each story is



beautifully illustrated and features a different, diverse set of
characters in a range of settings, from urban to rural, science
fiction to fantasy.

Each story centres on a theme which presents opportunities

to foster personal growth and emotional well-being. They
focus on aspects such as being confident, winning and losing,
dealing with challenges, caring for others, etc. In the stories, the
fictional characters learn from everyday situations to strengthen
their emotional well-being, just as real children do in their

own lives. With this aim in mind, each story is accompanied

by a Think, feel, grow feature which promotes self-awareness,
helps students to manage their feelings, and teaches students
empathy and social skills. They reflect on the story and explore
a particular aspect of emotional well-being further by relating it
to their own lives and sharing their thoughts and experiences.
In Level 5, as the students grow older and their English skills
improve, more English can be used in the conversation. The
teacher’s notes make suggestions to guide and support the
conversation.

The Emotions posters present useful language to support the
conversation. Please see also page 153 for notes on how best to
make use of the posters.

Songs

Every unit in Beehive contains a song at the end of Lesson 3
for students to practise the new language. Melody and rhythm
are an essential aid to memory. By singing, students are able to
address fears and shyness and practise the language together
in a joyful way. They are also fun and motivating and provide a
good opportunity to add movement to the lessons, which is of
great benefit for kinesthetic learners. The songs follow a pattern
of a chorus with two verses. The second verse repeats the first
verse, with a number of highlighted words which students
substitute. Each song is followed by a karaoke track.

Team Up!

Beehive promotes inclusivity and collaboration through the
Team Up! tasks which can be found at the end of lessons 1-5.
All Team Up! tasks encourage students to work together to use
the language they have learned in the lesson. They activate
global skills such as creativity, critical thinking, communication
and collaboration.

Each Team Up! task is supported with a downloadable
worksheet or cut-out available on Oxford English Hub, along
with comprehensive teaching notes. As well as procedural
notes and instructions, the teaching notes offer alternative
approaches so that printing or photocopying can be kept to a
minimum.

Although the Team Up! tasks are designed to be fully integrated
into the lesson, they offer flexibility for different classroom
situations, so they can be skipped if time is short. The teaching
notes provide suggestions for extending the activities, if more
time is available.

As the Team Up! tasks are designed to be carried out in pairs or
small groups, they offer an ideal opportunity for differentiated
learning. The teaching notes give tips on how to provide extra
support or additional challenge to adapt them for the needs of
different learners.

Projects

Project work gives students the opportunity to personalize

the language they have learned and apply it to a real-life

task. It is motivating, as it offers students the chance to find
out about interesting topics, to be creative and to talk about
themselves. By working together, they learn to communicate
and coordinate with others, to share responsibility and to work
as a team. The benefits of project work go beyond language
learning. It gives students a sense of purpose and achievement
and provides a bridge to independent learning as students
investigate information, make their own choices, and present
information in their own way.

In a mixed ability classroom, project work has the additional
advantage of being flexible for different levels, abilities and
learning styles, as the output can be adapted to suit different
learners, and individual students can take on different roles with
varying degrees of challenge.

Beehive provides a project at the end of each core unit in the
Team Up! 6 task. Students create something, such as a board
game, their own version of a play, a menu for a restaurant,

a quiz, etc, and then they present it to the class as a group.
Each Project lesson in the Student Book features step-by-step
instructions outlining how students complete the project. The
downloadable worksheet provides a framework students can
use to plan and produce their project. Students can also watch
a video which shows children preparing their project and
interacting with a finished project of their own. Students listen
to the model exchange, then practise talking about their own
projects, following the model. The video and audio support
ensure that students are prepared and have the language tools
necessary to speak confidently.

Review

In a high-level course, with a challenging syllabus, recycling and
review of language are essential. At the end of each core unitin
the Beehive Student Book, there is a Review section featuring a
choice board. The choice board contains six different activities,
including speaking, writing, and creative tasks. Students
develop learner autonomy by choosing three activities to
complete, giving them the opportunity to consolidate the
language they have learned.

At the end of each core unit in the Workbook, there is a two-
page Review section with vocabulary and grammar activities for
students to complete. To encourage students to reflect on their
own learning, there is a self-evaluation feature which students
can use to assess their own progress and effort. The review
pages can be used as a progress test to check that students
have remembered what they have learned.

About Beehive



10

Culture

Intercultural education is an essential part of language learning.
It is important for students to understand and consider the
similarities and differences between their own culture and
other cultures.

Each Lesson 5 consists of two pages dedicated to exploring

a culture topic, whilst also developing reading, listening

and speaking skills, with further writing skills practice in the
Workbook. The culture topics help students to understand that
they are part of a global community by encouraging them to
develop an awareness of people from other countries and gain
an insight into their culture. Through videos and texts students
are transported to another part of the world. They see how life
in other countries can be different or similar to their own lives.

The video and listening scripts expose students to a balance

of both familiar and new language. Four new vocabulary items
are presented at the beginning of the lesson, and these words
are practised through a listening activity. Students then watch a
video about an aspect of life in another country. They complete
a comprehension activity, then carry out a speaking task
reflecting on the video. These speaking tasks have a fluency
focus, as students are encouraged to discuss their opinions
about the video, compare the experiences in the video with
their own experiences, or relate what they have seen in the
video to their own lives. The dialogue increases in length and
complexity as children progress through the series.

On the second page of the lesson in the Student Book,
students read a text describing the same topic in a different
country.

Real world focus

Rooting the context of learning in the everyday world helps

to make it relevant and engaging for young learners. Beehive
contains lots of photos in the Student Book and also on the
flashcards, which give the material a real world'feel. There

are also lots of facsimilies such as recipes, adverts, websites,
diaries calendars, weather charts, meal planners and timetables
throughout the course, which are designed to replicate

the materials that students might encounter in their own
environment. The wealth of video content also helps to make
the content engaging and relevant to students'lives.

Beehive also aims to relate its content to the students’school
life. Content Language Integrated Learning (CLIL) uses a cross-
curricular framework to allow students to link what they learn
in their English classes to other school subjects such as maths,
science, art, social studies, and health. Beehive transfers useful,
practical English language to a range of different areas of the
curriculum (maths, science, art, geography, etc.) wherever
they are relevant. For example, maths activities are included in
lessons teaching numbers, or activities about animal diets in a
lesson about wild animals.

About Beehive

Course assessment

Beehive offers a seamless learning and assessment experience,
built on the principles of assessment for learning. (Please see
pages 12 and 13 for more detailed information.) With regular
assessment check-ins, the course provides you with the
information you need to make the right decisions for your
students to support better learning.

Each lesson in Beehive is introduced by a team character,

who sets out in simple language the learning objective of

the lesson. You can discuss this with students so they are
prepared for what they are about to learn. In order to meet the
objectives, students need to be aware of the success criteria
which demonstrate they have achieved the objective. You can
help students to understand the success criteria for a lesson by
reading the model texts and listening to the model dialogues
provided for activities in Beehive. This will show students what
they are expected to produce by the end of the lesson.

The self-evaluation sections at the end of each Review in the
Workbook encourage students to look back through each unit
and decide how well they think they met each lesson objective.
Self-evaluation is useful to develop learner autonomy, and in
addition students’answers will also enable you to provide extra
support or reinforcement where necessary.

There are also two self-assessment worksheets per unit that
support assessment for learning in Beehive. Students can
complete a record sheet for each unit and for each project
to reflect on their learning. These are available on Oxford
English Hub.

Within the assessment for learning framework, students’
progress can also be evaluated through formal testing.

The following tests are available for Beehive, and can all be
accessed on Oxford English Hub. All test items are written to
the specific learning objectives covered in the course, informed
by the Oxford English Language Framework and mapped to
the CEFR. This principled approach gives you the information
you need to guide learning progress forward and not leave
students behind.

Entry test

This short test is useful if you are unsure which is the best level
for your students to begin at.

Unit tests

There is a test for each unit in Beehive. The tests enable you to
identify where learning has been successful in a specific unit
and where remedial work is required. The content in the test
reflects the language objectives within that particular unit.



Progress tests

There are three Progress tests in Beehive. These enable you to
assess the progress made by students in relation to a specific
group of units. Progress test 1 covers Units 1-4; Progress test 2
covers Units 5-8; and Progress test 3 covers Units 9 and 10. The
content in the test reflects the language areas covered in those
specific units. They are used to measure the learning that has
taken place in the course of study so far.

End-of-year test

Beehive also has one cumulative End-of-year test containing
10 activities. The End-of-year test is used to summarize what
students have learned during the year, and the content in the
test can come from any material covered during the year. The
test reports on the students’overall progress of a course level.

Practice for Cambridge English
Qualifications for Schools

In addition to the tests outlined above, specific extra practice
for the Cambridge exams is available on Oxford English Hub.

Inclusive practices

Inclusive practices allow all learners to participate fully and
achieve success, including learners with special education
needs. Inclusive practices can be implemented at a general
level, providing an accessible learning environment, and at

an individual level, recognizing and embracing the individual
differences that occur in any group. Beehive aims to include all
learners by:

e providing a range of interactive and participatory activities
and projects

e including activities and projects which allow students to
demonstrate their learning in different formats

o the Think, feel, grow feature in Lesson 4 encourages students

to accept and understand difference

e offering a variety of multisensory activities, enabling
students to learn through seeing, hearing, doing, and
touching

e providing clear and explicit instructions for all activities.

Parental involvement

Being able to share their learning with family members is
hugely motivating to young learners, and support from parents
is vital for students’ progress. The Letter to parents on page 167
can be photocopied and sent to all parents or guardians at
the beginning of the school year to explain how they can help
with their child's English learning. Encourage students to do
extra practice at home, using the Workbook or Oxford Online
Practice. You can also encourage students to sing the Lesson 3
songs and read the Lesson 4 stories to their families at home,
and to show their families their completed Team Up! tasks
where suitable.

School blogs can be an effective way to keep parents up-to-
date, as well as highly motivating for students. If your school
does not have a blog or website, you can send a regular
newsletter home with students, detailing what the class has
learned and what they are learning about now. If possible,
you can organize a concert or parents’ afternoon where the
students can perform the unit stories and the songs they have
learned throughout the term. Students can make posters and
tickets for this event and take them home to their families. This
will give students a sense of achievement and show parents
how far they have progressed in their English learning.

About Beehive
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Assessment for learning

What is assessment for learning?

Assessment for learning is an approach that builds formal and
informal assessment practices into everyday classroom activities
to directly encourage learning. It is recognized by educators
around the world as a way of improving students’ performance
and motivation and promoting high-quality teaching.

Assessment for learning relies on a constant flow of information
between you and your students. Students demonstrate their
knowledge, understanding, and skills as they learn. Meanwhile,
they receive specific and constructive feedback on their
performance and progress, which helps them to move forward
in their learning. This creates an ongoing cycle of gathering
information, identifying next steps and supporting learners to
achieve the set objectives.

In an assessment for learning approach, it is not only the teacher
who gathers and interprets evidence about what students

know and can do. Students are also encouraged to do this for
themselves and for each other through self-assessment and
peer assessment. This helps deepen their understanding of what
they are learning, why they are learning it, and what successful
performance looks like.

While grades and scores inform assessment for learning, you are
encouraged to collect evidence from other less formal activities.
Often, you will collect quick insights from a warm-up activity
that will then inform the rest of your lesson; or you will offer a
brief comment about a student’s performance on a particular
task. Assessment for learning shouldn't focus only on aspects
that students need to improve. It is just as important to highlight
what students have achieved and are already doing well. One
way of doing this is to focus feedback on ‘stars’and ‘wishes'—
what students have done successfully and how they can move
their learning forward.

Once students have received feedback, they need time

and opportunities to act on it. It is by putting feedback into
action that students can ‘close the gap’ between their current
performance and their desired performance.

Why is assessment for learning
useful?

For students:

e |timproves performance. Receiving effective feedback has
a positive impact on students’achievement.

e |t deepens learning. Students understand not only what
they are learning, but also why they are learning it and what
success looks like.

e Itis motivating. Assessment for learning emphasizes
progress rather than failure, encouraging students to set
goals, recognize their achievements, and develop positive
attitudes to learning.

o |t prepares students for lifelong learning. By making
students more responsible and self-aware, it equips them to
learn independently and proactively in the future.

Assessment for learning

For teachers:

o Itinforms teaching decisions. Assessment for learning
provides valuable information about students' needs,
allowing you to decide what to prioritize in your teaching.

o |t develops skills and confidence. Assessment for learning
can give you a clear sense that you are helping your
students succeed.

e |t allows you to teach more inclusively. By providing more
tailored support to individual students, you can feel more
confident that no one is being left behind.

How can | implement assessment for
learning in my teaching?

Assessment for learning is based around three key classroom
practices: diagnostics (where the learner is), learning objectives
(what the learner needs to learn next), and success criteria (what
success looks like).

Diagnostics

To be able to provide effective feedback, you need to find out
what students already know. Gathering insight during the lesson
allows you to see what students have learned, and also to see
where they are struggling. This allows you to provide extra
support, as necessary, to enable students to succeed.

You can gather this evidence in a variety of ways — not just
through the formal tests that come with this course, but also
through classwork and homework activities, including those
that incorporate peer and self-assessment. After teaching a new
piece of language, check students’understanding. Ask, e.g.,
Time for feedback! How do you feel about (the new words we have
learned)? Below are a couple of suggestions for diagnostic tools
you could try.

Traffic light cards: each child has a red, amber and green card.
Red means they don't understand, amber means it's not totally
clear or they feel a bit unsure about it, green means they fully
understand. Ask students to hold up the card which best shows
how they feel about their learning.

Thumbs up: Children can use their thumbs to show their

level of understanding. 81 means that students have a good
understanding. K& means that students are not confident.
Holding their hand flat, facing down, and waggling it from side
to side means they feel a bit insecure about it.

It's important to emphasize that the students are not doing
anything wrong if they don't understand something. In some
instances, children might feel embarrassed to say they don't
know something. Creating a culture in the classroom where
children feel comfortable saying that they do not understand is
critical for the success of assessment for learning.

Thinking time: It is important to build thinking time into
standard classroom practice. Always give students time to think
of their answers before you continue, or before providing the
correct answer yourself. You could use a timer to ensure that you
give enough space for children to think.

During thinking time, encourage all of the students to consider
their answer. You could allow them to work in pairs, or you could
ask them to write their answer down. If your students have mini-
whiteboards, they can write their answer on their whiteboard



and then hold them up. This a good way to establish how many
children have not understood. If necessary, you can then supply
extra practice or work through the teaching point again.

No hands up: To ensure that all of the students use their
thinking time constructively, it is useful to employ a‘no hands up’
approach in the classroom. By nominating a student at random
to answer the question, the teacher can ensure that all of the
students are encouraged to share their ideas. There are various
methods you could try to make this fun. For example, at the
start of the year, students could make a name card or decorate a
lollipop stick with their names on it. Choose a child to answer at
random by pulling out a name card or lollipop stick.

Alongside this, there needs to be a culture of tolerance for
incorrect answers. Use incorrect answers as informal feedback
and try to understand what might have caused the mistake. If
someone gives an incorrect answer, ask other students for an
answer, then check the answer with the rest of the class.

Students should be encouraged to talk to their partners as a
way of self-assessing. They can work with a partner to discuss
what they have learned and whether they have any areas they
don't feel confident about. They could refer to their partners in
thinking time, discussing what they think the answer is. Working
together could help students to come up with more answers.
Pairwork can also be used to check instructions. They could
discuss the instructions with their partner, and then come back
to the teacher with any queries.

Learning objectives

Students will learn better if they have a clear idea of what they
are going to learn. Establish a classroom routine, where the
learning objective is introduced at the beginning of the lesson
in simple, easy to understand language. Write the objective on
the board, e.g., Today, we are learning about food. Encourage the
students to engage with the objective so that they are aware of
what they are learning and why. How you do this will depend on
the age of the students. For higher levels, you could ask students
to write down the objective in their notebooks. For lower levels,
you could ask students to read it out, or talk to their partner
about it. With very young learners, you may choose to discuss
the objective in the students'own language.

At the end of the lesson, remind students of the learning
objective. Ask them to self-assess their progress with reference to
the learning objective. You could ask them to decide with their
partner if they have achieved the objective. Use the record sheet
for each unit so that students can quickly and easily self-assess
their work. You might like to provide a folder for each student

to keep their record sheets in, as well as any extra worksheets or
handouts. Over the course of the year, these folders will be great
evidence of the students' progress.

Success criteria

In order for students to make sense of learning objectives, these
need to be linked to clear success criteria. If students understand
and recognize what successful performance looks like, they

will be better able to set clear goals, make use of feedback,

and measure their own progress. This Teacher's Guide contains
many useful tips that suggest ideas on how to focus on success
criteria.

One useful approach is to discuss and agree success criteria
with your students. For instance, if they are learning to write an
email, you could elicit the key features of a successful email. You
can then add in any key ideas they have missed. Similarly, if they

are giving a verbal presentation of a project, you could elicit
the elements they should include, and also elicit suggestions
for best practice in delivery (e.g. making eye contact with their
audience, speaking slowly and clearly, using varied intonation).
Create a checklist and ask students to assess whether they have
successfully achieved all the points listed and to note where
they could improve. This assessment is best achieved using
peer assessment as well as self-assessment, so that students can
check their own impression of their performance against their
classmates’ opinions.

Giving feedback

Feedback from teachers to learners can have a significant impact
on teaching and learning. Providing high-quality, focused
feedback and allowing learners the time and opportunity to act
upon it are essential. Effective feedback needs to be specific and
clear. It should provide strategies, rather than just supplying the
correct answers. Focus on one change that will improve your
students’ performance and relate this to the success criteria.

Encourage your students to reflect on and evaluate their own
performance. Students are more likely to learn if they are
encouraged to correct their own mistakes. It is therefore a good
idea to underline mistakes when marking work, but not supply
the correct answers. In order to get real value from homework
and other written activities, allow time for students to go back
and correct their mistakes. At higher levels and in longer pieces
of work, give suggestions for how to improve and allow time for
students to implement these. Students should be encouraged
to use a special colour pen for corrections, so they can see
where they have responded to feedback.

Is assessment for learning a new
approach?

In many ways, assessment for learning reflects what most
teachers have always done in the classroom. However, in an
assessment for learning approach, the teacher consistently
ensures a cycle of goal setting, reviewing success criteria,
gathering information, and providing constructive supportive
feedback with time for reflection.

In what contexts can | use assessment
for learning?

Assessment for learning can be used with students of all ages,
and it is compatible with different approaches to language
teaching, from grammar-based to more communicative
methodologies. Research indicates that assessment for learning
can also be beneficial in exam-oriented contexts. Students are
likely to perform better in exam tasks if they understand which
skills that task is assessing, why those skills are being assessed,
and what a successful task response looks like.

More information

Download our position paper Effective Feedback: the Key to
Successful Assessment for Learning from
www.oup.com/elt/expert

Assessment for learning
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Professional development

Methodology support

Beehive is informed by Oxford's research and best practice from leading experts and practitioners in English language
teaching and learning. Relevant to the course methodology, the Beehive team have selected the following topics to
help you teach with confidence:

e Assessment for learning and effective feedback

e Global skills for the language classroom

® Supporting parents

Find out more: oxfordenglishhub.com

Position papers Professional development modules
This course-specific selection includes some of our influential The modules consist of short introductions to topics
papers. Built on research and classroom practice, our position relevant to Beehive, as well as practical ideas on how to
papers offer practical guidance on the major issues shaping implement them into your teaching. Each module is no
language education today. Our shorter focus papers offer more than 30 minutes long.

insights and tips on specific topics for the classroom.

L7

GLOBAL SKILLS: il
CREATING EMPOWERED
215T CENTURY CITIZENS i

Explore further

If you would like to develop your skills and knowledge beyond the professional development content offered
with this course, we offer a range of materials from further reading to live professional development events.

Find out more: www.oup.com/elt/professionaldevelopmentonline

Professional development books

Keep up with the latest insights into English language teaching through our professional development books.

Find out more: www.oup.com/elt

OXFORD Gl Jogs
fifth edition
o the cuasizoom How Languages are Learned

Teacher Wellbeing

stiereay, slcedhert e ppseaput proys:

Fatsy M. Lightbown & Nina $pada

OXFORD

ISBN: 978-0-19-420038-7 ISBN: 978-0-19-440629-1 ISBN: 978-0-19-440563-8
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Supplementary resources

Graded Readers

Here you will find additional resources for your students which
best complement Beehive.

Classic Tales

Bring the magic of Classic Tales to your classroom. This award-
winning series builds language skills and introduces young
students to the joy of reading.

e Develop creativity and imagination through reading, writing
and drama activities

e Support reading with picture dictionaries, glossaries and
illustrations

e Engage all your learners with an Activity Book and Play for
every story.

Find out more: www.oup.com/elt/gradedreading

Oxford Read and Imagine and
Oxford Read and Discover

Enter a world of discovery and adventure — improve your English
through fact and fiction.

Oxford Read and Imagine invites young readers into an exciting
world of great stories. Follow Rosie, Ben, Grandpa and his robot
Clunk on their adventures in Grandpa’s fantastic van. This series
provides a motivating way to increase contact time with English,
both in and out of class.

Oxford Read and Discover is perfect for CLIL. Cross-curricular
topics and colour photos bring excitement to learning English
through other subjects.

Stories connect to non-fiction readers

Picture dictionaries and glossaries help build vocabulary

Projects develop critical thinking skills

Activities support Cambridge Young Learners English tests

Audio in American and British English.

Find out more: www.oup.com/elt/gradedreading

Oxford Reading Club

Oxford Reading Club is a digital library from Oxford University
Press that offers a smart way to read digital Graded Readers.

Students can:
® (Choose from hundreds of titles covering all levels

® Use an interactive 5-step reading process that helps improve
all areas of learning including listening, speaking, reading
and writing

e Use a variety of interactive features and activities including
word cards, audio with adjustable speed and voice
recording

e [ ook up Oxford Dictionary definitions for vocabulary
development

e Track their progress in a monthly report and get study
badges the more they read.

Teachers can:

e (reate classes for learners depending on their level of
English and schedule reading assignments for them using
the Learning Management System

e Track individual student activity and progress with; the
5-step reading process; number of books read; total words
read; time spent reading

e Download a report providing a summary of each learner’s
reading activities.

Find out more: oxfordreadingclub.com

Readers on Oxford Learner’s
Bookshelf
Over 400 e-books to choose from:

Slow down audio for easier listening
Record your voice to practise pronunciation
Make notes and highlight on screen

Synchronize across devices.

Oxford Readers Collections

Collections of 25 graded readers available on the Oxford
Learner’s Bookshelf

e Available at 4 Levels from A1-B2

e Track reading progress in the reading diary.
Reading Diary
Measure reading progress and award certificates to students.

Track the number of books read, words read, and time spent
reading.

Find out more: www.oup.com/elt/gradedreading

Supplementary resources
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Tour of a unit

Lesson 1 Wordsw Student Book

Lesson 1 introduces ten new vocabulary items: six items through a colourful illustration and a further
four items through a short text, both of which are set in the context of the unit topic. This lesson provides
vocabulary practice, as well as a critical thinking task and presentation and practice of functional language.

Students practise the
new vocabulary in a
writing activity. This task

An interactive activity Understanding the Four additional new vocabulary often involves an aspect
on the Classroom lesson objective is an items are presented and of critical thinking, such
Presentation Tool presents | | important principle of practised in the context of a as ordering, sequencing,
the new vocabulary with assessment for learning. facsimile, with photographic categorizing, ranking,
short video clips. See pages 12-13. images of the new vocabulary. identifying, etc.

{ N\

\

Let's talk about activities for different seasons.

5 Lis{en, point and repeat. W) oz
6 Reo{j and write the words. Listen and check. 0033

The fo
In many countries around the world there are
four seasons in one year. Each season is about
three months long.

\ 1 Look, share, learn.
2 Listen, point and repeat. ®0:0
? 3 Listenond say. ®ios

, the leaves change calour and they
foll from the trees. We rake the leaves and we can
play in them, too
In , the days are the shortest. It's the
coldest s2ason. We shovel the snow when it's snowy,
50 it’s safe to walk cutside.

In_ , the days become longer and the
nights become shorter. We sow seeds, and flowers
start to grow.

In , the days are the longest. It's often
heot and sunny, so we play outside!

Y [

-

Read again and write the seasons for the activities.

1 flowers start to grow 4 shovel the snow
2 ploy outside in the sun 5 play in the leaves
3 rake the leaves 6 sow seeds

8 Listen and repeat. 203« Then make a new dialogue and practise.

rake the leaves

—* Can you sow seeds in winter? |
E nt fiow

B ——
[ No, you can't. It's too cold. =

4 = ~ & / summer
/' [ Con you shevel the snew in spring? = autumn
" <! No. you can't. It isn't cold enough. | : It's too hot.
: . It isn't het encugh.

Complete the seasons ml aps. L

h‘m%guﬂge It'stoo._/IUsisnt.. enough. 19

18 Words Seasonal octivities

3

Students listen to A big illustration A functional language Students complete a pair
short audio prompts presents the first six exchange is presented or group task to review the
and say the correct new vocabulary items and practised before language from this lesson.
vocabulary. in an engaging context. the children make their

own dialogue using this

language.

Students practise the new
vocabulary in a writing activity.

A game on the Classroom Presentation Tool provides further language practice.
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Students practise writing the

well as some of the first six items.

Workbook The vocabulary is reviewed '~ *
at word and sentence Ievel./ additional four vocabulary items as
-

Lesson 1 Words
/ 1 Lookend cirche Lhe Comct wonds.
Students

practise reading
and writing the

first six items of
new vocabulary.

N

- Students practise writing the
_~"| functional language from the
Student Book.

Wordlist

i1

Please note: The Classroom Presentation Tool can be
used to display the Student Book and Workbook with
interactive answers.

Warm-up
e A warm-up activity is suggested in the teaching notes.

Lead-in

e Introduce the lesson objective. Tell the class Today
we're learning about the seasons. Discuss the seasons
where the students live and invite predictions about
the things they're going to talk about in the unit.

Student Book

e Activity 1: Students look at the picture in the Student
Book or on the Classroom Presentation Tool. They share
their knowledge by naming some of the things they
can see in English. Every Lesson 1 illustration includes
a selection of review vocabulary.

® Activity 2: Students learn six new words, which are
presented in an interactive activity on the Classroom
Presentation Tool. Alternatively, you can use the
flashcards or Vocabulary posters from the Classroom
Resources Pack.

e Students listen to the audio and point to the items in
the illustration.

e Students listen to the audio again and repeat the new
vocabulary.

e Activity 3: Students listen to the audio and say the
correct seasonal activity.

e Activity 4: Students complete the writing activity using
the new vocabulary.

® Activity 5: Students learn four additional new words.
Focus students’ attention on the four photos. They
listen to the words and point to the photos. Then they
listen again and repeat the new vocabulary.

A wordlist provides
a record of all key
vocabulary from
lessons 1,3 and 5.

Activity 6: Read the text aloud for students to follow.
Students read the text again and write the missing
words, using the labels on the photos. Play the audio
for students to check.

Activity 7: Focus students’attention on the critical
thinking activity. Here, students identify and write the
correct seasons according to the seasonal activities.

Activity 8: Play the audio for students to listen and
repeat the exchange. Then they practise the new
language by making a new dialogue in pairs.

Team Up!: Students work in pairs or groups to complete
the task using the downloadable worksheet. Tips about
how to do the task without printing or photocopying
are suggested in the teaching notes on Oxford English
Hub. The teaching notes also suggest ways to provide
extra support or additional challenge for differentiated
learning.

Workbook

e Activities 1-3: Students complete reading and writing

activities to practise the first six new vocabulary items.

Activities 4-6: Students complete reading and writing
activities to practise the additional four vocabulary
items and some of the previous six items.

Activity 7: Students complete the functional language
activity.

e The Workbook activities can be done in class if you have

extra time, or they can be set as homework. The answers
can be checked as a class in the next lesson. Please see
pages 12-13 for tips on how to apply assessment for
learning principles when checking students’ work.

Tour of a unit

17



Tour of a unit

18

Lesson 2 Grammar D Student Book

Lesson 2 presents two new grammar structures: the first through a humorous cartoon featuring the team
characters and the second through a short facsimile text that students might encounter in their own lives.
The new structures are consolidated via the grammar overview boxes, then practised through listening,
speaking, reading and writing activities.

Students read and listen

to a description of the new
structure and model sentences
in the grammar overview box.

The new grammar
structure is presented in
a fun cartoon featuring
the team characters.

The second new
grammar structure is
presented in context in
a short facsimile text.

The new grammar
structure is consolidated
in another grammar
overview box.

~ /

Let’s talk about plans and

5 Listen and réyad. 0038 Why does Maria think it’s geing Lo rain soon?
predictions for the future.

/

1 Lktenond read. ®o

35 What did Omar find?
Hi Aunt Sue!

Did you sow
any seeds
yesterday?

Wow! it'sa

really cld coin I'm comg to start my new job at an dlive farm

tormorrow! Lots of people work there in autumn.
The farm has got 800 olive trees, so I think Il
pick olives ol day. I'l be tired when [ go home!

[ con see dork douds in the sky now. IU's going
to rain soon! I'll be cutside oll day tomorow, so
Il check the weather forecost in the morning.

3
S Y el

s X See you soon,
= [ 'm going to sow some ‘ Yes, | dick Look! | found || Moria ¥ @
seeds after school, this in the ground!

'm going to show it to
our history teacher later!

2 Listenand read. @05

6 Listen and reod. #hox Look!

be going to for plans

Look! We con use these time =will won't = willnot
We use be going fo to talk abo words and phrases to talk
I'm going te sow some seeds after school about when in the future:
I'm not going to go to music club loter, later after scheol

tomorrow ot the weakend

He isn't going te play fi il gt th ke
e geing to play football ot the weekend iz wesk

next month

We use be geing to for predictions about the future based on what we can see now.
1 con see dork clouds in the sky now. It's geing te roin soon!

e

ﬂ 3 Listenand tick  or cross ¥. @037 Then reod ond write the nome.

1 Choriotte 2 lJasmine 3 Marting 4 Samantha )
x 7 Look, read and circle.

1 It is going to / isn't geing to rain soon.
2 Maria is going to / isn't going to pick olives.
3 Edis going to/ isn't going te drive the tractor.
4 They are going to / aren't going to shovel snow.
5 They are going to / aren't going to have lunch soon.

She's going to check the weather forecast. She Bn't going to L .

pick fruit, She's going to water the plants and sow seeds. 8 Maria will be tired and hungry when she goes home.

Whowit? Predict what she will or won't do. Write sentences.

1 (have a shower)

Ty 2 RTCT
4 Askard answer. { wihat are you going {doe: . cise)
“_to do after school? 3 (cook food)
4 (clean her house)
lm going to go swimming. Thm ks 5 (gotobed early)
I'm gmng to do my homework. 7

20 Grammar be going to for plans

Grammar will and be going to fhr predictions

21

\\
\ A\

The new grammar
structure is practised
through a listening
activity.

Students develop their
communication skills
using the new grammar
structure.

The new grammar is
consolidated in reading and
writing activities, combining the
two structures from this lesson in

the final activity where possible.

A game on the Classroom Presentation Tool provides further language practice.

Tour of a unit

The Team Up! activity
fosters collaborative skills

through pair or group work.




| The activities increase in difficulty, with more cognitive challenge. |

Workbook

(2] oz oo ]

1 ook red ond wiite T el oo £ ol

2

5 tod

& T biochbin kg & et Thae

Further reading and writing
activities practise the second
new grammar structure.

o sty s i e i

Students
complete
reading and
writing activities
to practise

the first new
grammar
structure.

\ = = |

B Gomrnar b g o st

5 Cicke the comect verk

6 Precict whot you wil gnd

woet 63 the evering. Weite sesterses.
1 sy Bemomcrt) 0.TIX A, i SRR,

et W

By the end of the lesson,
students write the new
grammar structures at
sentence level.

G i b g o o et B9

The grammar structures are
presented clearly for students
to use as a reference.

Warm-up
e Play a flashcard game. There are suggestions in the
teaching notes and in the Ideas bank on page 150.

Lead-in

e Introduce the lesson objective. Tell the class, in their
own language, that today they will learn how to talk
about plans and predictions for the future. For the
complete lead-in notes, please see page 47.

Student Book

e Activity 1: Pose the gist question in the rubric and play
the audio for students to follow the grammar cartoon
story. Check answers, then play the recording a second
time.

e Activity 2: Students listen to the grammar explanation
and follow the example sentences. They take turns to
read the example sentences with a partner.

® Activity 3: Students listen and tick or cross the activities
in the table. They compare answers in pairs.

e Activity 4: Read out the example exchange and model
the activity with a volunteer. Students then complete
the speaking activity in pairs.

\

Clear explanations
and examples of the
grammar structure are
provided.

e Activity 5: Pose the gist question in the rubric and
play the audio for students to follow the text. Check
answers, then play the recording a second time. Ask
further questions to check understanding. See teaching
notes on page 48.

e Activity 6: Follow the same procedure as for Activity 2.
Ask questions using the flashcards if more support is
needed.

e Activities 7 and 8: Do the examples with the class, then
students complete the reading and writing activities
individually or in pairs.

e Team Up!: Students work in pairs or groups to complete
the task using the downloadable worksheet.

Workbook

e Activities 1-6: Ask students to do the reading and
writing activities to practise the new grammar
structures from the Student Book.

Grammar reference

e Students turn to the Grammar reference section for
extra reinforcement. They can read the explanation and
see further examples of the grammar structures.

Tour of a unit
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Lesson 3 Words and Grammar\ Student Book

Lesson 3 presents eight new vocabulary items. Some of these items are previewed in context in a short
facsimile text before being presented with colour photos. The vocabulary is then practised through a speaking
activity using a recycled grammar structure. Lesson 3 also presents the unit’s third new grammar structure
through reading and writing activities and a song.

The new vocabulary
items and grammar

in context in an

structure are previewed The new vocabulary

engaging facsimile text. with colour photos.

items are presented

The new grammar structure
is consolidated in a grammar
overview box. The Classroom
Presentation Tool features
another engaging cartoon
with the team characters.

The new grammar
structure is practised
through reading and
writing activities.

(

inthe

(1)

Dher forecast for this week.

Tt will be rainy all day tomorrow, so it will be vesd
On Wednesday it will be cool and bright in thefno

1, i

2 3 Look and write the correct weather words from 2.

T 2

4 Ask and answer.

[ what do you think the
" weather will be like tomorrow? ! @
L | think it will be warm and dry. ‘ S
m— 2

5 Listen and read. ®)oaz

Comparisons with (not)as... as

We use 05 ... o5 to tolk about how
two things are the same.

Friday will be as cold as Thursday.
We use not as.... as to talk about how
two things are different.

Today isn't as warm as y doy.

6 Write T {true) or F (false).

1 Summer isn't s cool gsautumn. 3 Spring isn’t os bright as summer,
2 Auturnn is a5 icy as winter, — 4 Summer is 05 wet o5 spring.

~

. 14 °C

(New York / warm / Rorme)

Listen and write the temperature, dics: Then look and write sentences with (ngjf as ... as.

{Beijing / wet / Singapore)

{singapore / dry / New York)

(Rome / sunny / New York)

1
2
3 (New York f warm / Beljing)
4
5
6

{Rome / cool / Beijing)

8 Listen and read. Then sing. W) oss-045

) P Spring, Summer, Autumn, Winter J\ tr

Spring, summer, autumn, winter. Autumn is my favourite season. Summer
Flowers, leaves, snow and sun. It isn't a5 warm as spring, cool
Spring, summer, autumn, winter. But it’s still my favourite time of year

Each season Is so much fun! When [ can do my favourite things!

%%V5*~

Talk about the
\' weother forecast.

N

22 Words Weather
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\
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)

The new vocabulary
is practised through a
writing activity.

Tour of a unit

Students play a speaking
game to practise the new
vocabulary and develop
their communication skills.

Students sing a song to
practise the new vocabulary
and grammar structure. A
karaoke track is also available.

Students complete a
pair or group work
task to review the
Lesson 3 vocabulary
and grammar.




| The activities increase in difficulty, with more cognitive challenge.

Workbook

O

1 ook reod ond cecle.

-

Reading and

writing activities
enable students
to practise the .
new vocabulary

items.

3 Write the weenher fovecast. Use the merds faom octiity 1

/ 1°C

] ]

N\

Students complete
reading and
writing activities to
practise the new
grammar structure.

/

Gramente Corpraam with ot 31

The grammar structure is
presented clearly for students
to use as a reference.

Clear explanations and examples
of the grammar structure are
provided.

)

Warm-up
e A warm-up activity is suggested in the teaching notes.

Lead-in

e Introduce the lesson objective. Tell the class Today
we are learning about the weather. Ask students to
describe the weather today using the weather words
they already know.

Student Book

e Activity 1: Pose the gist question in the rubric and
play the audio for students to follow the text. Check
answers, then play the recording a second time. Ask
further questions to check understanding. See teaching
notes on page 49.

® Activity 2: Students listen, point to the photos and
repeat the new vocabulary items.

e Activity 3: Students look and write the correct words
from the new vocabulary set.

e Activity 4: Demonstrate the speaking activity with two
volunteers. Students then do the activity in pairs.

e Activity 5: Students listen to the grammar explanation
and follow the example sentences. They take turns
to read the example sentences with a partner. If you
are using the Classroom Presentation Tool, use the
grammar cartoon story to present the new grammar.

e Activities 6 and 7: Do the examples with the class, then
students complete the reading and writing activities
individually or in pairs.

e Activity 8: Students listen and read the words of the
song in their books. Play the song again, as many times
as necessary, for students to join in as much as they
can.There is also a karaoke track to sing along to once
they are confident.

e Team Up!: Students work in pairs or groups to complete
the task using the downloadable worksheet.

Workbook

e Activities 1-3: Students complete the reading and
writing activities to practise the new vocabulary items
from the Student Book.

® Activities 4-6: Students complete the reading and
writing activities to practise the new grammar structure
from the Student Book.

Grammar reference

e Students turn to the Grammar reference section for
extra reinforcement. They can read the explanation and
see further examples of the grammar structures.

Tour of a unit
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Lesson 4 Story D

Lesson 4 consists of a story text or cartoon story which recycles the vocabulary and grammar from the unit.
Each story features an emotional well-being theme. Students evaluate the story for themselves, complete
reading and writing comprehension activities, then discuss the emotional well-being theme.

Students answer a pre-reading
question about what they
can see in the story pictures,

A gist question is provided
to encourage students to

Students evaluate the story.
Evaluating what they have
read encourages students

Comprehension
activities check
students’

reviewing language from the
course so far.

think about their general

understanding of the story.

understanding of the
story.

to form opinions and
develop critical thinking.

/

&,l

1 Look at the pictures. What do they grow on the farm?
2 Listen and read. W3 046 Do the brothers find a box of money in the ground?

The three

€) Charlie, Zoch and Robert lived on o form with their

father, but the three brothers didn't want to work
hard in the countryside, They thought they cculd
make money more easily in another place. So os
so0n os they were old enough, they left the farm
and they moved to the city.

Their fother worked hord ot the form, but one day
he became sick, so the three sons visited him,
“There's a big box of money in the fields,” he soid.
“It's in the ground, but I con’t remember where,
I'm too sick to dig. Will you help me find it?"

&
|
|
|

© After o few weeks, there were lots of big vegetable

plants in the fields,

Soon, the brothers were working hard on the form
every day and they were hoppy. Every week, they
sold their vegetobles ot the market and scon their
father got better.

€ The next day, the brothers storted digging in the

fields. They dug long lines in the ground, but they
found only woter,

On the second day, Chorlie looked at the lines in the
fields. “I've got an idea!” he sod. “I'm going to sow
some seeds here!”

“That's a goed ideol” said Zoch.

“We've found this woter. Let's use it!" said Robert.
On the third day, the weather was warm and bright,
50 the brothers sowed lots of seeds in the fields.

“There wasn’t o box of money in the ground,
wis there?"

His father smiled. "No, there wasnt,” he said.
Zach loughed and Chorlie looked ot the fields,
“That's OK, Father," said Charlie. “I think we'll be

very happy here."

3 Complete for you. /

& Reod again and circle the correct words.

1 [don'tlike / like f love the story,
2 [ think the story is important / interesting / nice / different.
3 My fovoursite chorocter is ¥

1 The brothers looked for a box of money in the house / fields.

2 The brothers found food / water in the fields.

3 The brothers grew vegetables / flowers in the lines in the fields.
4 Atthe end of the story, the brothers liked / didn't like working on the form,

G Complete. father happy market ground city seeds Z

The three brothers moved to the ' to make money more easily,
but they came back to the farm when their 2 was sick. Thei fother
soid there wos a box of money in the * - The brothers started
digging in the fields the next doy. They decided to sow *, inthe
ground. When the vegetables grew, they sold them ot the * .The
brothers worked haord ond they were ®, ot the end of the story.

Think, feel, grow

1 How ore the three brothers and their father different?

2 Why do you think their father scys there's o box of money in the fields?
3 How do the brothers change in the story?

& Al the end of the story, whot do you think the brothers have leamed?

A Home-schocl Reod the story at home,
{ . Talk about how you work hard. -
[ %

\ 24 Story Vocabulary and grommar review

/
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\ Story Ean‘we'tens

\

e

) \

A continuous story
text or cartoon story
reviews the language
from the unit in an
entertaining way.

Students review
the new grammar

Tour of a unit

Students discuss
the emotional

Varied pair or group Reading the story with
work tasks keep parents or guardians

structures in context. | | well-being students motivated. enables students to share
theme featured their learning.
in the story.




Workbook

A new continuous \4/\

| tassens st ] it A B T 2]
story text or cartoon e.‘,wgw, : g Comprehension
story reviews the 2 ot e activities check

A leng wait! 4
vocabulary and 2 students’
grammar from : understanding of the
the unit. story.

N
Z

The new story features
the same emotional
well-being theme as
the story in the Student
Book.

”

| Students evaluate the story.

Warm-up e The Think, feel, grow feature develops the global skill
e Begin the lesson with a flashcard game. There are of emotional self-regulation and wellbeing. Elicit ideas
suggestions in the teaching notes and in the Ideas and opinions around the class. As students progress
bank. through the course, they can use more English to share
their ideas. See also page 153 for notes about how to
Lead-in use the Emotions poster.

e Introduce the lesson objective. Establish the story
context by asking if the students know of any other

stories about brothers or sisters. See the teaching notes
on page 51. e Team Up!: Students work in pairs or groups to complete

the task using the downloadable worksheet.

e Activity 7: Students share the story at home to review
the lesson and show their progress.

Student Book

e Activity 1: Introduce the story by posing the pre-reading ~ Workbook
question in the rubric. Encourage students to look at ® Activity 1: Pose the pre-reading question in the rubric.
the pictures and invite ideas from the class. Encourage students to look at the pictures and invite

- . . : ideas from the class.
e Activity 2: Pose the gist question in the rubric and play

the audio for students to follow the story in their books. @ Activities 2-5: Students read the story, and then

Check answers, then play the recording a second time complete the comprehension activities.
e bl i @y e Sist ® Activity 6: Students evaluate the story, choosing

e Activity 3: Students assess the story for themselves. adjectives to describe the characters. They decide how
They choose how much they liked the story and many stars to colour to show how much they enjoyed
adjectives to describe the story. Then they write their the story.

favourite character.

® Activities 4-6: Ask students to read the story again
silently for themselves. Then do the examples with the
class. Students complete the activities individually or in
pairs.

Tour of a unit
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Lesson 5 Skills and Culture A Student Book

Lesson 5 presents an aspect of life in two different countries through audio recordings, a video and a reading
text. Students complete comprehension activities and a speaking task. In the Workbook, students read a text
on the same culture topic as in the Student Book and complete a writing skills task.

A reading text presents the
Four new vocabulary items are same culture topic in a different
presented in their cultural context A location photo presents the context of the country. Text types vary from
with colour photos. listening activities and the culture video. unit to unit.

Let’s learn about weather and the Reading 0
seasons in Vietnam and Norway. \
6 Look at the photos. What food can you see? ; Astrid
Listening and Speaking 7 Listen and read. @051 How long is the Polar Night? - )

1 Listen, point and repect. o7 E J
L] 2 ‘
Home About me Search VAR

- -
Winter in Tromso

Hi, I'm Astrid. I live in a city colled Tromse, in Norway.

2 Listenand soy the number. #04s

Here in Tromsa, the weother is cool and often rainy in spring,
summer and gutumn. In wintes, it's snowy and icy, but it
isn't as cold os winter in other countries like Conada,

In Tromse, the really interesting time is from November
to January. This is when we have the Folar Night'.
During this time, the sun doesn't come up, and it's dork
all through the day end night! The Polar Night isn't just one
night - it's 48 days (and nights) long!

During the Polar Night, Twake up in the dark, I walk to school
in the dork and 1 wolk home in the dark, After school, 1 go
skating on the ice and I play with my friends in the snow.

It's dork, but my friends and 1 s1ll live being outdoors! When
1 go indoors, it"s warm in my house, and my dod makes me
a hot drink.

In Tromse during the Polor Night, we know thet the sun will
come up ond it will be light again. This happens every year
on 21* January. We celebrate this day with a fastival called
Soldagen, which means ‘day of the sun’ in Norwegian, At the
festival, we drink hot chocolote ond we et cakes called ‘sun
buns’, This year, I'm going te get up very ecrly in the morning to
watch the sun come up, ond then I'm going to go back to bed!

Listen to Hien and write T (true) or F (folse). W) oss

1 Hien lives in Ho Chi Minh City.

2 The wet season is from Agril to August.
3 It roins oll doy in the wet season

4 People go indoors when it rains.
5
6

\U)

Hien likes walking in the rain.
The city is humid cfter the rain stops.

Read again and complete.

1 Winter in Tromse isn't as as winter in Canado.
2 The Polar Night is from to Jonuary.

¥

Watch the video. £ When is the dry season in the south of Vietnam?
3 During the Polar Night, Astrid plays outdoors with her friends in the

w

Listen and read. #2050 Then talk with a partner.

£ What's your favourite season? |
! | My favourite secson is summer because |

| Ilike warm weather. How about you?

& Astrid is going to watch the sun come up on January.

Answer the questions for you,

1 Would you like to visit Vietnam in the wet
season or Norway during the Polar Night? Why?

Compare the weather .
mdseusonshtrreeﬁc:s. -

\ Reading Weather and the % 27

[ 1ike autumn. 1 ike the colours |
[_ of the leaves on the trees. |

N

What are the seesens like in your country?

\ 26  Listening and Speaking Wecther and the seasons

/
[\

The new vocabulary The culture video Students check their Students are given the
items are practised raises awareness understanding of opportunity to respond to the
through a listening about an aspect the text through a culture topic of the lesson and
comprehension activity. of life in another comprehension activity. think about their own country.
country.
A speaking task with a fluency focus Students complete a pair or
encourages students to compare group work task that focuses on
what they have seen in the video the culture topic from this lesson.
with their own experiences.

Tour of a unit



Workbook

Students read a text on
the same culture topic as
in the Student Book. The

e Lesson 5 Skills and Culture

Reading and Writing

1 Reod. What does Moi do when it's reclly hot?

el |

text is written from the
perspective of a different
child from the country in
the audio recording and
video in the Student Book.

&

\thé seasons in Hanoi » « <[

Students check their
understanding of the text
through a comprehension
activity.

6 Thew

3 Answer the questions. Write.
1 Whe

2%  Reosing and Writing Westher and the seesons.

Students complete a writing
activity that asks them to think
about the culture in the text in
relation to their own culture.
After they have completed this
page in the Workbook, students
then return to the second page

in the Student Book.

Warm-up
e A warm-up activity is suggested in the teaching notes.

Lead-in

e Students look at the photos and guess which countries
they will be learning about. Recast correct guesses in
English. Display a world map and ask students to find
the two countries on it.

e Introduce the learning objective and ask students to
notice the location of the two countries in reference
to the equator. Ask How do you think the weather is
different? Elicit ideas from students.

Student Book

e Activity 1: Students listen, point to the photos and
repeat the new vocabulary items.

e Activity 2: Students listen, point to the correct photos
and say the numbers.

e Activity 3: Indicate the photos of the child and their
country, and tell students they are going to listen to
Hien talking about the weather and the seasons in his
city. Students listen and mark the sentences true or
false. Play the recording again to check answers.

e Activity 4: Explain to students that they are now going
to watch a video about this country. Students watch
the video and find the answer to the gist question in
the rubric.

e Activity 5: Play the audio example. Model further
examples with volunteers, encouraging students to
discuss their favourite season, giving reasons why.
Students then complete the speaking activity in pairs.

Workbook

Activity 1: Indicate the photo of the child, reading out
their country. Explain to the class that they are going
to read a text written by a different child from Vietnam.
Pose the gist question in the rubric. Allow students
time to read the text and find the answer.

Activity 2: Students complete the comprehension
activity.

Activity 3: Students complete the writing activity by
scanning the text in the Workbook and thinking back to
the audio recording and listening in the Student Book.

Student Book

Activity 6: Students look and say what food they can
see in the photos.

Activity 7: Pose the gist question in the rubric and play
the audio for students to follow in their books. Check
answers.

Activity 8: Go through the sentences with the class.
Students then read the text again to themselves, and
complete the activity individually or in pairs.

Activity 9: Students read the questions individually and
think about their answers, before sharing their answers
in small groups.

Team Up!: Students work in pairs or groups to complete
the task using the downloadable worksheet.

Tour of a unit
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Lesson 6 Writing focus D @

Lesson 6 presents a model of a text type. Students read the text and complete a comprehension activity with
their partner before analysing the structure of the text type. In the Workbook, they complete planning tasks in
preparation for writing their own text.

Students answer a pre-reading
question about what they can see in
the photos that accompany the text.

Students read a text in the context of
the unit topic. Text types vary from
unit to unit.

4 ] Let's learn how to
write a travel blog.

1 Look at the photos. Which country do you think Adam is visiting?

2 Reod and listen, 052 Why is it a good time t) visit this country?

The reading text
provides a model for the
students’ own writing.

- Norway, January

Hi, everybody! I've arrived in Norway. What o
cool ploce! Actually, it's cold here. VERY cold!
It's about minus 6°C at the moment!
[;}—- |+ January is 0 good time to visit Norway becouse
it's very snowy, and that means ... you can go
dog sledding! Yesterday, | went dog sledding for
the first time ond it wos fontostic! The dogs run ot
20 kitomnetres an hour. That's os fost os 1 con ride

my bike!

city of Norway. There's o Viking ship museur in
Qslo. 1 think it will be amazing! 1l tell you all about
itin my next blog pest.

Ha det! (Thot's ‘goodbye’ in Norwegion!)

LI T L A /‘

$ 3 Reod ogoin. Then answer the questions with o partner.
1 How fost do the dogs run? 2 Where is Adom going to go next in Norway?

4 Read. Then write the labels in 2.
Students check their
understanding of the text
through a comprehension
activity, discussing their
answers with a partner.

How to write a travel blog

Tithe: This s the name of your blog. Use an intaresting title which makes
people wont to read your blog,

Place and date: This tells us where you are and when.

What to do: This describes what the weather is like and the activities
you can do. Use informal languoge.

Travel plans: This soys what yaulre going to do next.

Photos: These are mte(eslnn;t%s from your tnip.

5 Write a travel blog about a place yol've visited. " Go to your Workbook page 25 \

28 Writing focus A travel blog \ \

26

Students focus on the structure
of the text type, preparing
them to produce their own
piece of writing.

Tour of a unit

Students are directed to
the Workbook to prepare
for the writing task.




Lesson 6 Writing focus 0
-) 1 Reod and match.

1
2
3
4

s

Students are
encouraged to recycle
the language from the
unit in their writing.

2 Recd the travel biog on Student Book poge 28 ogain. Find exampies of sentences using these
tenses and write tham in the toble. Then onswer the questions.

present simple

Students prepare and
organize their ideas for
the writing task.

past simple

Future with be gaing to or will

1 Which twe tenses does Adom use in the “Whot 1o 8 section?
2 Which tense dous he use in the Trovel plon” section?

3 Which tense does he use most often in the blog?

3 Plon your ideos. Write notes.

1 Title: /

< In their notebooks, students produce
a travel blog about a place they've
visited in their country or another
__{country, using their ideas from the
previous tasks and the model text on
the Student Book page for support.

Students can also refer

to the Level 4 Let’s Write!
poster to help with planning,
checking and revising their

ertlng 7\ B Wirine o trovel blog cbout 0 ploce you've visited in your country oF Gnother Country. é/
Use your notebook, (5

N

2 Foce ond date:

3 Whot to dor
8 Trovel plos:

5 Photos | Pctuses:

Wiiting foces Atwelticg 25

e Activity 3: Students read the travel blog again and
discuss the questions in pairs.

Warm-up
e A warm-up activity is suggested in the teaching notes.
® Activity 4: Present the How to write ... box to the class.

Do an example with the class, then students complete
the rest of the activity individually or in pairs.

Lead-in
e Introduce the lesson objective. Invite students to talk
about, and if possible show, travel or other blogs that

they follow. What are they about? Why do they like ® Activity 5: Students go to their Workbook to complete

them? the planning exercises before writing their travel blog.
Student Book Workbook
e Activity 1: Pose the pre-reading question in the rubric. ~ ® Activities 1-3: Students complete the planning
Encourage students to look at the photos and invite activities.

ideas from the class, but without confirming answersat Activity 4: Students produce a piece of writing about

this stage.

Activity 2: Pose the gist question in the rubric and play
the audio for students to follow in their books. Check
answers, and confirm if their ideas were correct for
Activity 1.

themselves, their country or an aspect of life in their
own country. They can refer to the text on the Student
Book page as a model to help them with their writing.
See also page 153 for notes about how to use the
Level 4 Let’s Write! poster in this lesson.

Tour of a unit
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Project and (ISR Student Book

The unit project allows students to review the vocabulary and grammar from the unit in a collaborative and
creative way. The project is followed by a choice board. Students choose activities from the choice board to
review the language they have learned in the unit.

The Team Up! worksheet can be used to help
explain the project and to show students what
they are going to create.

A listening activity

provides step-by-step
instructions for how to

do the project.

—

Students watch a video
showing children preparing
and presenting their project.
This models the language
and motivates them to use
English in a meaningful way.

Teachers who can’t play the
video can use this activity as
a model of useful language
students can use when
working on their own project.

—

1 Usten and match. #ie

% 1 Think of o ploce you Bke in your o guide and present & to the coss.
s the b coustry erin

€ inthis ploce

d different seoso

it ecuntey
ik of your cwn ideds.
for this ploce.

2 Wotch the viceo. I3 When is it a good time to pick apples in Los Angeles?
? 3 Uisten and read. W oss Then present your guide,

What con yeu do i
“ Los Angeles in suenmar?
I Surme, You can Go 1o the beach, 7

8 Choose ond do theee octivities. Use your notebook.

o (2]
Mime o seasonal activity | | What are you going to
i the garden for your o tormorrow?
postner to guess. Where do

you thini
you will live in 20507
Wie sentences.

‘What do ®
about the et
in Vietnam and the
Polor Night in Norway?
Tell your portner.

© 6]

~ | Descrbeaseasonfor || Lookat your classmates || Compare twa seasons.
and teacher. Predict ‘Write sentences with

37 | your partner to guess.
. Uss throo waathar what thay are going to trotias . a5,
words. do naxt. Write sentances. !
-, warm, bright, sunny e

[uu progress and sffort & 6o 1o your w

Students can also refer to the
Let’s Present! poster for help
with presenting their project
to the class.

M

Allowing students to
choose the activities they
want to do is motivating
and encourages learner
autonomuy.

18 summret
e Frojectond Raview 20

A game on the Classroom Presentation Tool provides further language practice.

Tour of a unit




& stomy oy dry wat

S seeds it vegeiobles snow

A variety of
activity types
check students’
understanding

N

The unit grammar
is reviewed through
reading and writing
activities.

1%

Students assess
their progress
throughout the
unit and their
overall effort. See
Assessment for
learning pages

12-13 about the role

of self-evaluation.

of the unit
vocabulary. s
i S 0
26 Usit 2 Review et 2 Review 27
Project Student Book
e Activity 1: Show students a copy of the worksheet.
Warm-up Indicate the sentence halves in the Student Book.

e A warm-up activity is suggested in the teaching notes.

Lead-in

e Write this unit’s project on the board: Make a seasonal
activities guide. Ask students to tell you all the activities
they do in the different seasons.

® Note: Use the downloadable worksheets supplied
on Oxford English Hub to explain the project and the
processes involved.

Review

Student Book

e Activity 4: Each student chooses three activities from
the choice board to review the language they have
learned in the unit. Ensure students have a partner for
any activities involving pairwork.

Explain that they are the steps they are going to follow
for the project. Play the audio recording for students to
complete the listening activity.

e Activity 2: Explain to students that they are now going
to watch a video of a group of students making and
presenting their seasonal activities guide. Students
watch the video and find the answer to the gist
question in the rubric.

® Activity 3: Students listen to the model exchange. Then
they make and present their own seasonal activities
guide. Hand out the worksheets and craft materials as
required.

Workbook

e Activities 1-5: Students complete the activities to
review the new words and grammar structures they
have learned.

e Students complete the self-assessment section. They
can turn back to their Student Books to check and
decide how well they think they can do each of the
tasks listed in the My progress and effort chart. You
can use students’ answers as informal assessment and
provide extra support if needed.

Tour of a unit
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Extensive reading D

There are five Extensive reading spreads in each level of Beehive. Each spread relates to the topic of one of
the preceding two main units and features one fiction text and one non-fiction text. These spreads aim to
encourage students to read for pleasure. They help them to understand how the language they have learned
can be used in different contexts. They also help students to become familiar with different text types.

Students read a fiction text, of several text types, e.g., a

diary extract, a story, letters. The text recycles the
vocabulary and grammar from the two previous units. The
audio recording of the text supports students as they read.

The vocabulary and grammar from the previous two units
are recycled in a non-fiction text, of several text types, e.g., an
online article, a factual text, a magazine article.
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Team Up! worksheets

There are six Team Up! tasks in each main unit of Beehive. In Lessons 1-5 of each unit, students complete

pair or group work tasks to review the vocabulary and grammar of the lesson. In the final Project and Review
lesson, students complete a project which reviews the language from the unit.
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e Each Team Up! task is supported with

a one- or two-page downloadable
worksheet.

‘ L5 e The Team Up! tasks cover a wide range
s / s of activities, such as cut-outs, quizzes,
guessing games, surveys, card games, etc.
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e The teaching notes on Oxford English
Hub contain detailed instructions on how
to complete the tasks. Where suitable, the
teaching notes also provide suggestions
on how to adapt the tasks if printing or
photocopying isn't available.

Tour of a unit




Flashcards and Posters

Each unit is accompanied by flashcards and posters providing attractive
visual materials for presentation and practice.

The flashcards show all key
vocabulary presented in lessons
1,3 and 5. The Ideas bank on
page 150 provides an array of
engaging flashcard games for
consolidation and revision.

'etisiPresent!

2 Prepare pictures and props.

1 Write your main points.

What can we show the audience?
How can we make it interesting?

Decide who will say each part.
Remember the important points,
not your whole presentation!

Prepare answers to possible
Questions.

+ Smile ... and take a deep breath!
v Make eye contact.

v Talk slowly and clearty.

Greeting: Good moming. / Good afterncan. / Mello, everybody. / Welcome.
Introduction: Today, we would ike to tell you about . /
Wie're going 10 talk 1o you cbout / show you -

Main points: First .../ Now . / Next .. / Finally . / This picturs shows
Gonchusion: W think .. / Thank you for listening,

Questions: Hawe you got any questions?

The Let’s Present! poster presents a
useful process students can follow
when preparing for and giving

a presentation. It can be used to
provide ongoing support throughout
the year, particularly during the
Project and Review lessons.

Fostering emotional well-being is an
important part of children’s education.
The Emotions poster and accompanying
notes on page 153 support conversations
around social and personal development
which underpin emotional well-being.

Vocabulary posters present
lesson 1 vocabulary with
attractive photographs and
stimulate students’ interest
in the unit topic.

toke o deep breath stand straight ask for help

talk to somebody talk clearly write a list

learn new things complete difficult tosks lough

took for information solve problems learn from o mistake

frightened
write obout it or draw it help other pecple think about why
tell somebody share my things try to be kinder

\

( | feel anxious when | have exams. )

—

4
ndous,
> ‘When | feel an: ,

e
What do you do when
w you feel anxious?

chollenge mysell

work harder

Tour of a unit
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Lesson 1: Words and Grammar

Learning objective

Students will be able to use big numbers and
question tags.

Language

Numbers (101-1,000) and measuring words:
centimetre, four hundred and seventy-five, metre, nine
hundred and ninety-nine, one thousand, three hundred,
two hundred

Question tags (with be and with do): You're taller than
your sister, aren't you? Maths isn't your favourite subject, is
it? You play basketball, don't you? He doesn't go horse riding,
does he?

Warm up

Play a game of Walk around and pair up with the class

(see Ideas bank page 151). Ask students to write a true
sentence about themselves containing a number 1 to 100
and to then mingle and share it with the class.

Lead-in

Student Book

Write the title for the Starter unit on the board: Big Numbers!

Write random numbers from 1 to 100 on the board. Invite
students to call out a number and choose a volunteer to
circle it on the board.

Ask What do we use numbers for? Let students work in pairs
to discuss ideas and report back to the class.

pages 4-5

Listen, point and repeat. &) 001

Ask students to look at the picture in their Student Book.
They work in pairs to name the different team characters
(from left to right and top to bottom, they are Hector,
Nina, May, Emma, Omar, Tang).

Play the recording for students to listen and point to the
different parts of the picture.

Play the recording again for students to repeat the
numbers and measurements.

2 Listen and circle. @) 002 Then write.

Ask students to look at the sets of numbers. They can say
the numbers with a partner.

Play the recording, pausing for students to listen and circle
the number they hear in each set.

Play the recording again for students to check their answers.
Students write the numbers using the words in the box.

ANSWERS

AUV B WN =

800, eight hundred

350, three hundred and fifty
1,000, one thousand

607, six hundred and seven
401, four hundred and one
1 m, one metre

Starter

3 Listen and read. Q) 003 Is George taller than his
sister?

e Read out the question in the rubric with the class. Prompt
students to look at the photo. Explain the boy is George
and the woman is his Aunt Jill.

e Play the recording for students to listen attentively and
follow the dialogue.

e Ask the question again and elicit the answer from chosen
students.

Yes, George is taller than his sister.

4 Listen and read. Q) 004

e Play the recording for students to listen to the grammar
explanation and to follow the example sentences.

¢ Play the audio again for students to hear the falling
intonation in the question tag.

o Ask students to work with a partner, taking turns to read
out the example sentences.

¢ Read the explanation in the Look! box to the class.

5 Complete. Then listen and check. &) 005

e Focus on the photo. Say This is Angel Falls in Venezuela.
It’s the tallest waterfall in the world. How tall do you think
it is? Choose students to answer, but don't confirm the
answer yet.

¢ Read out the sentences and the question tags. Students
read the sentences and complete the question tags.

e Students compare answers with a partner. Play the
recording for students to listen and check their answers.

1 areyou? 2 doesn'tit? 3 isshe? 4 dothey?
5 isn'tit?
Mixed ability

Ask weaker students to underline the verbs before they
complete the question tags in activity 5. Prompt them to
discuss with a partner whether they need a positive or
negative question tag with be or do in each item.

Fast finishers can work with another partner to ask and
answer the question tags. You can provide them with the
answers to items 2,4 and 5: 2 No, it weighs a bit more,
about 120 kilograms. 4 No, they weigh 0.5 grams. 5 Yes, it's
979 metres tall.

6 What do you know about your partner? Ask and
answer.

¢ |nvite two confident students to read out the example
exchange. Then ask them to think of one more example.

e Put students in pairs or ask them to pair up with someone
they know from last year. New students can ask each other
a few questions before they think of their question tags.
Allow time for students to think about what they know
about each other and make their sentences and question
tags. Monitor and help if necessary.



e Students take turns to share what they know about each
other. When they respond, encourage them to give extra
information.

ANSWERS
1 don't play,do they 2 likes,doesnthe 3 isn't,isit
4 are, aren't they

Optional activity

Ask students to write a big number from 101 to 1,000 on
a piece of paper. Invite groups of four students to stand
at the front of the class, holding their numbers high up
towards the class. Count a few seconds and then ask
students to hide their numbers. Elicit from the class what
number each student was holding. Repeat with different
groups of students.

Workbook pages2-3

1 Match.
e Students match the numbers in words to the digits.

e 2c 3d 4f 5a 66b

2 Read and write the numbers (a-d). Then write
the words (e-h).

e Students read the numbers in words and write the digits
for items a—d.

e Then they look at the digits and write the numbers in
words for items e-h.

a276 b 584 c6418 d 8302

e three hundred and twenty-eight

f nine hundred and ninety-nine

g three thousand, seven hundred and seventy-three
h one thousand, eight hundred and twelve

3 Look and write how tall the children are in
metres and centimetres.

e Students look at the picture and answer the questions
about how tall the children are.

ANSWERS

1 1 metre 50 centimetres
3 1 metre 40 centimetres
5 1 metre 60 centimetres

2 1 metre 20 centimetres
4 1 metre 10 centimetres
6 Students’own answers

4 Read and circle.
e Students read the sentences and choose a—c.

ANSWERS
1Ta 2b 3a 4¢c 5b

5 Complete. Use the verb pairs in the box.

e Students complete the sentences and the question tags
with the verb pairs in the box.

ANSWERS
1 is/isn't
4 are/aren't

2 don'tplay/do 3 work/don't
5 isn't/is

6 Complete. Use the verbs in the correct form.

e Students look at the pictures and complete the sentences
with the correct form of the verb in brackets. Then they
write the question tags.

Assessment for learning

Ask the class Can you use big numbers and question tags?
Elicit informal feedback from the class using the traffic
light system (see page 12) or another method.

Praise the students for their hard work. Offer any further
explanation required and make a note of anything you

need to reinforce in the following lesson.

Starter
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Lesson 1: Words

Learning objective
Students will be able to talk about places in a city.

Language

Places in a city: airport, city centre, cycle path, fire station,
motorway, petrol station, platform, road, traffic lights,
zebra crossing

Functional language: Can you tell me how to get to the
(city centre), please?

Warm up

¢ Play a game of Race to the board using eleven big
numbers (see Ideas bank page 152).

Lead-in

¢ Write the learning objective for the lesson on the board:
Let’s talk about places in a city. Check understanding and
translate to students’own language if necessary.

e Ask What places do you know in a city? Students work in
pairs to brainstorm places they know. Prompt them to
think about places near their home and school.

Student Book pagesé-7

1 Look, share, learn.

¢ Use the Classroom Presentation Tool to show the picture
or ask students to look at the picture in their Student Book.
Encourage students to share their knowledge with the
class by naming some of the places they can see.

e Tell students that they are now going to learn six new words.

If you are using the Classroom Presentation Tool, present the
new language using the interactive activity. Alternatively,
you can use the flashcards to present the new words.

a supermarket, a café, a hotel, a train station, shops,
streets, a square, a restaurant, a car park, a lorry, a bus,
a car, a train

2 Listen, point and repeat. &) 006

e Play the recording for students to listen and point to the
places in the picture.

e Play the recording again for students to repeat the words.

3 Listen and say. Q) 007

e Explain to students that they are going to hear sounds
from different places. Students must listen and call out the
correct place.

¢ Play the recording, pausing after each set of sound effects.
Students discuss which place it is with a partner before
you elicit the responses from chosen students.

Unit1

Audio transcript

(Sound effects of a fire station.)

(Sound effects of fast-moving traffic.)
(Sound effects of an airport.)

(Sound effects of a platform at train station.)
(Sound effects of a petrol station.)

(Sound effects of a city centre.)

ANSWERS

1 fire station 2 motorway 3 airport 4 platform
5 petrol station 6 city centre

SV A WN=

4 Write.

¢ Ask students to read the definitions and write the places.
Encourage them to spot the key word in each definition,
for example, petrol, train, planes.

e Students compare their answers in pairs.

ANSWERS

1 petrol station 2 platform 3 airport 4 fire station
5 city centre 6 motorway

5 Listen, point and repeat. & 008
e Focus attention on the four photos.

¢ Play the recording for students to listen and point to the
places in the photos.

Play the recording again for students to repeat the words.

6 Read and write the words. Listen and check. @) 009
Read the text aloud for students to follow.

Students read the text again and write the missing words
in the gaps, using the labels on the photos below.

Play the recording for students to check.

ANSWERS

zebra crossing, traffic lights, road, cycle path

Mixed ability

Monitor weaker students and help them identify clues
that can help them decide which word is missing. Point
out that they should read before and after a gap for useful
information. For instance, the second sentence describes
what a zebra crossing is.

7 Read again and write.
e Ask students to read the text again. Then they read the
definitions and write the words.

ANSWERS

1 traffic lights 2 zebra crossing 3 cycle path 4 road

Optional activity
Play a game of Can you remember? (see Ideas bank page 150)
using the ten flashcards from lesson 1.




8 Listen and repeat. Q) 010 Then make a new
dialogue and practise.

e Focus on the example dialogue. Play the recording,
pausing after each line for students to repeat.

e Draw attention to the new structure and explain that
this is a polite way of asking for directions. Gesture the
directions with your arms Turn left / right. and Go straight
ahead. Repeat and encourage students to join you.

¢ Demonstrate another dialogue for the class. Choose
airport from the green box and encourage a student to
ask you Can you tell me how to get to the airport, please?
Respond with imaginary directions from the orange box.

e Ask students to work in pairs. They take turns to ask for
and give directions, using the example dialogue in their
Student Book as a model.

e Walk around in the class as students talk and help or
correct where necessary.

Team Up! 1

e Students describe their pictures on the worksheet to find
and circle six differences in their city centres.

Workbook

1 Circle the correct words. Then match.
e Students read the sentences and choose the correct words.

pages4-5

e Then they write the correct number in the box on each
picture to match it to the corresponding sentence.

ANSWERS

1 petrol station,b 2 motorway,e 3 platform,a
4 city centre,d 5 fire station, c

2 Answer the questions.
e Students read the questions and write the words.

1 petrol station 2 fire station 3 airport
5 motorway

4 platform

3 Rewrite the sentences with the correct place.

¢ Students read the sentences that contain wrong places.
Draw attention to the words in bold. They rewrite the
words in bold with the correct place.

1 The airport is a place where you see planes.

2 You visit shops in the city centre.

3 You drive your car very fast on a motorway.

4 Firefighters work at the fire station.

5 You buy petrol for your car at a petrol station.

4 Tick v/ the correct answer.
e Students read the clues and tick the correct place.

1Ta 2c 3b 4a

5 Complete. Then read again and draw the route.

e Students read the text once for gist and look at the picture
for clues. They read the text again and complete it.

ANSWERS

1 zebra crossing 2 traffic lights
5 petrol station 6 cycle path

3 road 4 fire station

6 Complete. Use the map in activity 5 to help you.
Start from home.

e Students look at the map in activity 5 again and complete
the conversations with the phrases in the boxes. Point out
where ‘home’is on the map.

ANSWERS

1 Canyoutellme 2 straightahead 3 turnleft
4 canyoutellme 5 ofcourse 6 straightahead
7 turnright 8 zebra crossing

Assessment for learning

Ask students to look at the learning objective on the
board. Allow students to discuss the objective with a
partner and decide whether they have achieved it. You
might wish to give each student a record sheet and ask
them to assess their learning for this lesson.

Elicit informal feedback from the class, using the traffic
light system or another method. Praise the students for
their hard work. Offer any further explanation required
and make a note of anything you need to reinforce in the
following lesson.

Lesson 2: Grammar

Learning objective
Students will be able to talk about the history of places.

Language
Present perfect statements with for: There’s been (a
train station in our town) for (150 years).

Present perfect statements with since: There’s been (a
tropical garden in the old station) since (1992).

Warm up

e Play a game of Fast talk (see Ideas bank page 150) using
the ten flashcards from lesson 1.

Lead-in
¢ \Write the learning objective for the lesson on the board:
Let’s talk about the history of places.

e FElicit new and old places in the students’city or town.
Encourage students to say or guess how old these
places are.

Student Book

pages 8-9

1 Listen and read. {) 011 How many types of station
are there in Tang’s town?

e Focus on the team characters in the cartoon. Ask students
to tell you what they can see and share ideas about what
might be happening in the story.

¢ Read the gist question in the rubric with the class.

e Play the recording for students to listen and follow the
cartoon story. Elicit the answer to the gist question.

¢ Play the recording again for students to follow.

There are three types of station: a train station, a fire
station and a petrol station.

Unit1
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2 Listen and read. Q) 012

e Play the recording for students to listen to the grammar
explanation and to follow the example sentences.

e Ask students to work with a partner, taking turns to read
out the example sentences.

¢ Read through the Look! box with the students. Point out
that in the present perfect, sis has (not is) and ‘ve is have.

Grammar

Write the full form and contraction of the present perfect
on the board: There has been and There’s been. Choral drill
the two forms around the class a few times. Then add
information to make a full sentence, for example, There has
been a road here for 60 years. and There’s been a road here
for 60 years. Drill the sentences slowly at first and gradually
build up to a natural speed. Repeat the process with  have
and ['ve sentences. For example, | have lived in this house for
three years. and I've lived in this house for three years.

3 Listen to the tour guide in Marrakesh and
complete. ) 013

e Ask students to look at the photos. Elicit in which country
Marrakesh is. (Morocco) Tell students that they are going
to hear a tour guide talk about these places. Point out
the tour guide in the photo. Students must complete
what the tour guide says with the missing numbers from
the box.

e Ask students to read the sentences once. Then play the
recording for students to complete the numbers.

e Play the recording again for students to check their
answers.

Audio transcript

Tour guide: Welcome to the beautiful city of Marrakesh,

in Morocco!

1

The city centre is very old here in Marrakesh. This market
square is called the Jemaa El Fna square. There have been
market stalls here for about 950 years.

2

This is the El Badi palace. There's been a palace here for
about 430 years.

3

The Marrakesh museum has been here for about 25 years. In
the past, it was a palace.

4

The train station in Marrakesh is modern and beautiful. The
station has been open for about 13 years. You can travel
from the train station to the airport by bus, or you can walk.
5

Is anybody thirsty? I've lived near this tea shop for 6 months.
The tea here is delicious! Would you like to try some?

ANSWERS
1950 2430 325 413 56

Assessment for learning

Encourage students to compare answers before checking
with the whole class. If they have left any items unanswered,
they can help each other to complete them.

Unit1

4 Play True or False.

Focus on the example exchange. Choose a confident
student to demonstrate the example with you for the class.
Ask students to work in pairs. They take turns to say a

true or false sentence about Marrakesh, referring to the
sentences in activity 3.

Mixed ability

Stronger students test each other with closed books.
Weaker students first write out their true or false
sentences and then read them out to their partner.

5 Listen and read. {) 014 What animals were at the

station in the past?

Focus attention on the photos and the title. Check if
students have heard of Atocha station.

Read the gist question in the rubric with the class.

Play the recording for students to listen and follow. Then
ask the question again and elicit the answer.

Play the recording again and ask questions to check
comprehension, for example, Where can you go from
Atocha station? (to the beach or even France) How old is
the train station? (over 170 years old) How old is the tropical
garden? (over 29 years old).

ANSWER

turtles

6 Listen and read. Q) 015

Play the recording for students to listen to the grammar
explanation and to follow the example sentences.

Ask students to work with a partner, taking turns to read
out the example sentences.

Point out the negative form haven't and elicit the singular
hasn'.

Ask students for feedback, to check understanding of the
difference between for and since.

Optional activity

Elicit when we use for (+ how long ago) and since (+ time
the action started). Write these for and since time
references on the board, but in a mixed-up order: (for)
eight years, 100 years, three hours, five months, 12 days, and
(since) 2010, 1980, Monday, June, yesterday, last week, this
afternoon. In pairs, students say the time references with
for or since. Fast finishers can also make sentences for
some of the time expressions.

7 Circle the correct words.

Ask students to look at the photo and guess the woman’s
job.Then students read the text once to find out the
answer (train driver).

Students read the text again and circle the correct words.

ANSWERS

1

for 2 since 3 since 4 for




8 Write sentences. Use for or since.

e Ask students to look at the prompts and underline the time
phrase in each item. Elicit the time phrase and each time
ask students whether they are going to use for or since.

e Draw students’attention to the example. Elicit the words
that have been added ('ve, for) and the word that has
changed (lived).

e Students write the present perfect sentences, adding for
or since. They compare sentences with a partner.

ANSWERS

1 I've lived next to the airport for eight years.

2 She'’s worked at this petrol station for three months.
3 We've been in the city centre since this morning.

4 They haven't eaten for four hours.

5 The train has been at the platform since 10 o'clock.

Assessment for learning

Ask the class Can you use the present perfect with for

and since? Using the traffic light system, establish how
confident students are with the new structure. If further
practice is needed, ask them to turn to page 7 of the
Workbook and complete activity 6. Elicit feedback again.

Team Up! 2

e Students find the matching pairs and say sentences with
the present perfect and for or since.

Workbook pagess—7

1 Circle the correct words.

e Ask students to read the sentences and circle the correct
words.

1 hasbaked 2 hashad 3 hasn'tbeen 4 'velived

2 Look and complete. Use for and the correct time.
e Students look at the pictures and complete the sentences
using for and the correct time from the box, referring to

the clocks in the pictures.

ANSWERS

1 has played, for 30 minutes
3 have been, for six hours

2 has had, for 45 minutes
4 have had, for five years

3 Answer the questions for you. Use for.
e Students read the questions and write their answers
using for.

ANSWERS

Students’ own answers

4 Order the words.

¢ Students put the words in order to write sentences using
the present perfect with since.

ANSWERS

1 He's been on this sightseeing bus since this morning.
2 She’s worked at the petrol station since 2017.

3 We've lived near the train station since last year.

4 1 haven't been to the city centre since June.

5 Rewrite the sentences. Use the present perfect
and since.

¢ Students combine the sentences into one using the
present perfect and since.

1 The model dinosaur has been in the museum since
last summer.

2 Tiago's played basketball since 2019.

3 We've been on platform 4A since 11 o'clock.

4 Lea's worked at the fire station since June.

6 Write sentences about Talia. Use the present
perfect with for or since.

e Students look at the pictures and write sentences about
the girl using the present perfect with for or since.

ANSWERS

1 She’s had her bike since last June.

2 She’s lived in Paris for ten months.

3 She’s known her best friend for six years.

4 She hasn’t seen her Grandma since last May.
5 She’s been in school since 9 o'clock.

Assessment for learning

Ask students to look at the learning objective on the
board and discuss it with a partner. You could give each
student a record sheet and ask them to assess their
learning for this lesson. If further help is needed, ask them
to turn to the Grammar reference on page 124 of the

Workbook and read the explanation and examples.

Lesson 3: Words and Grammar

Learning objective

Students will be able to talk and ask about travel
experiences.

Language

Travel: arrive, flight, leave, passenger, passport, suitcase,
ticket, ticket agent’s

Present perfect statements and questions with ever/
never: Have (any famous people) ever travelled (on your
flight)? Yes, they have. ['ve never counted (the passengers).

Warm up

¢ Tell the class that you are going to say sentences with
the present perfect and for or since. Instead of saying for
or since, you are going to say Beep. If the sentence needs
for, students stand up. If it needs since, students remain
seated. Write the key on the board: for = stand up, since
= sit down. Play the game using your own sentences or
sentences from the Student Book and / or Workbook
lesson 2.

Lead-in
e Tell the class the learning objective and write it on the
board: Let’s talk and ask about travel experiences.

¢ Give the children examples of your own travel experiences
by plane. Say I've travelled on a plane many times. I've been
to (Paris / China) by plane.

Unit1
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e Encourage children to think about their own travel
experiences and share them in pairs.

e Explain that in this lesson, students will talk about travel
experiences in more detail.

Student Book

pages 1011

1 Listen and read. Q) 016 How long has Sarah been
a pilot?

e Focus students’attention on the photo. Choose a student
and ask What's her job? (She's a pilot.)

¢ Read the gist question in the rubric with the class.
Encourage students to guess.

¢ Play the recording for students to listen, follow and check
their guesses. Elicit the answer.

e Play the recording again for students to follow.

ANSWER
15 years

2 Listen, point and repeat. & 017

e Play the recording for students to listen carefully and point
to the photos.

¢ Play the recording again for students to repeat the words.

Optional activity
Play a game of What's missing? (see Ideas bank page 150)
to consolidate the new words.

3 Complete.

e Ask students to read the sentences once and then
complete them with words from activity 2.

e Ask students to compare their answers in pairs before
checking with the class.

ANSWERS
1 passengers, flight
4 leave, suitcase

2 passport 3 travel agent’s

4 What should you do when you go on holiday?
Tell your partner.

¢ Read out the question and ask two students to read the
example answers.

¢ Give students time to come up with ideas. Then they take
turns to say their ideas in pairs.

Global skills: communication and collaboration

Put students in new pairs or small groups. Ask them to
list the five most important things somebody should

do before a holiday. They can also list them in order of
importance. When their lists are ready, invite students to
present them to the class or put them in different groups
to compare lists.

Assessment for learning

Using the traffic light system, establish how confident
students are with the new vocabulary. If they find some
words challenging, discuss what it is that makes each
word difficult. Is it the spelling, the pronunciation, the
meaning? Elicit further examples for each challenging
word until students feel more confident.

Elicit feedback again. Finally, hold up the flashcards one at
a time for students to say the words.

Unit1

5 Listen and read. Q) 018

e Ifyou are using the Classroom Presentation Tool, ask students
to now close their books and show them the cartoon story.
Play the recording for students to listen and follow. Then go
through the grammar explanation and example sentences
with the class. Finally, ask the pupils to open their books again
and focus their attention on activity 6.

¢ Alternatively, play the recording for students to listen
to the grammar explanation and to follow the example
sentences in their books.

e Ask students to work with a partner, taking turns to read
out the example sentences.

e Draw students’attention to the irregular verbs in the Look!
box and drill them around the class.

Grammar

Point out to students how irregular verbs don't use suffixes
when changing the tense: be, buy, drive, eat, fly, forget, go,
have, put, ride, take.

6 Complete with ever or never and the past
participles.

e Ask students to look at the verbs in brackets and call out
the correct form in the present perfect. Remind students
that they need to use the past participle of the verb. Elicit
that it's usually the third form (1 base form, 2 past simple,
3 past participle).

o Ask students to work in pairs to complete the questions or
sentences with ever or never and the correct form of the
verbs in brackets.

ANSWERS
1 ever forgotten 2 neverhad 3 never gone
4 ever ridden

7 Write questions. Then ask and answer with a
partner.

¢ Do the example with the class. Ask students to write the
questions.

e After checking the questions, put students in pairs. They
take turns to ask and answer the questions. Monitor the
class as students work and help where necessary.

1 Have you ever bought a train ticket?
Students’ own answers

2 Have you ever been a passenger in a taxi?
Students’ own answers

3 Have you ever arrived late at school?
Students’ own answers

4 Have you ever been inside a fire station?
Students’ own answers



Optional activity

Write Have you ever ... 7 on the board. To the right of this,
elicit a list of five question prompts. If possible, invite
students to contribute to the list. For example: travelled by
plane, been on a very fast train, left for school without your bag,
seen a pilot. Students can work in pairs to interview each
other using the prompts on the board. They can also do a
class mingle. In this case, each student chooses a question
to ask as many classmates and record their answers.

For further practice with present perfect statements with
never, students can write two ['ve never ... sentences
about themselves. They compare their sentences in pairs
or small groups.

Assessment for learning

Ask How do you feel about the new grammar? Ask students
for feedback about how confident they feel.

8 Listen and read. Then sing. { 019-020

e Ask students to look at the song. Draw attention to the
coloured words. Explain that the song has two verses, but
only one appears in the book. The second verse is the
same as the first, but the coloured words are replaced by
those of the same colour on the right.

e Play the song for students to listen and follow the words.

¢ Play the song again for students to sing along.

e If you wish, ask the students to close their books. Play the
karaoke version of the song for students to sing the words
from memory.

Team Up! 3

e Students ask and answer Have you ever ... 7 questions to
complete their bingo cards.

Workbook pagess-9

1 Circle the correct words.
e Students circle the correct words to complete the sentences.

ANSWERS

1 passenger 2 leave, arrive 3 ticket 4 flight

2 Complete.

e Students complete the dialogue with the correct words.
Point out the first letter of the missing words.

ANSWERS

1 flights 2 arrive 3 suitcase 4 ticket 5 passport

3 Complete. Then number the pictures in order.

¢ Ask students to look at the pictures. Explain that they
need to complete the text and then order the pictures
according to the text.

ANSWERS
1 travel agent’s,e 2 suitcase,d 3 airport, f
4 passport,b 5 plane,c 6 passenger, a

4 Complete. Use ever / never and the past
participle.

e Students complete the questions and sentences with ever
or never and the past participle of the verbs in brackets.
If necessary, revise the use of ever (with questions) and
never (with statements), and elicit the irregular past
participles (eaten, met, ridden).

ANSWERS

1 neverridden 2 everwalked 3 never eaten
4 neverhad 5 evertravelled

5 Write. Use the present perfect and never.

e Students write sentences with the present perfect and
never using the prompts.

1 Luis has never bought a plane ticket to Australia.
2 He has never made a chocolate pizza.

3 I've never ridden a unicycle on a cycle path.

4 We've never seen a giraffe on a zebra crossing.

5 She’s never travelled to an island.

6 Write questions with ever. Then answer for you.

e Students write the questions with ever and answer them
for themselves.

ANSWERS

1 Have you ever been to an aquarium?
Students’own answers

2 Have you ever been a passenger in a tuk-tuk?
Students’own answers

3 Have you ever seen the Northern Lights?
Students’own answers

4 Have you ever flown to Australia?
Students’own answers

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for the
lesson. If further help is needed, ask them to turn to the
Grammar reference on page 124 of the Workbook and read
the explanation and examples.

Lesson 4: Story

Learning objective

Students will be able to read about a trip to a sports
match.

Language
Vocabulary and grammar from lessons 1-3

Warm up

¢ Play a game of Stop and say (see Ideas bank on page 150)
to revise the unit’s vocabulary. Challenge stronger
students to make a sentence for their card.

Lead-in
e Ask students to look at page 12 of the Student Book and find
the learning objective: Let’s read about a trip to a sports match.

¢ Ask students what the topic of today’s story might be.
Invite suggestions from different students.

Unit1
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Student Book pages 12-13

1 Look at the pictures. What sport are they going
to watch?

e Ask students to look at the story pictures. Ask the question
in the rubric and elicit the answer. (They can guess from
the T-shirts and also from the screen in pictures 3 and 4.)

ANSWER

football

2 Listen and read. Q) 021 What does Miguel give to
Juan and Elena?

e Tell the class that they are going to listen and read the
story. Focus on the pictures and ask the gist question in
the rubric. Point out Miguel (picture 1) and Juan and Elena
(picture 2).

e Play the recording while students follow the story in their
books. Choose a student and ask the gist question again.
Elicit the answer.

¢ Play the recording again for students to follow.

ANSWER

He gives them two tickets.

3 Complete for you.

¢ Give students time to scan the story again if necessary
and complete the sentences.

e Ask students to compare their answers in pairs. Encourage
them to give reasons for their answers.

ANSWERS

Students’ own answers

4 Read again and number the sentences in order.

¢ Ask the students to read the story again silently for
themselves.

e When they are finished, ask students to work with a
partner to read the sentences and number them in the
correct order. Walk around in the class and help students
where necessary.

1Tb 2d 3e 4f 5c 6a

5 Write T (true) or F (false).
e Ask students to read the sentences and write T or F.

¢ |n class feedback, ask the students to correct the false
sentences.

ANSWERS

F (Miguel found two football tickets near the bus stop.)
(Miguel decided to take the tickets to the ticket office.)

1
2 F
3T
4 F (Elena has never seen their team play.)
5T
6T

6 Read and answer.

e Ask students to read the questions and discuss them in
pairs before they write their answers.

ANSWERS
1 by bus, on foot

2 Yes, they do. They're all wearing the same clothes.
3 Because Miguel gave her and Juan their tickets, so she
could see the game.

Unit1

Think, feel, grow

e Focus students’attention on the task and read the
questions aloud. Ask students to think about the answers.

e Choose different students to answer the first question.

e Look at the second question. Invite different students to
share their opinions with the class. If necessary, prompt
with questions, such as How does Juan help Miguel? How
does Miguel help Juan and Elena?

e For the third question, ask students to tell their partner
what they think before getting feedback from the whole
class.

SUGGESTED ANSWERS

1 Elenais very upset. Juan is probably upset too and
feels bad because he says’I'm sorry"

2 Juan helps Miguel when he gives Miguel directions.
Miguel helps Juan and Elena when he gives them
the tickets.

3 Because they're becoming friends.

Global skills: emotional self-regulation and
well-being

This lesson teaches students the importance of helping
others when they are in need. During class feedback,
establish that we should always try to help other people and
that we also shouldn't hesitate to ask others for help when
we need it. Invite students to share their own experiences of
helping others and receiving help from others.

Assessment for learning

Some students may be reluctant to take part in discussions
because they feel limited by their level of English. While
students should be encouraged to speak English wherever
they can, allow them to use their own language if they are
struggling. If possible, reformulate their answer for them

to repeat. Help students to express themselves using the
English they know by phrasing questions in a different way
and prompting where necessary.

Display the Emotions poster on the wall and use it to help
prompt students when they are talking about feelings and
experiences.

Team Up! 4

e Students read five situations and discuss possible ways of
helping each person.

7 Home-school Read the story at home.
e Ask students to read the story again at home.

e Suggest that they tell the story to a family member or
guardian and explain the lesson they learned from the story.

Workbook pagesio-

1 Look at the pictures. How does Grandma Lu talk
to her friend?

e Tell students that they are going to read a different story.
Ask students to look at the pictures.

o Allow time for them to discuss the question in the rubric
with their partner. Check answers with the class.

ANSWER

She makes a call on the computer.



2 Read the story.

Ask students to look at the story pictures again and the
title, and tell you what they think happens in the story.
The students read the story quietly to themselves to check
their predictions.

3 Who says the words? Match.

Students match the speech bubbles to the characters.

ANSWERS

1

b 2c 3a

4 Read the story again and number the sentences

in order.

Ask students to number the sentences in the order they
happen in the story.

Encourage them to read the story again to check their
answers.

ANSWERS

1

d 2a 3b 4c

5 Answer the questions.

Ask students to discuss the questions in pairs before
writing their answers.

ANSWERS

1

2
3

She’s sad because she moved to a new city and she
misses her friends.

He teaches her how to make a video call to her friends.
She gives him directions to the museum.

6 Complete.

Read the first task and explain confused and confident,

if necessary. Ask the students to circle the words and
complete the sentences with the adjectives they chose.
Then they think and write about their favourite part of the
story. Elicit ideas from the class and write some examples
on the board for how to complete the sentence; for
example, ... Lu helps Shen.

Lastly, they rate the story by colouring the stars.

ANSWERS

Students’ own answers

Assessment for learning

The self-evaluation feature allows students to give their
own reaction to the story. Explain to students that there
are no right or wrong answers; they should circle, write
and colour the stars to show how they feel about the
story. When students have completed the evaluation task,
they can compare their opinions in pairs.

Ask students to look at the learning objective on the
board and discuss it with a partner. They could complete
the record sheet to assess their learning for this lesson.

Elicit informal feedback from the class, using the traffic
light system or another method, and address any
problems. Make a note of anything you need to reinforce
in the following lesson.

Lesson 5: Skills and Culture

Learning objective

Students will learn about life in the countryside and the
city in the UK and Thailand.

Language

Life in the countryside and the city: countryside, crowd,
move, village

Warm up

Play a game of Whispers (see Ideas bank page 152) to
review places in the countryside from Level 3 (forest, river,
bridge, waterfall, picnic area, car park, rock path) and things
to see and do from Level 4 (pyramid, mountain, safari,
turtle, whale, go surfing, go horse riding, go skydiving, go
scuba diving, go rock climbing, go kayaking).

Lead-in

Student Book

1

Ask the class to look at the photos on pages 14 and 15,
and try to work out which countries they will be learning
about today (the UK and Thailand). If there is a map in the
classroom, ask students to find the two countries on it.
Point out that the UK is made up of the countries England,
Scotland, Wales and Northern Ireland.

Ask students to find the learning objective on the Student
Book page. Write it on the board: Let’s learn about life in the
countryside and the city in the UK and Thailand.

Ask students to work in pairs or small groups. They discuss,
in their own language, differences between life in the
countryside and the city.

Nominate students to share ideas with the class.

page 14

Listen, point and repeat. {) 022

Play the recording for students to listen and point to
the photos.

Play the recording again for students to repeat.

2 Listen and say the number. Q) 023

Focus on the photo of Martin. Ask Which country is Martin
from? (the UK).

Tell students that they are going to hear Martin talking
about life in the countryside and the city in Scotland, in
the UK. They must listen for the words in activity 1. When
they hear a beep, they say the number of the photo.

Play the recording, pausing after the beeps for students to
call out the number.

Unit1
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Audio transcript

e Hi, I'm Martin. | live in Scotland, in the UK. In the past,

I lived in Edinburgh, the capital city of Scotland, but now
[live in a very different place! In Edinburgh, there were
often crowds in the city centre. A crowd is a lot of people
in one place. It was often difficult to travel to places in
Edinburgh because there were crowds in the streets and
at the bus stops.

o | don'tlivein a city now. My parents wanted a quieter
life, so we moved from Edinburgh to a small island in
Scotland. When you move, you change the place where
you live. You leave your old house and you arrive at your
new house!

e llivein a small village on an island now. A village is smaller
than a town, and it's a lot smaller than a city! There isn't a
train station in my village, but there’s a bus stop.

o My village is in the countryside. There are lots of fields and
trees here, and there aren't any crowds!

ANSWERS
4,3,1,2

3 Listen to Martin and complete. Q) 024

e Tell the class that now they are going to hear an interview
with Martin. They must listen and complete the text with
the words in the box.

e Have students read the text before they listen.

¢ Play the recording, pausing for students to write the
missing words.

¢ Play the recording again for students to complete or
check their answers.

Audio transcript

Presenter Today, I'm talking to Martin. He moved from the
city to the countryside. Hello, Martin!

Martin Hello!

Presenter Tell us about where you lived in the past, Martin.
Martin In the past, | lived in Edinburgh, the capital city of
Scotland, but my parents wanted to move to a small Scottish
island called Skye because there were too many people in
Edinburgh.

Presenter Did you like living in Edinburgh?

Martin It was OK. There were lots of shops and restaurants,
but it wasn't easy to travel around the city.

Presenter Really?

Martin Yes. There were many bus stops and two big train
stations in Edinburgh, but there were always big crowds
there. | don't like crowds.

Presenter How long have you lived on Skye for?

Martin I've lived here for six months. | live in the countryside
and it’s a lot quieter here than in Edinburgh! Only 45 people
live in my village!

Presenter \Wow! Is it easy to travel around Skye?

Martin Yes, it is! There isn't a train station or an airport here,
but you can travel by bus, bike or boat. I go to school by
boat and sometimes | see dolphins!

Presenter Amazing!

ANSWERS

1 move 2 crowds
6 boat

3 for 4 countryside 5 village

Unit1

4 Watch the video. Q Has there ever been an
airport on Skye?
¢ Play the video to the class for students to watch.

o Ask the gist question in the rubric and choose a student at
random to answer.

Video transcript, see page 155.

No, there hasn't.

5 Listen and read. Q) 025 Then talk with a partner.

e Play the conversation for students to listen and follow.

e [f your class has watched the video in activity 4, point out
that the exchange in the Student Book comes from the
conversation at the end of the video. Play the video for
students to listen to the conversation again.

e Ask students to work in pairs to discuss if they have ever
moved to a different place in their country or another
country. Weaker students use the conversation on the
page to guide them. Stronger students can change pairs
and repeat the conversation.

e Walk around in the class as students talk, helping where
necessary.

¢ Ask some of the pairs to act out their conversation.

Workbook pagen2

1 Read. How long has Anna’s uncle lived in Edinburgh?

e Explain that students are going to read a text written by a
different child from Scotland, in the UK. Point to the photo
and elicit the child’s name (Anna).

o Ask students to look at the photos and the title of the text.
Ask the question in the rubric.

¢ Allow students time to read and find the answer.

ANSWER

He’s lived in Edinburgh for six years.

2 Read again. Write T (true) or F (false).

e Students read the interview again and decide if the
sentences are true or false.

1F 2F 3T 4F 5F

3 Look at the adjectives and nouns. Answer the
questions.

¢ Go through the adjectives and nouns and check
understanding. Read out the questions and elicit answers
from different students. If necessary, write some examples
on the board, for example, 1 It’s quiet and there aren't crowds
in the villages. 2 There are beautiful trees and it gets busy in
the summer. 3 Id like to live in the countryside in Scotland
because Id like to see dolphins.

e Students read the questions again and write their answers,
using the adjectives and nouns from the boxes and their
own ideas.

ANSWERS

Students’ own answers



Student Book pageis

6 Look at the photos. Where do you think Lawan
lives?
e Focus on the photos. Ask the question in the rubric.

Students will probably say Thailand, but encourage them to

think about whether she lives in the countryside or a city.

e Encourage students to share any facts they know about
Thailand with their partner.

Bangkok, Thailand

7 Listen and read. Q) 026 Why did Lawan’s family
move?

¢ Read the gist question in the rubric with the class.
Encourage students to think of possible reasons.

¢ Play the recording for students to follow the text in their
books. Then ask the question again. Allow students to
discuss with their partner before you elicit the answer.

ANSWER

They moved because her dad got a new job in Bangkok.

8 Read again and write T (true) or F (false).
e Ask students to read through the sentences and check
understanding.

e They read the text again quietly to themselves. Then they
work in pairs to mark the sentences true or false.

1T 2F 3T 4F

Global skills: intercultural competence and
citizenship

The ability to think about how other children’s lives are
similar or different to their own promotes intercultural
competence and citizenship. In this lesson, students learn
about life in the UK/ Scotland and Thailand. You can
encourage students to find similarities and differences
between the two countries as well as with where they live.
Discuss children’s basic needs no matter where they live,
for example, a safe home, someone to look after them and
education.

9 Answer the questions for you.

e Tell students to read the questions individually and think
about their answers.

¢ Divide the class into small groups to share their answers.
e Askdifferent groups, at random, to share their answers.

Team Up! 5 @UIIITID)
e Students complete a Venn diagram about similarities and

differences between life in the countryside and in the city.

Assessment for learning

Ask students to look at the learning objective on the
board and discuss it with a partner. They could complete
the record sheet to assess their learning for this lesson.
Elicit informal feedback from the class, using the traffic
light system or another method, and address any
problems. Make a note of anything you need to reinforce
in the following lesson.

Lesson 6: Writing focus

Learning objective

Students will learn how to write an interview.

Language

Vocabulary and grammar from lessons 1-5

Warm up

e Play a game of Correct me! (see Ideas bank page 152)
with sentences about Martin and Lawan from lesson 5.
For example, Martin lives in Edinburgh now. (He lived in

Edinburgh. Now he lives on Skye.) It was easy to travel around

in Edinburgh. (It was difficult) Lawan’s family moved to
Bangkok because her dad got a new job at the fire station. (He

got a new job at the airport,) Lawan travels by train and by car

to see her grandparents. (She travels by train and by bus.)

Lead-in

e \Write the learning objective on the board: Let’s learn how
to write an interview.

e Ask students to talk about interviews they have read.
Who was being interviewed? What about? Have a class
discussion about what makes a good interview, for
example, the questions the interviewer asks, the order
he / she asks the questions, follow-up questions
depending on the information the interviewee gives.

Student Book pageis

1 Look at the photo. Who is Sophia interviewing?

e Focus attention of the photo and ask the question in the
rubric. Elicit and accept ideas from different students.
Don't confirm the answer yet.

Sophia is interviewing her teacher.

2 Read and listen. Q) 027 How many countries has
Mr Brown lived in?

¢ Play the recording for students to follow the interview in
their books.

o Ask the gist question in the rubric and allow students to
discuss the question with their partner before you elicit
the answer. Also confirm if their guesses were correct in
the Warm up in activity 1.

ANSWER

one

3 Read again. Then answer the questions with a
partner.

¢ Allow time for students to read the interview again and
discuss the questions in pairs.

ANSWERS

1 sixyears 2 because there are lots of cycle paths

Unit1
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4 Read. Then write the notes.

¢ Read through the information with the class. Look at the
example notes in pink and point out that only the most
important words (the key words) are needed.

e Ask students to read the next question and answer. Allow
students to work in pairs to write the notes.

ANSWERS

1 ever lived another country? 2 no never

5 Write an interview about somebody’s travel
experiences. Go to your Workbook page 13.

e Ask students to turn to page 13 of their Workbook and
complete activities 1 and 2 before writing their interview.

Workbook page

1 Cross out words in the questions and sentences.
Then write the notes.

e Ask students to work in pairs to write the notes.

1 wherelive? 2 live London 3 how long lived in city?
4 lived here 4 months 5 favourite place? 6 history
museum in city centre 7 ever lived another country?

8 lived Australia 2 years

2 Read and match the questions and answers.
Then look at the table. Which child answered
the questions?

e Allow students time to read the questions and match
them to the answers. Then they look at the notes in the
table to find out who gave the answers a—d.

1d 2c

Jimmy

3 b 4a

3 Choose a person. Write an interview with four
questions and answers. Use your notebook.

e Refer students back to the interview with Mr Brown in
their Student Book. Remind students that this is what a
good interview looks like, and they should use this as a
model to help them in their own writing.

e Allow time for students to think of questions they could
ask. They write their questions in their notebooks and
compare them with a partner.

¢ Ask the students to choose four questions and write them
in note form in their notebooks. Next, students conduct
their interviews. You can choose between the following
options:

e Students interview a partner in class. In this case,
make sure the spoken part of the task is in English and
monitor students’ note-taking skills.

¢ Students interview a family member or a friend outside
class. In this case, they should try to conduct their
interviews in English. Ask students to keep a copy of
their notes so you can see how they developed them
into the full interview.

e Students use one of the children from activity 2 in the
Workbook for their interview.

¢ Allow time for students to write out their full interviews
using their notes.

Unit1

Assessment for learning

Ask students to look at the learning objective on the
board and discuss it with a partner. They could complete
the record sheet to assess their learning for this lesson.

Elicit informal feedback from the class, using the traffic
light system or another method, and address any
problems. Make a note of anything you need to reinforce
in the following lesson.

Project and Review

Learning objective

Students will make and play the Travel through the city
board game.

Language
Grammar and vocabulary from the unit

Materials

A copy of the Team Up! 6 (Project) worksheet (2 pages),
scissors, rubbers / counters, pens and pencils for

each group

Warm up

¢ Play a game of Look at this! (see Ideas bank page 152) with
places in the city and the countryside. Write the words
from lessons 1 and 3 on the board. You can also add
village, island, dolphin.

Lead-in
e \Write this unit’s project on the board: Make and play the
Travel through the city board game.

e Discuss as a class, board games the children have played,
and what this board game might involve.

Student Book pagei7

Project

Team Up! 6

e The Team Up! 6 worksheet is integral to the project.
Before the lesson, you will need to download and make
a copy for each group of four students in your class. Use
the worksheet to help explain the task and processes
involved.

e |f you are not using the project video in your class,
complete activities 1 and 3 in the Student Book, then
hand out the worksheet for students to make and play
the game.

1 Listen and number the project steps in
order. @ 028

e Read out the steps and ask students which order they
think they should be in.

e Play the recording for students to listen and number the
steps correctly.



Audio transcript

1 Read the question cards. Cut them out and write two
more question cards each.

2 Mix the question cards. Put them face down on the board.

3 Take turns picking the top question card and moving your

game piece.
4 The first player to travel to the city centre is the winner.
ANSWERS
1d 2a 3c 4b

2 Watch the video. Q Who is the winner?

e Play the video for the students to watch and find the
answer to the question in the rubric.

¢ Allow thinking time for students to remember the
characters from the video. Then nominate students to
share their ideas with the class.

¢ Play the video again for students to check their answers.

Video transcript, see page 155.

Billy

3 Listen and read. Q) 029 Then play the game.
e Play the dialogue for the students to follow.

e Ask students to work in groups of four. Give out the
Team Up! worksheet (see separate teaching notes) for
students to make and play the game.

Assessment for learning

Ask students to reflect on their project work. What did
they do well? What could they improve next time? They
could complete the Project record sheet (downloadable
from Oxford English Hub) to assess their learning for this
lesson.

Review

4 Choose and do three activities. Use your
notebook.

e Allow time for students to read all of the activities and
choose three that they want to do.

e Ask students to put up their hands if they chose activities
1,2, 5 or 6. Make sure that each of these students is sitting
next to someone who also chose the activity. Move
students if necessary.

e Ask the students to complete the tasks. Walk around in the
class as they work and help where necessary.

Workbook

1 Look and write. What's the mystery word?

e Students look at the pictures and complete the crossword.
Then they write the mystery word.

ANSWERS

1 motorway 2 fire station 3 city centre 4 platform
5 petrol station 6 road 7 cycle path
Mystery word: airport

pages 14-15

2 Complete the dialogue.

¢ Ask students to read the dialogue and complete it using
the words from the box.

ANSWERS
1 travel agent’s
6 ticket

2 flight 3 leave 4 arrive 5 suitcase

3 Complete. Use for or since.

e Ask students to read the text once and complete it using
for or since.

ANSWERS

1 for 2 since 3 for 4 since 5 since

4 Circle the correct words.

o Ask students to read the interview and circle the correct
words.

ANSWERS

1 ever, never, have visited 2 for 3 Have, 've been

5 Write questions with Have you ever...? Then
answer the questions for you.

¢ Remind students to use the past participle of the verbs
in brackets. Students write the questions and then their
answers.

1 Have you ever arrived late for school?
Students’ own answers

2 Have you ever seen an eagle?
Students’own answers

3 Have you ever been / gone horse riding?
Students’ own answers

6 Write four things you haven’t done. Use never.

e Ask students to think about things they have never done
and choose four to write about.

ANSWERS

Students’ own answers

Assessment for learning

Each unit in the Workbook ends with a self-assessment
activity. This allows students to reflect on their learning
and think about how well they can do each of the skills
they have practised.

Read out the sentences for the students to follow. Explain
that the students tick the sentences to show how they
feel about their progress for each objective. Point out the
faces of the bees and explain if they don't feel so confident
about their progress, they draw in the ticks under the

sad bee; if they feel OK, it's the middle bee; and if they're
confident with their progress, it's the happy bee. They

do the same for their overall effort in the unit for the

final sentence.

Emphasize that this task is about how well they feel they
can do the things from the unit, and there’s no wrong or
right answer. Explain it also helps you to understand what
might need to be reviewed.

Unit 1 My progress and effort

e Students read the sentences and tick them to show how
well they have achieved each of the learning objectives
and to assess their overall effort in this unit.

Unit test

e The students are now ready to do the Unit 1 test,
downloadable from Oxford English Hub.

Unit1
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Lesson 1: Words

Learning objective

Students will be able to talk about activities for different
Seasons.

Language

Seasonal activities: autumn, check the weather forecast,
grow vegetables, pick fruit, rake the leaves, shovel the snow,
sow seeds, spring, summer, winter

Functional language: /t5too... / Itisn't ... enough.

Warm up

¢ Play a game of Race the bear! with the class (see Ideas bank
page 151) using weather words that students know, for
example, sunny, rainy, windy, snowy, cloudy and foggy. At
the end of the game, leave the words on the board.

Lead-in

e Draw students'attention to the weather words on the
board. Say Today, we're learning about the seasons. Discuss
the seasons where the students live. Ask What things you
think we're going to talk about in this unit? Choose different
students to answer.

Student Book pagesis-19

1 Look, share, learn.

e Use the Classroom Presentation Tool to show the picture or
ask students to look at the picture in their Student Book.

e Encourage students to share their knowledge with the class
by naming some of the things and activities they can see.

e Tell students that they are now going to learn six new
activities. If you are using the Classroom Presentation Tool,
present the new language using the interactive activity.
Alternatively, you can use the flashcards to present the
new phrases.

ANSWERS

jackets, boots, carrots, apples, T-shirts, trousers, sandals,
hats, a tablet, coats, scarves, gloves. a girl watering a plant,
a girl taking a photo, girl making a snowman

2 Listen, point and repeat. {) 030
e Play the recording for students to listen and point to the
activities in the pictures.

Play the recording again for students to repeat the phrases.

3 Listen and say. @) 031

e Explain to students that they are going to hear children
describing the different activities. Students must listen
carefully and say the correct seasonal activity.

e Play the recording, pausing after each description.
Students discuss which activity it is with a partner before
you elicit the answers from chosen students.

Unit2

Audio transcript

1 We go outside and we do this when it's snowy. We have to
work hard! We can walk safely outside after we do this.

2 In our garden we've got lots of trees. The leaves from the
trees fall to the ground when it gets cold. We can walk and
play in the leaves. Then we must do this to collect the leaves.

3 We've got some trees with apples in our garden. My
favourite time of year is when the apples on the trees are
ready. We do this when we collect the apples. Then we
can eat them!

4 Will it be hot and sunny today, or will it be cold and rainy?
| want to know, so | do this on my tablet every morning.
| can also watch TV to find this information.

5 We do this when we put very small things in the ground
orin pots and we water them. After a few weeks or
months, they become big plants. You can have flowers,
fruit or vegetables in your garden when you do this.

6 We do this because we love eating beans, potatoes,
carrots and peppers! There's a special place where we can
do this in our garden.

ANSWERS

1 shovel the snow 2 rake the leaves
4 check the weather forecast
6 grow vegetables

3 pick fruit
5 sow seeds

4 Write.

e Point out the three categories and the example. Ask
students to write each activity from activity 2 under
the correct category.

e Students compare their answers in pairs.

ANSWERS

1 pick fruit 2 sow seeds / grow vegetables

3 grow vegetables /sow seeds 4 rake the leaves /
shovel the snow 5 shovel the snow / rake the leaves
6 check the weather forecast

5 Listen, point and repeat. &) 032
e Focus the students’attention on photos 1-4.

e Play the recording for students to listen and point to
the photos.

¢ Play the recording again for students to repeat the words.

6 Read and write the words. Listen and check. {) 033
Read the text aloud for students to follow.

Students read the text again and write the missing words
in the gaps, using the labels on photos 1-4.

¢ Play the recording for students to check.

ANSWERS

autumn, winter, spring, summer

7 Read again and write the seasons for the
activities.

e Ask students to read the text again. Then they read the
activities and write the correct season.

ANSWERS

1 spring 2 summer
6 spring

3 autumn 4 winter 5 autumn



Global skills: intercultural competence and
citizenship

Depending on where students live (tropical zone or
temperature zone), they may experience two or four
seasons. Discuss this with students and encourage them
to think about how life might be different for people who
live in a zone different to theirs. If your students live in

a temperate zone, you can also point out that the four
seasons in the northern hemisphere are the opposite of
those in the southern hemisphere.

8 Listen and repeat. Q) 034 Then make a new
dialogue and practise.

¢ Focus on the example dialogue. Play the recording,
pausing after each line for students to repeat.

e Draw attention to the new structure and explain that we
use an adjective after too in affirmative sentences. We use
an adjective before enough in negative sentences.

¢ Demonstrate another dialogue for the class. Choose
rake the leaves from the green box and summer from the
orange box. Encourage a student to ask Can you rake the
leaves in summer? Respond No, you can't. It’s too hot.

e Ask students to work in pairs. They take turns to ask and
answer about activities in different seasons, using the
dialogue in their Student Book as a model.

e Walk around in the class as students talk and help or
correct where necessary.

Team Up! 1

¢ Students complete the seasons mind maps and then talk
about their favourite seasonal activities in pairs.

Workbook  pagesic-17

1 Look and circle the correct words.
e Students look at the pictures and circle the correct words.

ANSWERS

1 sow 2 shovel 3 pick 4 check 5 grow 6 rake

2 Complete. Use the verbs from activity 1.

e Students read the sentences and complete them with the
words from activity 1.

ANSWERS

1 shovel the snow 2 check the weather forecast
3 grow vegetables 4 rake leaves 5 pick fruit

3 Complete. Use the present continuous.

e |f necessary, elicit how we form the present continuous.
Invite students to give examples. Then students look at
the pictures and complete the sentences.

ANSWERS

1 I'm sowing seeds. 2 I'm shovelling the snow.
3 I'mraking the leaves. 4 I'm picking fruit.
5 I'm checking the weather forecast.

4 Write.
e Students complete the labels below the pictures.

ANSWERS

1 spring 2 summer 3 autumn 4 winter

5 Look at the pictures in activity 4. Rewrite the
sentences with the correct season.

e Explain that the sentences are about the pictures in activity 4.
Students read the sentences and correct the seasons.

1 He sows seeds in spring. 2 She picks fruit in summer.
3 He rakes the leaves in autumn. 4 She makes a
snowman in winter.

6 Complete.

o Students read the text once for gist and look at the picture
for clues. They read the text again and complete it.

[ANSWERS |

1 winter 2 shovel thesnow 3 spring 4 sow seeds
5 grows vegetables 6 summer 7 pick fruit

§ autumn

7 Complete the dialogues.

¢ Read the example and remind students of the structures
too + adjective and not + adjective + enough.

o Ask students to read the questions and discuss possible
responses in pairs using the prompts in the wordpool.
Then they write their sentences.

[ ANSWERS |

1 No, I don't. It isn’t cold enough.
cold. 3 No, Idon’t. Itisn't hot enough.
It's too hot.

2 No, I don't. It's too
4 No, ldon't.

Assessment for learning

Students discuss the learning objective and then complete
the record sheet to assess their learning for the lesson.

Lesson 2: Grammar

Learning objective

Students will be able to talk about plans and predictions
for the future.

Language

be going to for plans: /'m going to sow some seeds after
school. I'm not going to go to the music club later. He isn't
going to play football at the weekend.

will and be going to for predictions: /'l be tired when

I go home. It's going to rain soon.

Warm up

¢ Play a game of What’s she doing? (see Ideas bank page 150)
with the vocabulary from lesson 1, page 18. As students
find the activities, put the flashcards on the board.

¢ Hold up the seasons flashcards. Elicit the word for each
one and invite chosen students to spell the word.

Lead-in

o Ask What are we learning about today? Invite different
students to make suggestions. Encourage them to use
English, but allow them to use their own language if they
need to.

e Ask students to look at page 20 of the Student Book
and find the learning objective: Let’s talk about plans and
predictions for the future.

Unit2
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Student Book pages 20-21

1 Listen and read. @) 035 What did Omar find?

e Focus on the team characters in the cartoon. Ask students
to tell you what they can see and share ideas about what
might be happening in the story.

¢ Read out the gist question in the rubric with the class.

e Play the recording for students to listen and follow the
cartoon story. Elicit the answer to the gist question.

¢ Play the recording again for students to follow.

ANSWER

areally old coin

2 Listen and read. &) 036

e Play the recording for students to listen to the grammar
explanation and to follow the example sentences.

e Ask students to work with a partner, taking turns to read
out the example sentences.

¢ Read through the Look! box with the students.

Grammar

Point out that after be going to, we use the base form of
the verbs. Elicit more time phrases students can use, for

example, next Tuesday, in summer, after lunch.

3 Listen and tick v/ or cross X. Q) 037 Then read and
write the name.

¢ Draw attention to the four names in the table and the four
activities. Explain that students are going to hear each
person say what they are and aren't going to do. They
must listen and tick or cross the activities in the table.

¢ Play the recording once for students to do the task. They
compare answers in pairs.

¢ Play the recording again for students to check answers.

e Point out the text in the orange box and invite a student
to read it out. Students look at the table and decide with a
partner who the text is about.

Audio transcript

1 Charlotte

Today it will be cold and rainy, so I'm not going to pick fruit and
I'm not going to sow seeds. I'm not going to water the plants
later! 'm going to check the weather forecast this afternoon.

2 Jasmine

I've got lots of work to do this week! I'm going to check the
weather forecast today. Then I'm going to sow some seeds
at the weekend. On Sunday I'm going to water the plants.
There aren't any fruit trees in my garden, so I'm not going to
pick fruit.

3 Martina

I'm going to go on holiday tomorrow. So today I'm going

to water the plants and I'm going to check the weather
forecast. I'm not going to pick fruit or sow seeds.

4 Samantha

My sister and | are going to sow seeds after school and later
we're going to pick fruit. We've got lots of big, red apples

in our garden. We aren't going to water the plants. And we
aren't going to check the weather forecast because we can
see a big sun in the sky!

Unit2

ANSWERS

1 2 3 4
Charlotte | Jasmine | Martina | Samantha

a pick fruit | x X X v

b sow seeds | X v X v

c water the | X v v X

plants

d check v v v X

the

weather

forecast

Who is it? Jasmine

4 Ask and answer.

Focus on the exchange. Choose a confident student to
demonstrate the example with you for the class.

Give students some thinking time to make their plans.

Ask students to work in pairs. They take turns to ask and
answer about their plans.

5 Listen and read. Q) 038 Why does Maria think it’s
going to rain soon?

e Draw attention to the text and the photo. Elicit that it's
an email. Ask Who is it from? What is it about? Elicit that it's
from Maria and it's about her new job.

e Read out the gist question in the rubric with the class.

¢ Play the recording for students to listen and follow. Then
ask the question again and elicit the answer.

e Play the recording again and ask questions to check
comprehension, for example, Where is Maria going to work?
(at an olive farm), What season is it? (@autumn), What job is
Maria going to do? (pick olives), What is Maria going to do
tomorrow morning? (check the weather forecast)

ANSWER

Because she can see dark clouds in the sky now.

6 Listen and read. Q) 039

e Play the recording for students to listen to the grammar
explanation and to follow the example sentences.

e Ask students to work with a partner, taking turns to read
out the example sentences.

¢ Read through the Look! box with the students.

Grammar

Elicit that we use the base form of the verbs after will,
won't and going to.

7 Look, read and circle.

o Ask students to look at the picture. Explain that it's Maria
who is working on the farm and that students are going to
make predictions based on what they see in the picture.

e Students read the sentences and look at the picture to
choose and circle the correct words.

ANSWERS
1 isn'tgoingto 2 isgoingto 3 isgoingto
4 aren'tgoingto 5 aregoingto



8 Maria will be tired and hungry when she goes
home. Predict what she will or won’t do. Write
sentences.

e Read out the instructions and elicit predictions from students
about what Maria will and won't do when she goes home.

e Students write sentences with will and won't. They
compare their sentences with a partner.

1 She'll have a shower. 2 She won't do exercise.
3 She'll cook food. 4 She won't clean her house.
5 She'll go to bed early.

Team Up! 2

e In pairs, students plan an amazing holiday. Then they
make predictions about another pair's holiday plans.

Workbook

1 Look, read and write T (true) or F (false).

e Students look at the pictures and read the sentences. They
mark the sentences true or false based on the pictures.

ANSWERS
1T 2F 3T 4F

pages 1819

2 Order the words.

e Students correctly order the words to make sentences
with be going to.

1 I'm going to travel to Norway next week.

2 They're going to sell their vegetables this Saturday.
3 Heisn't going to shovel the snow today.

4 We're going to play outside this afternoon.

3 Mark is going to go on holiday next week. Write
sentences using be going to in the correct form.

e Students look at the diary and write sentences about what
Mark is going to do on holiday.

1 Mark is going to go surfing on Monday.

2 He's going to go to the theme park on Wednesday.
3 He's going to visit a castle on Thursday.
4 He's going to fly home on Saturday.

4 Write will or won't.

e Ask students to read the sentences. Explain that they need
to write will or won't based on the information given in
each sentence.

ANSWERS

1 won't 2 will 3 wont 4 will 5 won't

5 Circle the correct verb.

e Ask students to read the sentences once and notice which
predictions are based on visual evidence. Students read
the sentences again and circle the correct verbs.

ANSWERS
1 isgoingto 2 will
5 isntgoingto 6 will

3 aregoingto 4 will

6 Predict what you will and won't do this evening.
Write sentences.

o Ask students to look at the prompts and think about their
evening. They write sentences.

ANSWERS

1 I'will / won't do my homework this evening.
2 1 will / won't watch TV this evening.

3 1will /won't play an instrument this evening.
4 1 will / won't play football this evening.

5 1will / won't wash the dishes this evening.

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for the
lesson. If further help is needed, ask them to turn to the
Grammar reference on page 125 of the Workbook and read
the explanation and examples.

Lesson 3: Words and Grammar

Learning objective
Students will be able to talk about the weather.

Language
Weather: °C (degrees Celsius), bright, cool, dry, icy, stormy,
warm, wet

Comparisons with (not) as ... as: Friday will be as cold as
Thursday. Today isn't as warm as yesterday.

Warm up

e Play The chain game (see Ideas bank page 151) with
plans and predictions. You can play two rounds with the
following prompts: 1 Next Sunday, I'm going to ... . 2 This
evening, Iwill ... .

Lead-in

e Put the weather flashcards on the board. Students look at
the pictures. Ask the class What are we going to learn about
today? Students share predictions in pairs.

e Ask students to find the learning objective on page 22 of
their Student Book: Let’s talk about the weather.

o Ask What's the weather like today? Elicit answers from
different students.

Student Book

1 Listen and read. Q) 040 When will you need a
coat? Why?

e Focus on the photo. Choose a student and ask What's his
job? (He gives the weather forecast.)

e Read out the gist question in the rubric with the class.

e Play the recording for students to listen, follow and find
the answer. Elicit the answer.

¢ Play the recording again for students to follow.

Thursday, because it will be cold (6°C).

pages 22-23

Unit2

49



50

2 Listen, point and repeat. &) 041

e Play the recording for students to listen and point to
the photos.

e Play the recording again for students to repeat the words.

3 Look and write the correct weather words from 2.

e Ask students to look at the pictures and describe the
weather in pairs. Students write words from activity 2
under the correct pictures.

e Ask students to compare their answers in pairs before
checking with the class.

ANSWERS

1 cool, dry, bright,icy 2 wet, stormy, warm

Optional activity

¢ Play the rest of the recording. Students write the
temperatures and compare answers with a partner.

e Draw attention to the first example sentence below the
table. Refer to the prompts and the temperatures for New
York and Rome in the completed table to demonstrate
why the sentence is correct. Repeat with sentence 2
and the pictures in the table before asking students to
continue writing sentences individually.

e Students compare their sentences in pairs.

Audio transcript

o The temperature in Rome today is 16 degrees Celsius.

o The temperature in Beijing today is 12 degrees Celsius.

o The temperature in Singapore today is 32 degrees Celsius.
o The temperature in New York today is 12 degrees Celsius.

4 Ask and answer.

e Focus on the exchange. Choose two confident students
to read it aloud for the class.

e Students work in pairs. They take turns to ask questions
and answer.

Assessment for learning

Using the traffic light system, ask students to show you
how confident they are with the new vocabulary. For
further practice, hold up the flashcards one at a time
and drill the words in different ways, for example, loudly,
whispering, sound by sound.

5 Listen and read. Q) 042

e |f you are using the Classroom Presentation Tool, ask
students to close their books. Show them the grammar
cartoon. Students then open their books again and focus
on exercise 6.

¢ Alternatively, play the recording for students to listen
to the grammar explanation and to follow the example
sentences in their books.

e Ask students to work with a partner, taking turns to read
out the example sentences.

Grammar

Draw students'attention to the adjectives cold and warm
in the example sentences. Explain that even though it's a
comparison, we don't change the adjectives to colder or
warmer.

6 Write T (true) or F (false).

e Ask students to read the sentences and use their world
knowledge to decide whether they are true or false.

1T 2F 3T 4F

7 Listen and write the temperature. Q) 043 Then
look and write sentences with (not) as ... as.

¢ Draw attention to the four cities and the weather pictures.
Explain that students are going to listen to the
temperature for each city.

e Play the recording and pause after the sentence about
Rome. Look at the example temperature.

Unit2

Play a game of Draw (see Ideas bank page 151) with the
new vocabulary. Rome Beijing Smaanore [NewYork
1 6°C 1 2°C 32°C 1 20C

1 New York isn't as warm as Rome. 2 Beijing isn't as

wet as Singapore. 3 New York is as warm as Beijing.

4 Singapore isn't as dry as New York. 5 Rome is as sunny
as New York. 6 Rome isn't as cool as Beijing.

Optional activity

Elicit topics and words on the board that students are
interested in, for example, pets, video games, films, music.
For each topic, elicit a sentence with (not) as ... as from
the class: Dogs aren't as funny as cats. (Video game X) is as
difficult as (Video game Y). Then put students in pairs or
small groups to come up with another sentence for each
topic. Elicit new sentences on the board.

8 Listen and read. Then sing. &) 044-045

e Ask students to look at the song. Draw attention to the
coloured words. Explain that the song has two verses, but
only one appears in the book. The second verse is the
same as the first, but the coloured words are replaced by
those of the same colour on the right.

¢ Play the song for students to listen and follow the words.
e Play the song again for students to sing along.

e |f you wish, ask the students to close their books. Play the
karaoke version of the song for students to sing the words
from memory.

Team Up! 3

e Students complete a weather forecast and use it to plan
activities on different days.

Workbook pages2-21

1 Look, read and circle.
e Students read the sentences and circle the correct words.

ANSWERS

1 stormy 2 cool 3 Celsius 4 warm 5 wet 6 icy

2 Write. Use the words from activity 1.

e Students read the clues and complete the crossword. Point
out that the words they need are in bold in activity 1.

ANSWERS
Across:2 dry 3 bright 4 wet 6 cool

Down:1 warm 2 degrees 5 icy

7 stormy



3 Write the weather forecast. Use the words from
activity 1.

e Students look at the pictures of the weather and write
sentences to describe the forecast. Again, they can refer to
activity 1 for the words.

ANSWERS

1 On Monday it will be wet. 2 On Tuesday it will be

stormy. 3 On Wednesday it will be cool / 11 degrees
Celsius. 4 OnThursday it will beiicy. 5 On Friday it will
be bright.

4 Look, read and answer.

e Draw attention to the children’s names, ages and heights.
Read the example with the class.

e Students read each riddle and refer to the picture to write
the correct name.

1 Andy 2 Max 3 David 4 Jane 5 Andy

5 Write. Use is/are (not) as ... as.

e Students write sentences using the prompts and their
own world knowledge.

ANSWERS
1 Londonisn’t as hot as Rome. 2 Winterisn't as dry as
summer. 3 Vegetables are as healthy as fruit. 4 Rain

isn't as cold as snow. 5 Olives aren’t as big as apples.
6 Scotland isn't as hot as Thailand.

6 Write sentences about countries or places with
(not)as... as.

¢ Read out the adjectives and elicit a few countries and
places on the board. Do an example with the class. Then
students write their own sentences.

ANSWERS

Students’ own answers

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for

the lesson. If further help is needed, ask them to turn to
Grammar reference on page 125 of the Workbook and read

the explanation and examples.

Lesson 4: Story

Learning objective
Students will be able to read about three brothers.

Language
Vocabulary and grammar from lessons 1-3

Warm up

e Put the seasons flashcards in different places in the classroom.
One group of students stands next to each flashcard.

e Then say sentences about seasonal activities and the
weather. For example, /t's usually dry and warm in this
season. / People shovel the snow in this season.

¢ Give the class a few seconds to discuss whether this is true
for their season. If it is, they all raise their hands. Invite a
student from that group to repeat the sentence. If students
in other groups disagree, they can challenge them.

Lead-in
e Ask students to look at page 24 of the Student Book and
find the learning objective: Let’s read about three brothers.

e Ask Do you know any other stories about brothers and
sisters? Elicit ideas and discuss the plots. If necessary,
prompt students with the story Swiss Family Robinson that
they read in Level 3.

e Ask What do you think this story is going to be about?
Students think of ideas in small groups, but don't confirm
if their guesses are correct at this stage.

Student Book  pages24-25

1 Look at the pictures. What do they grow on the
farm?

e Ask students to look at the story pictures and say what
they grow on the farm. Have students discuss in pairs.

e Elicit the answer and which picture shows it (the third
picture).

ANSWER

vegetables (tomatoes and beans)

2 Listen and read. @) 046 Do the brothers find a
box of money in the ground?

o Tell the class that they are going to listen and read the
story. Focus on the pictures and ask the gist question.

e Play the recording for students to follow the story. Choose a
student and repeat the question. Elicit the answer.

ANSWER
No, they don't.

3 Complete for you.

¢ Give students time to scan the story again if necessary
and complete the sentences.

e Ask students to compare their answers in pairs. Encourage
them to give reasons for their answers.

ANSWERS

Students’ own answers

4 Read again and circle the correct words.

¢ Ask the students to read the story again silently for
themselves.

¢ When they have finished, ask students to read the
sentences and circle the correct words. They compare
answers with a partner.

ANSWERS

1 fields 2 water 3 vegetables 4 liked

5 Find the words in the story. Then look and write.

e Read out the words in the box. Ask students to look for
the words in the story.

e Elicit where each word is. Then ask students to label the
pictures with the words.

1 father (part 1) 2 work hard (part 1)

4 get better (part 3)

3 dig (part 1)

Unit2

51



52

6 Complete.

¢ Read out the summary of the story while students follow
in their books.

e Ask students to read the text again and complete it with
the words in the box.

1 city 2 father
6 happy

3 ground 4 seeds 5 market

Think, feel, grow

e Focus on the task and read the questions aloud. Ask
students to think about the answers.

e Choose different students to answer the first question.

e Look at the second question. Invite different students to
share their opinions with the class.

e For the third question, ask students to read the first paragraph
again. Ask What did the brothers want at first? (to make money
easily in the city). Then prompt them to read part 3 again.

¢ For the fourth question, ask students to think again about
what the brothers wanted at the beginning of the story
(to make money without working hard).

SUGGESTED ANSWERS

1 The three brothers don’t want to work hard in the
countryside, but their father stays and works hard on
the farm.

2 Maybe he wants his three sons to try working in the
fields because he thinks they will enjoy it.

3 They are happy to work hard in the countryside at the
end of the story.

4 The brothers have learned that working hard can make

you happy.

Global skills: emotional self-regulation and
well-being

This lesson teaches students the importance of making an
effort. During class feedback, establish that working hard
and doing our best gives us a sense of fulfilment. Discuss
with students how they would feel if they got a prize
without trying hard. Would the prize have the same value?
Invite students to share their own experiences of working
hard on their own or as part of a team.

2 Read the story.

e Ask students to look at the story pictures again and the
title, and tell you what they think happens in the story.

e Students read the story quietly to themselves to check
their predictions.

3 Find and underline these words in the story.
Then tick v/ the correct picture.

e Students find and underline the words in the story. Then
they tick the correct picture for each word.

1 second picture (part 1)
3 second picture (part 2)

2 first picture (part 1)

4 Read the story again. Circle the correct words.

e Students read the story again. They circle the correct
words to complete the sentences.

ANSWERS

1 spring 2 older 3 April,July 4 weekend 5 excited

5 Answer the questions.

e Ask students to discuss the questions in pairs before
writing their answers.

1 Because their vegetables will be fresher and tastier.

2 He watered the plants and raked the leaves.

3 No. It took two months.

4 Because the vegetables were big and lovely, and they
were ready to eat.

6 Complete.

¢ Read through the task and give students time to think
about how they feel about the story before they complete
the exercise.

e Students compare and discuss their answers in pairs.

Students’ own answers

Assessment for learning

Students discuss the learning objective and then complete
the record sheet to assess their learning for the lesson.

Team Up! 4
e Students talk about situations when they work hard.

7 Home-school Read the story at home.
e Ask students to read the story again at home.
e Suggest that they tell the story to a family member or

guardian and explain the lesson they learned from the story.

Workbook pages22-23

1 Look at the pictures. What do they grow in the
garden?

e Tell students that they are going to read a different story.
Ask students to look at the pictures. Allow time for them
to discuss the question in the rubric with their partner.
Check answers with the class.

ANSWER

vegetables

Unit2

Lesson 5: Skills and Culture

Learning objective

Students will learn about weather and the seasons in
Vietnam and Norway.

Language
Weather and the seasons: humid, indoors, outdoors,
wet season

Warm up

e Put all the flashcards from lessons 1 and 3 on the board.
Play a game of Correct me! (see Ideas bank page 152) with
sentences about the weather and seasonal activities. For
example, It’sicy. | can sow seeds. (You can't sow seeds.) We
rake the leaves in spring. (We rake the leaves in autumn.)

It's cool and wet in summer. (It's hot and bright in summer.)
Accept all possible corrections from students.



Lead-in

e Ask the class to look at the photos on pages 26 and 27 of
the Student Book, and try to guess which countries they will
be learning about today (Vietnam and Norway). Display a
world map and ask students to find the two countries on it.

e Ask students to look at page 26 of the Student Book and
find the learning objective. Write it on the board: Let’s learn
about weather and the seasons in Vietnam and Norway.

¢ Using the world map again, ask students to notice the
location of the two countries in reference to the equator.
Ask How do you think the weather is different in Vietnam and
Norway? Elicit ideas from students.

Student Book page2s

1 Listen, point and repeat. Q) 047

Play the recording for students to listen and point to
the photos.

Play the recording again for students to repeat.

2 Listen and say the number. ) 048

e Focus on the photo of Hien. Ask Which country is Hien
from? (Vietnam)

e Tell students that they are going to hear Hien talking
about the weather and the seasons in Vietnam. They must
listen for the words in activity 1. When they hear a beep,
they say the number of the photo.

¢ Play the recording, pausing after the beeps for students to
call out the number.

Audio transcript

e Hello! I'm Hien and I'm Vietnamese. The weather and
seasons in my country are really interesting. The weather
in Vietnam is often warm and wet. When it's warm and
wet, we say it's humid. This means there’s a lot of water
in the air and you can feel it. For example, the airin a
rainforest is very humid.

* In some parts of Vietnam there are four seasons: spring,
summer, autumn and winter, but in other parts of Vietnam,
there are only two seasons. These seasons are called the wet
season and the dry season. It rains a lot in the wet season!

e When you are inside your house, inside your school or
inside another type of building, you're indoors. You can
stay indoors when it’s rainy, so you don't get wet! At
home, I watch TV, do my homework or clean my room
when I'm indoors.

e When you are outside a house or outside a building,
you're outdoors. It's good to go outdoors every day! My
favourite thing to do outdoors is to read a book under a
tree. | sometimes go to the beach, too.

2,1,3,4

3 Listen to Hien and write T (true) or F (false). &) 049

e Tell the class that now they are going to hear Hien talking
about the weather and the seasons in his city. Students
must listen and mark the sentences true or false.

e Play the recording, pausing for students to mark the
sentences true or false.

e FElicit corrections for the false sentences (2 It's from May to
November. 3 It's sunny and humid in the morning. It rains
in the afternoon. 6 It's nice and cool after the rain stops.)

Audio transcript

[ live in Ho Chi Minh City, in Vietnam.

At the moment, it's the wet season here in Ho Chi Minh City.
The wet season is from May to November. Some people call it
therainy season’because there’s a lot of rain! But it doesn't rain
all day in the wet season. It's usually sunny and humid in the
morning. Then the sky goes dark in the afternoon, and the rain
suddenly comes. The rain is as powerful as a waterfalll When
you're outdoors, you get very wet! When it rains, everybody
runs to their house or a different building, and they go
indoors. It usually rains for one hour, and then it's sunny again!
It often starts raining when | walk home after school, but | like
the rain, so | put on my raincoat and | don't stop walking!
When the rain stops, it's quiet in the streets for a few
minutes. Then people go outdoors, and it's noisy again.
Usually Ho Chi Minh City is very humid, but it feels nice and
cool after the rain stops.

1T 2 F(It'sfrom May to November.) 3 F(It's sunny
and humid in the morning. It rains in the afternoon.) 4 T
5 T 6 F(It's nice and cool after the rain stops.)

4 Watch the video. Q When is the dry season in
the south of Vietnam?

¢ Play the video to the class for students to watch and find
out when the dry season is in the south of Vietnam.

Video transcript, see page 155.

from November to May

5 Listen and read. Q) 050 Then talk with a partner.
¢ Play the conversation for students to listen and follow.

e [f your class has watched the video in activity 4, point out
that the exchange in the Student Book comes from the
conversation at the end of the video. Play the video for
students to listen to the conversation again.

e Ask students to work in pairs to discuss their favourite
season giving reasons why. Weaker students use the
conversation on the page to guide them. Stronger
students can change pairs and repeat the conversation.

e Walk around in the class as students talk, helping
where necessary. Ask some of the pairs to act out their
conversation.

Workbook page

1 Read. What does Mai do when it’s really hot?

e Explain that the students are going to read a text written
by a different child from Vietnam. Point to the photo and
elicit the child's name (Mai).

¢ Read the gist question in the rubric. Students skim the text
to find the answer.

ANSWER

She goes to the river to swim with her friends.

2 Read again. Write T (true) or F (false).

e Students read the text again and decide if the sentences
are true or false.

ANSWERS
1T 2F 3F 4F 5T 6T

Unit2
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3 Answer the questions. Write.

¢ Read out the questions and give examples of your own
answers with reasons. Write sentence prompts on the
board to help students formulate their own answers.

e Then ask students to discuss ideas with a partner before
they write their own answers.

ANSWERS

Students’ own answers

Student Book page27

6 Look at the photos. What food can you see?

e Focus on the photo of the cakes. Ask What kind of food is it?
What does it look like? Elicit different ideas from students,
but don't confirm them.

¢ Encourage students to share any facts they know about
Norway with the class.

ANSWER

cakes

7 Listen and read. Q) 051 How long is the Polar
Night?
¢ Read the gist question with the class.

e Play the recording for students to follow the text in their
books. Then ask the question again. Allow students to
discuss with their partner before you elicit the answer.

48 days (and nights)

8 Read again and complete.

e Ask the students to read through the sentences and check
understanding.

e They read the text again quietly to themselves. Then they
work in pairs to complete the sentences.

ANSWERS

1 cold 2 November 3 dark 4 21

Global skills: intercultural competence and
citizenship

The weather has a big effect on our lives and our culture.
It affects the food we eat, the activities we do, the
traditions we have and how we interact with each other.
Discuss with students how their daily life is different to
that of Hien and Mai in Vietnam and Astrid in Norway. You
can also hold a class discussion on climate change and
how that is affecting and will affect life around the world.

9 Answer the questions for you.

e Read out the two questions and allow time for students to
think about their answers.

e Then divide the class into small groups to share their
answers.

o Ask different groups, at random, to share their thoughts.

Team Up! 5

e Students compare the weather and seasons in Vietnam,
Norway and a place of their choice.

Unit2

Assessment for learning

Students discuss the learning objective and then complete
the record sheet to assess their learning for the lesson.

Lesson 6: Writing focus

Learning objective
Students will learn how to write a travel blog.

Language
Vocabulary and grammar from lessons 1-5

Warm up

e Read out random sentences from the recordings with Hien
and the text by Astrid in lesson 5. After each sentence, have
students call out Vietnam! or Norway! accordingly.

Lead-in
¢ Write the objective on the board: Let’s learn how to write a
travel blog.

e Students discuss travel blogs. Invite students to talk about,
and if possible show, blogs that they follow. What are they
about? Why do they like them?

Student Book

page 28

1 Look at the photos. Which country do you think
Adam is visiting?

e Focus on the photos and ask the question in the rubric.
Elicit the answer from the class.

ANSWER

Norway

2 Read and listen.Q) 052 Why is it a good time to
visit this country?

¢ Read the gist question in the rubric with the class.

¢ Play the recording for students to follow the blog.

e Ask the question again and allow students to discuss the
question with a partner before you elicit the answer.

Because you can go dog sledding.

3 Read again. Then answer the questions with
a partner.

¢ Allow time for students to read the blog again and discuss
in pairs.

ANSWERS

1 20 kilometres an hour 2 Oslo

4 Read. Then write the labels in 2.
¢ Read through the box about how to write a travel blog.

e Students work individually to label the paragraphs with
the words in bold.

ANSWERS

Title, Place and date, What to do, Travel plans, Photos

5 Write a travel blog about a place you've visited.
Go to your Workbook page 25.

o Ask students to turn to page 25 of their Workbook and
complete activities 1-3 before writing their travel blog.



Workbook page2s

1 Read and match.

e Students match the blog sections and features with the
explanations.

ANSWERS
1Tc 2a 3e 4d 5b

2 Read the travel blog on Student Book page 28
again. Find examples of sentences using these
tenses and write them in the table. Then answer
the questions.

e Draw attention to the three tenses and elicit an example
for each one. Ask students to scan the blog on page 28
of the Student Book to find examples. They compare
examples with a partner and then discuss the questions.

ANSWERS

present simple | Actually, it's cold here. It's about
minus 6°C at the moment! January is
a good time to visit Norway because
it's very snowy, and that means you
can go dog sledding! The dogs run at
20 kilometres an hour. That's as fast
as | can ride my bike! There’s a Viking
ship museum in Oslo.

past simple Yesterday, | went dog sledding for the
first time and it was fantastic!

future with be Next week, I'm going to travel to Oslo.
going to or will | | think it will be amazing! I'll tell you

all about it in my next blog post.

1 present simple and past simple 2 future with be going
toorwill 3 presentsimple

3 Plan your ideas. Write notes.

e Refer students back to Adam’s blog in their Student Book.
Remind students that this is what a good post looks like,
and that they should use this model to help them in their
own writing.

e Focus on the five headings. Remind students that they are
going to write a blog about a place they've visited. Ask
them to think about their blog and make notes.

e Ask the students to show their notes to a partner, and
explain what their blog is going to be about and how it's
going to look.

4 Write a travel blog about a place you've visited
in your country or another country. Use your
notebook.

¢ Refer students back to Adam’s blog in their Student Book.
Remind students that this is what a good travel blog looks
like, and that they should use this model to help them in
their own writing.

¢ Allow time for students to write out their blogs using their
notes from activity 3. Encourage them to use real photos
or draw pictures.

e When they are ready, ask students to exchange blogs
with a partner. They read their partner’s blog and ask a
question about it.

Assessment for learning

Give students a checklist: 1 Vocabulary and grammar,

2 Organization, 3 Appearance (handwriting, photos),

4 Interesting ideas. Ask students to read their blogs again,
thinking about the four items in the checklist. Monitor and
discuss with students individually.

Students discuss the learning objective and then
complete the record sheet to assess their learning for the
lesson.

Project and Review

Learning objective
Students will make a seasonal activities guide.

Language
Grammar and vocabulary from the unit

Materials

One copy of the Team Up! 6 (Project) worksheet, several
A4 sheets of plain paper, a large sheet of paper, pictures
of various weather conditions and activities from
magazines, scissors, pens, coloured pencils and glue for
each group

Warm up

Play The chain game (see Ideas bank page 151) with
seasonal activities. Begin: The best things to do in spring
are ... . Play four short rounds, one for each season.

Lead-in

Write this unit's project on the board: Make a seasonal
activities guide. Ask students to tell you the activities they
do in the different seasons.

Student Book page2

Project
Team Up! 6

If you are not using the project video in your class,
complete activities 1 and 3 in the Student Book, then
hand out the worksheet for students to prepare for
making the guide.

Listen and match. ) 053

Show the students a copy of the Team Up! 6 worksheet.
Read out the sentence halves. Explain that they are the
steps they are going to follow for the project.

Play the recording for students to listen and match the
steps.

Audio transcript

1

Think of a place you like in your country or in a different
country.

Research the weather in the different seasons for this
place.

Research activities for each season in this place or think of
your own ideas.

Make your seasonal activities guide and present it to the
class.

Unit2
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ANSWERS
Tb 2d 3c 4a

2 Watch the video. Q When is it a good time to
pick apples in Los Angeles?

¢ Read out the gist question in the rubric with the class. Play
the video for the students to watch and find the answer.

e Ask further questions about the video, for example, What
other places do the children suggest? (Barcelona in Spain,
New York) What do they include in their guide? (photos,
drawings, sentences) What do the children say about
the weather in each season and what activities do they
recommend? Students discuss the questions in pairs.

¢ Play the video again for students to check their answers.

Video transcript, see page 156.

autumn

3 Listen and read. Q) 054 Then present your guide.
e Play the dialogue for the students to follow.

e Ask students to work in groups of four. Give out the
worksheet (see separate teaching notes) for students to
make their seasonal activities guide.

e Before students start, display the Let’s Present! poster and
go through the four steps with the class.

Assessment for learning

Ask students to reflect on their project work. What did they
do well? What could they improve next time? They
complete the Project record sheet (downloadable from
Oxford English Hub) to assess their learning for this lesson.

Review

4 Choose and do three activities. Use your
notebook.

e Allow time for students to read all of the activities and
choose three that they want to do.

e Ask students to put up their hands if they chose activities
1,3 or 4. Make sure that each of these students is sitting
next to someone who also chose the activity. Move
students if necessary.

e Ask the students to complete the tasks. Walk around in the
class as they work and help where necessary.

Workbook pages 26-27

1 Circle the odd word out.

e Students decide which word is the odd one in each set
and circle it. Elicit why each word doesn't fit.

ANSWERS
1icy 2 warm 3 bright 4 dry 5 snow

2 Complete.

e Ask students to read the text once. Then they read it again
and complete it with the words from the box.

ANSWERS

1 seeds 2 grow 3 summer 4 spring 5 leaves
6 degrees 7 dry

Unit2

3 What is Annisa going to do in the school
holidays? Write.

e Students look at the pictures and write about Annisa’s
holiday plans.

She is going to ride her bike on Saturday.

She is going to pick fruit on Thursday.

She is going to go swimming on Tuesday.

She is going to play football on Sunday.

She is going to do her school science project on
Wednesday.

Vi WIN -

4 Complete. Use will or be going to in the correct
form.

e Students read the sentences and decide what kind of
prediction each one is. They complete the sentences with
will or be going to.

ANSWERS
1 will 2 isgoingto 3 will 4 aren'tgoingto 5 will
6 isgoingto 7 will

5 Write sentences using (not) as ... as.

¢ Students look at the temperature in the different cities
and write sentences to compare them.

ANSWERS

1 Oslo isn’t as warm as London.
2 Sydney is as warm as Hanoi.

3 London is as sunny as Hanoi.
4 Hanoiisn’t as cool as London.
5 Sydney isn't as wet as Oslo.

Assessment for learning

The My progress and effort assessment gives students the
opportunity to check their progress and success against
the unit learning objectives. Divide the class into pairs to
compare their assessment and discuss their ranking. Allow
them to do this in their own language to encourage them
to talk about how they feel about their achievements.

Unit 2 My progress and effort

e Students read the sentences and tick them to show how
well they have achieved each of the learning objectives
and to assess their overall effort in this unit.

Unit test

e The students are now ready to do the Unit 2 test,
downloadable from Oxford English Hub.



Extensive reading 1

Travelling around

Learning objectives

Students will be able to read and understand a diary
extract about a balloon trip.

Students will be able to read and understand an
information text about canals.

Language
Travelling around: air, bend, bump, engine, land, goods,
splash, waterways

Warm up

e Ask How do we travel? and allow students to discuss the
question with a partner. Elicit ideas from the class, for
example, by train, by plane, by car, by bus, by bicycle, on foot.

e Draw a hot-air balloon and a boat on a canal on the board.

Ask students What are we reading about today? Invite ideas
from different students. Accept all of suggestions, but do
not confirm whether they are right.

Student Book pages30-31

1 Listen and read. Q) 055 Where does the balloon
trip finish?

e Ask the class to look at the pictures. Ask What type of text
is it? What is it about? Choose a student to respond (it's a
diary about a balloon trip).

e Ask the gist question in the rubric.

¢ Play the recording for students to listen carefully and
follow the text in their books.

¢ Ask the question again and elicit the answer.

e Point out the highlighted words in pink. Allow students
to try to work out the meaning of the words from context
or to work on their dictionary skills by looking up their
definitions.

¢ Play the recording again for students to listen and follow.

ANSWER

It finishes in a field which is full of water.

2 Read again and match.

e Ask students to read the text again and match the
sentence halves.

ANSWERS
1Tc 2d 3b 4a

Mixed ability

Encourage weaker students to read the text again and
underline the sentences with the information. Fast finishers
can discuss what happened after the family got home.

3 Have you ever been on a balloon trip? Where

would you like to go?
Read out the questions and give an example answer.

Allow time for students to think of their answers. Then ask
them to compare ideas in pairs.

ANSWERS

Students’own answers

Optional activity

Students imagine going on a balloon trip over a place
of their choice. They write a short diary entry to describe
what they saw and what happened when they landed.

4 Listen and read. Q) 056 Why did people stop

using canals?

Tell students they are going to read an information text.
Draw students’attention to the photos. Invite students

to share ideas of what each photo shows. If any of the
students have ever been on a canal, ask them to share
their experience with the class.

Ask the gist question in the rubric.

Play the recording for students to listen and follow.

Point out the words highlighted in pink. Allow students to
try to work out the meaning of the words from context or
to look up their definitions in a dictionary.

Play the recording again for students to listen and follow.

ANSWER

They stopped using canals because they started using
trains instead, which were faster.

5 Read again and circle the correct words.

Ask students to read the text again. Then ask them to read
the sentences and circle the correct words.

ANSWERS

1

faster 2 straighter 3 narrow 4 shorter

6 What canals do you know? What do people use

them for?

Read out the questions and have students discuss them in
pairs. Encourage them to use information from the text.

If there’s time, allow students to do some online research
and find information about other canals or further
information about the canals mentioned in the text.

ANSWERS

Students’ own answers

Extensive reading 1
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Lesson 1: Words

Learning objective

Students will be able to talk about helping the
environment.

Language

Helping the environment: /ook after, make an insect
hotel, pick up litter, plant a tree, put plastic in the recycle bin,
repair, reuse a shopping bag, throw away, turn off the

tap, waste

Functional language: Why don't we ... ?I'm not sure
about that. / That's a good idea.

Warm up

e Play a game of Categories (see Ideas bank page 151) with
words for places in a city, seasonal activities and weather
from Units 1 and 2.

Lead-in

e Ask students to discuss the things they do or don't do to
help the environment. Prompt them by saying / don't use
plastic bags. Elicit words related to the environment that
they already know, for example, trees, animals, insects,
lakes, rivers, mountains.

e Ask students to look at page 32 and find the learning
objective: Let’s talk about helping the environment.

Student Book pages32-33

1 Look, share, learn.

e Use the Classroom Presentation Tool to show the picture or
ask students to look at the picture in their Student Book.

e Encourage students to share their knowledge with the
class by naming some of the things they can see.

e Tell students that they are now going to learn six new
phrases. If you are using the Classroom Presentation Tool,
present the new language using the interactive activity.
Alternatively, you can use the flashcards to present the
new phrases.

ANSWERS

a park, a path, gloves, water bottles, a bin for plastic, a bin
for glass, a bin for metal, a bin for cardboard and paper,
a café, oranges, bananas, a lemon

2 Listen, point and repeat. & 057

e Play the recording for students to listen and point to the
actions in the picture.

¢ Play the recording again for students to repeat the phrases.

3 Listen and say. @ 058

¢ Play the recording, pausing after each exchange. Then ask
students to discuss which action it is with their partner
before you elicit answers from chosen students.

Unit3

Audio transcript

1 Girl Look at the sign! You must remember to do this after
you water the plants.

2 Girl1 Look at this! I made it for my garden. It's made of
wood and sticks.

Girl2 Wow! The bees and butterflies will love sleeping
in this.

3 Girl I can putthings like water bottles and yoghurt pots
in this special yellow bin.

4 Boy We need lots of fruit from the shop, so | mustn't forget
to bring an old bag! We can use it again.

5 Boy Look at all this paper and plastic. Somebody has
dropped these things on the ground. | should do
something to make it clean here. I'll put them in this bag.

6 Boy1 Let’s putitinthe ground here, near the flowers.
Boy2 OK.

Boy 1 Now let’s water it, so it can grow big and tall.

ANSWERS

1 turn off thetap 2 make an insect hotel
3 put plastic in the recycling bin 4 reuse a shopping bag
5 pick uplitter 6 planta tree

4 Complete. Then look and write the letter.

e Ask students to first look at the verbs and complete the
phrases. Encourage them to refer to the picture above if
they need to.

e Then draw attention to the pictures a—f. Ask students to
match each phrase to a picture.

e Students compare their answers in pairs.
ANSWERS

plastic in the recycling bin, f 2 a shopping bag, d
atree,b 4 thetap,c 5 litter,a 6 aninsect hotel, e

W o=

wn

Listen, point and repeat. { 059
Focus students’attention on the four photos.

Play the recording for students to listen and point to the
photos.

Play the recording again for students to repeat the verbs.

6 Read and write the words. Listen and check. &) 060
Read the text aloud for students to follow.

Students read the text again and write the missing verbs
in the gaps, using the labels on the photos to the side.

Play the recording for students to check.

ANSWERS

look after, waste, repair, throw away

7 Read again.Tick v/ the things you should do.
Cross X the things you shouldn’t do.

e Read out the eight actions. Ask Should you drop litter?
Elicit the answer (no) and point out the first of Sam’s tips.

e Allow time for students to think about each action,
referring back to Sam’s tips.

¢ Have students compare their answers in pairs before
discussing with the class.



1X 2/ 3/ 4V 5X 6X 1/ 8KX

Global skills: creativity and critical thinking

Look back at the actions in activity 7 and discuss as a class
why we should or shouldn't do each thing. Ask further
questions to activate students' critical thinking skills. For
example, Where does our litter go? What happens to animals
because of litter? Is it best to look after wild animals in zoos or
natural reserves? Why is it important to have trees?

8 Listen and repeat. Q) 061 Then make a new
dialogue and practise.

e Focus on the example dialogue. Play the recording,
pausing after each line for students to repeat.

e Draw attention to the new structure and explain that
Why don'twe ... ?is a way of suggesting ideas.

e Demonstrate another dialogue for the class. Choose an old
shoebox from the green box and say Here's an old shoebox.
Why don't we reuse it? Choose a student to respond.

e Ask students to work in pairs. They take turns to suggest
and respond to ideas, using the dialogue in their Student
Book as a model.

e Walk around in the class as students talk and help or
correct where necessary.

Mixed ability

Encourage stronger students to use different positive
responses, for example, Good idea! / That would be great! /
That's fantastic!

Optional activity
Play a game of Snap! (see Ideas bank page 150) using the
phrases from the lesson.

Team Up! 1
e Students do a survey about how green their lifestyle is.

Workbook pages28-29

1 Match. Then write.

e Students match to make phrases about looking after the
environment. They write them on the relevant lines.

ANSWERS

1 plantatree 2 pickup litter
3 put plastic in the recycling bin 4 turn off the tap
5 reuse a shopping bag 6 make an insect hotel

2 Complete. Use the phrases from activity 1.
Then match.

e Students complete the sentences with the phrases from
activity 1.

e Then they write the correct number to match each
sentence to a picture.

1 Put, plastic, in the recycling bin, c
2 reuse a shopping bag, e

3 make an insect hotel, f

4 turn off the tap, b

5 plantatree, d

6 pick up litter, a

3 Answer the questions for you.

¢ Read the questions and elicit the short answers Yes, [ have and
No, I haven't. Students answer the questions for themselves.

ANSWERS

Students’ own answers

4 Complete.
e Students write the verbs to complete the advice.

1 repair 2 lookafter 3 reuse 4 waste 5 throw away
6 litter

5 Find and circle one mistake in each sentence.
Write the correct word.

e Students read the sentences and circle a mistake in each
one. Then they write the correct word.

2 Gorrowedhrepaired
3 {epairdook after

4 @landreuse
5 d@isect hotebshopping bag

6 Complete the dialogues.

¢ Students look at the pictures and read the prompts. They
complete the dialogues using the ideas in the box.

ANSWERS

1 repair it with glue? 2 reuse it? We can make clothes
for dolls. I'd rather not. / No, | don't think that will work.

Assessment for learning

Students discuss the learning objective and then complete
the record sheet to assess their learning for the lesson.

Lesson 2: Grammar

Learning objective

Students will be able to talk and ask about things they
have and haven't done.

Language

Present perfect statements with already, just and yet:
I've already picked up the litter. I've just put the cardboard in
the recycling bin. | haven't cleaned the kitchen yet.

Present perfect questions and answers with yet: Have
you finished your project yet? Yes, | have./ No, | haven't. /

No, not yet.

Warm up

¢ Play a game of Missing letters (see Ideas bank page 151)
with the words from lesson 1.

¢ Point to the Vocabulary poster and go through the words
for students to check their answers.

Lead-in

e Say Today I've already reused a shopping bag. | haven't picked
up litter yet. Invite a student to pick out the two flashcards
from the lesson 1 set.

Unit 3
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¢ Repeat the process with different sentences as you hold
up the flashcards. Elicit ideas about what students are
going to learn today.

e Ask students to look at page 34 of the Student Book and
find the lesson objective: Let’s talk and ask about things we
have and haven't done.

Student Book pages34-3s

1 Listen and read. §) 062 Where’s Hector’s school
project?

e Focus on the team characters in the cartoon. Ask students
to tell you what they can see and share ideas about what
might be happening in the story.

¢ Read the gist question in the rubric with the class.

¢ Play the recording for students to listen and follow the
cartoon story. Elicit the answer to the gist question.

e Play the recording again for students to follow.

ANSWER

It's in the recycling bin.

2 Listenand read. & 063

¢ Play the recording for students to listen to the grammar
explanation and to follow the example sentences.

e Ask students to work with a partner, taking turns to read
out the example sentences.

¢ Read through the Look! box with the students.

Grammar

Point out to students that already / just is placed before
the verb in the sentence, and that yet is placed at the end.

3 Listen and circle the correct words. @) 064

e Draw attention to the picture and say This is Jack. Where
is he? What's he doing? Tell students that they are going to
hear Jack and his mum talking on the phone. They must
listen and circle the correct words in the sentences.

e Ask students to read the sentences once. Then play the
recording for students to circle the correct words.

e Play the recording again for students to check answers.

Audio transcript

Mum Hello, Jack. It's Mum.

Jack Hi, Mum.

Mum I'm coming home now. I'll be there in ten minutes.
Have you done all your chores?

Jack Yes, | have. I've already done my homework.

Mum And your project about looking after animals? Have
you done that?

Jack Yes, I've already done that. | did it yesterday!

Mum Have you washed the dishes?

Jack Erm, no. I haven't washed the dishes yet. And | haven't
put the cardboard in the recycling bin yet. I'll do that later.
Mum And have you watered the plants?

Jack Yes, Mum. I've just turned off the tap. Now I'm helping
to waste less food in our kitchen!

Mum Oh? How?

Jack I've just eaten the last piece of cake!

Mum Thank you for helping! OK, see you soon, Jack.

Jack Bye, Mum.
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ANSWERS
1 already 2 has 3 hasn't 4 yet 5 has 6 just

Assessment for learning

Provide students with the recording script and play the
recording again. Ask students to listen and follow the
recording script, noticing words and phrases that they
didn't understand while doing the listening task. Discuss
possible reasons. Did the speaker say them too quickly?
Did he / she pronounce them differently? Are they new
words or phrases? Assessing these challenges will help
develop students' listening skills.

4 Ask and answer.

e Focus on the exchange. Choose a confident student to act
out the exchange with you for the class.

e Ask students to work in pairs. They take turns to ask and
talk about what they have done today. Monitor and help
with ideas if necessary.

5 Listen and read. @) 065 What has Priya made?
¢ Read the gist question in the rubric with the class.

¢ Play the recording for students to listen and follow.
Then ask the question again and elicit the answer.

e Play the recording again and ask questions to check
comprehension, for example, Why has Priya made a bee
bath? (for bees to drink water) Where did she make it? (in
their garden) Has she planted any flowers? (no) What are
two bees doing now? (They're drinking water)

ANSWER

a bee bath and an insect hotel

6 Listenandread. Q) 066

e Play the recording for students to follow the example
sentences.

e Ask students to work with a partner, taking turns to read
out the example sentences.

Grammar

Point out the position of yet in the question. Elicit that it's
the same as in a negative sentence because we put it at
the end.

¢ Read through the Look! box with the students.

7 Look and write questions with yet.
e Ask students to look at the pictures and the example.

¢ Students write questions with yet. Fast finishers can
practise asking and answering the questions.

1 Have they picked up the litter yet?

2 Has she repaired the kite yet?
3 Have you put the plastic in the recycling bin yet?
4 Have they planted the flowers yet?

8 Answer the questions for you.

o Ask students to read the questions and answer them for
themselves. Remind them of the three possible answers
from the box in activity 6.

ANSWERS

Students’ own answers



Assessment for learning

Ask the class Can you use the present perfect with already,
just and yet? Using the traffic light system, ask students
how confident they feel about the grammar from the
lesson. If they need further practice, do one of the
Workbook activities with the whole class. Elicit feedback.

Team Up! 2

e Students look at pictures and complete John and Molly’s
to-do lists.

Workbook pages3o-31

1 Read and circle the correct words.

e Ask students to read the sentences, look at the pictures
and circle the correct words.

1 yet 2 already 3 just 4 yet

2 Rewrite the sentences. Add just or yet in the
correct place.

e Students look at the picture and rewrite the sentences
with just or yet.

1 Lia hasn't finished reading her book yet.

2 She has just eaten a cupcake.
3 She has just planted a tree.
4 She hasn't repaired her bag yet.

3 Look at Ali’s to-do list. Write sentences with
already or yet.

¢ Students look at the list and write sentences with already
or yet. Point out that the items that have a tick in the list
are the ones Ali has already done today.

1 Ali has already raked the leaves.

2 He hasn't made an insect hotel yet.
3 He’s already watered the plants.

4 He's already picked peas for dinner.
5 He hasn't cooked dinner yet.

4 Order the questions.
¢ Students order the words to write questions with yet.

1 Has she turned off the tap yet?

2 Have you checked the weather forecast yet?
3 Has he repaired his bike yet?

4 Have they grown any vegetables yet?

5 Look and complete the questions with the verbs
in the correct form. Then answer the questions.

e Students complete the questions with the verbs from
the box. Remind them that they need to use the present
perfect form. Then they look at the picture to write the
short answers.

ANSWERS

1 Has, cooked; Yes, he has.

2 Have, washed; No, they haven't.
3 Has, finished; No, he hasn't.

4 Has, repaired; No, she hasn't.

5 Have, bought; Yes, they have.
6 Have, eaten; No, they haven't.

6 Write two things you've already done this week
and two things you haven't done yet.

e Allow students time to think about things they have
already done and things they haven't done yet. They can
share ideas with a partner before writing their sentences.

ANSWERS

Students’ own answers

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for the
lesson. If further help is needed, ask them to turn to the
Grammar reference on page 126 of the Workbook and read
the explanation and examples.

Lesson 3: Words and Grammar

Learning objective

Students will be able to talk about reducing waste and
pollution.

Language
Reducing waste and pollution: borrow, electricity,
leftovers, packaging, pollution, recycle, reduce, swap

Present perfect review: /'ve lived here for / since ..., I've
(never) ..., I'vealready / just ..., havent... yet.

Warm up

e Put the'helping the environment’flashcards on the board.
Ask students to work in pairs. They take turns to interview
each other asking questions with yet, for example, Have
you made an insect hotel yet? Have you picked up litter yet?
Remind students they can answer Yes, [ have. / No,
I haven't./ No, not yet.

e Choose some of the students to report on what their
partner has and hasn't done.

Lead-in
e Put this lesson’s flashcards on the board. Ask What are

we learning about today? Choose two or three different
students to share their ideas.

e Ask students to find the learning objective on page 36
of the Student Book: Let’s talk about reducing waste and
pollution. Check understanding of waste and pollution.

e Asaclass, think of ideas about how to reduce waste and
pollution. Write their ideas on the board so students can
compare them with the ideas from the lesson.

Student Book pages3s-37

1 Listen and read. @) 067 How much litter has
Class 5A picked up from the beach?

e Focus attention on the photo. Choose a student and ask
What are they holding? (plastic bottles).

¢ Read the gist question in the rubric with the class.

e Play the recording for students to listen, follow and find
the answer. Elicit the answer.

Unit3
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e Play the recording again for students to follow. Then ask
questions to check understanding, for example, Who is
going to eat the leftovers from the canteen? (the animals at
a farm) How much paper have they recycled? (15 kilograms)
How have they saved electricity? (They've turned off the
lights every day.)

20 bags of litter

2 Listen, point and repeat. & 068

¢ Play the recording for students to listen carefully and point
to the photos.

e Play the recording again for students to repeat the words.

Optional activity

Play a game of Can you remember? (see Ideas bank page 150)
to consolidate the new words.

3 Complete. Then listen and check. §) 069

e Ask students to read the sentences once and then
complete them with words from activity 2.

e Ask students to compare their answers in pairs.

e Play the recording for students to listen and check
answers.

ANSWERS

1 packaging, recycle 2 leftovers
4 pollution 5 swap 6 borrow

3 reduce, electricity

4 Ask and answer.

e Focus on the exchange. Choose two confident students
to read it aloud for the class.

e Students work in pairs. They take turns to tell each other
what they have done to help the environment this month.

Mixed ability

Support weaker students by discussing simple everyday
actions that can help the environment. Write ideas on
the board that students can use, for example, walk / cycle
to school, take a shower (not a bath), buy food from a local
market, turn off the computer / TV.

Encourage stronger students to think about what they
could do next month to help the environment.

5 Listenand read. @ 070

e If you are using the Classroom Presentation Tool, ask
students to close their books. Show them the grammar
cartoon. Students then open their books again and focus
on exercise 6.

¢ Alternatively, play the recording for students to listen
to the grammar explanation and to follow the example
sentences in their books.

e Ask students to work with a partner, taking turns to read
out the example sentences.

Optional activity

Play The chain game (see Ideas bank page 151). Play a few
rounds using the different structures with the present
perfect. For example, start with [ve been to Indiaand ... .

Unit3

6 Circle the correct words.

e Students work with a partner to circle the correct words,
referring to the grammar box if necessary.

ANSWERS

1 ever 2 for 3 hasnt 4 been 5 never 6 since

7 Complete for you.

¢ Read out the sentence prompts and elicit examples from
the class.

e Ask students to complete the sentences so they are true
for themselves. Monitor and help if necessary.

ANSWERS

Students’ own answers

Assessment for learning

Using the traffic light system, establish how confident
students feel about using the present perfect. If further
practice is needed, ask them to turn to page 33 of the
Workbook and complete activity 5.

8 Listen and read. Then sing. ® 071-072

e Ask students to look at the song. Draw attention to the
coloured words. Explain that the song has two verses, but
only one appears in the book. The second verse is the
same as the first, but the coloured words are replaced by
those of the same colour on the right.

¢ Play the song for students to listen and follow the words.
¢ Play the song again for students to sing along.

e |f you wish, ask the students to close their books. Play the
karaoke version of the song for students to sing the words
from memory.

Team Up! 3

e Students revise past participles and then practise making
sentences about pictures using the present perfect.

Workbook pages32-33

1 Circle the correct words.
o Students look at the pictures and circle the correct words.

ANSWERS

1 leftovers 2 packaging 3 pollution 4 reduce
5 swap 6 electricity

2 Complete. Use the words from activity 1.

e Students use the words from activity 1 to complete
the sentences.

ANSWERS

1 pollution 2 electricity 3 borrow 4 swap
5 packaging, recycle 6 leftovers

3 Complete.

e Students read and complete the text using the words
from the box.

ANSWERS
1 pollution 2 reduce 3 electricity 4 packaging
5 waste 6 leftovers 7 swap

4 Write the past participles.
e Students write the past participles of the verbs.



1 been 2 been/gone 3 bought 4 put
6 had 7 made 8 repaired

5 lived

5 Look and read about Billy. Write T (true) or
F (false).

e Students look at the pictures and read the labels. They
decide if the sentences are true or false.

TF 2T 3T 4F 5F 6T

6 Look and write sentences about Tanya. Use
the sentences in activity 5 as a model. Use the
present perfect.

e Students look at the pictures with labels and write
sentences about Tanya, using the prompts and the
sentences in activity 5 as a model.

ANSWERS

She’s lived in New York for 10 years.

She’s been friends with Sophia since 2020.
She’s been to Japan.

She’s never been to Canada.

She’s already repaired her bike.

She hasn't recycled the cardboard yet.

St A WIN =

N

What have you just done? Write.

¢ Read out the question and elicit example sentences, for
example, I've just had some water. Students write their
sentences.

ANSWERS

Students’ own answers

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for the
lesson. If further help is needed, ask them to turn to the
Grammar reference on page 126 of the Workbook and read
the explanation and examples.

Lesson 4: Story

Learning objective
Students will be able to read about repairing things.

Language
Vocabulary and grammar from lessons 1-3

Warmup @ 071-072

¢ Sing the song from lesson 3 with the class.

e As a class, discuss what things you are going to reduce,
reuse, recycle and repair in the near future. Ask chosen
students Are you going to reduce electricity? How? Are you
going to reuse plastic bags? How? What are you going to
recycle? What are you going to repair?

Lead-in
¢ Ask students to look at page 38 of their Student Book and
find the learning objective: Let’s read about repairing things.

e Ask students what the topic of today's story might be.
Invite suggestions from different students.

Student Book pages 38-39

1 Look at the pictures. What things can the man
repair?

e Ask students to look at the story pictures. Ask What things
can the man repair? and elicit the answer.

ANSWER
He can repair washing machines, TVs, dishwashers
and fridges.

2 Listenandread. Q) 073 What does Mali say is fun?

o Tell the class that they are going to listen and read the
story. Focus on the pictures and ask the gist question in
the rubric. Point out Mali (the girl in pictures 2, 3 and 4).

e Play the recording while students follow the story in their
books. Choose a student and ask the gist question again.
Elicit the answer.

¢ Play the recording again for students to follow.

She says it's fun to repair things.

3 Complete for you.

e Give students time to scan the story again if necessary
and complete the sentences.

e Ask students to compare their answers in pairs. Encourage
them to give reasons for their answers.

ANSWERS

Students’ own answers

4 Read again and number the sentences in order.

e Ask the students to read the story again silently for
themselves.

e When they are finished, ask students to work with a
partner to read the sentences and number them in the
correct order. Walk around in the class and help students
where necessary.

ANSWERS

1d 2e 3c 4a 5f 66Db

5 Find the words in the story. Then look and write
the letter.

e Ask students to scan the story for the words. Encourage
them to read the whole sentence when they find the word.

¢ Students match each word to a picture by writing the letter.

[ ANSWERS |
Ta 2d 3b 4c

6 Write T (true) or F (false).

o Ask students to read the sentences and write T or F.

e In class feedback, ask the students to correct the false
sentences.

(Mali was usually very quiet.)
(Their washing machine is broken.)
(They were all clean and sparkling in the sun.)

— T m 7™ -

1
2
3
4
5
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Think, feel, grow

e Focus students’attention on the task and read the
questions aloud. Ask students to think about the answers.

e Choose different students to answer the first question.

e Look at the second question. Invite different students to
share their opinions with the class. Prompt students to
look at how Mali looks different in picture 2 (shy, reserved)
and in picture 4 (more confident).

e For the third question, students tell their partner what
they think before getting feedback from the whole class.

1 Because he knows that she’s very quiet and so he likes it
when she’s more confident.

2 She's more confident.

3 He has helped her by showing her a new skill and
perhaps this gave her confidence.

4 Complete.

e Ask students to read the sentences first. They complete
them with words from the story. Point out there’s only one
word missing in each gap.

ANSWERS

1 apple 2 library, museum 3 shy 4 plant
5 children 6 friends

5 Complete.

e Read through the tasks and check students understand
what they have to do.

o Ask students to compare their answers and opinions in
pairs. Encourage them to give reasons where possible.
Invite students to share with the class.

ANSWERS

Students’ own answers

Global skills: emotional self-regulation and
well-being

This story teaches students the importance of feeling
confident. During class feedback, establish that it's OK

to be shy. Explain that some people are introverts and
others are extroverts. However, it's important that we all
feel good about ourselves and confident in our abilities
to learn and do new things. Invite students to share their
own experience of a time when they learned and did
something new.

Team Up! 4

e Students read about what confident people do and think
how often they do those things. They discuss what they
are good at and what they can get better at.

7 Home-school Read the story at home.
e Ask students to read the story again at home.

e Suggest that they tell the story to a family member or
guardian and explain the lesson they learned from it.

Workbook

1 Look at the pictures. Does Carla live in the
countryside or in a city?

e Tell students that they are going to read a different story.
Ask students to look at the pictures. Ask Does Carla live in
the countryside or in a city?

¢ Allow time for them to discuss the question with their
partner. Check answers with the class.

ANSWER

She lives in a city.

pages 34-35

2 Read the story.

e Ask students to look at the story pictures again and the
title, and tell you what they think happens in the story.

¢ The students read the story quietly to themselves to check
their predictions.

3 Read the story again. Then tick v/ or cross X.

e Students read the story again and tick the sentences that
are true or cross the sentences that are false.

[ANSWERS |
1TX 2X 3/ 4/ 5X 6V

Unit3

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for the
lesson.

Lesson 5: Skills and Culture

Learning objective

Students will learn about where energy comes from in
Germany and Chile.

Language
Where energy comes from: fossil fuels, renewable energy,
solar panel, wind turbine

Warm up

¢ Play a game of Descriptions with the class (see Ideas bank
page 151). Use the following words that appear in the lesson:
desert, electricity, farm, pollution, roof, sea, swimming pool.

Lead-in

e Ask the class to look at the photos on pages 40 and 41,
and try to guess which countries they will be learning
about today (Germany and Chile). If there is a map in the
classroom, ask students to find the two countries on it.

e Ask students to find the learning objective on the Student
Book page. Write it on the board: Let’s learn about where
energy comes from in Germany and Chile.

e Ask students to work in pairs or small groups and think
about where the energy they use comes from.

Student Book

page 40

1 Listen, point and repeat. &) 074

¢ Play the recording for students to listen and point
to the photos.

¢ Play the recording again for students to repeat.

2 Listen and say the number. Q) 075

e Focus on the photo of Veronika. Ask Which country is
Veronika from? (Germany)

Tell students that they are going to hear Veronika explaining
where energy comes from in Germany. They must listen for



the words in activity 1. When they hear a beep, they say the
number of the word.

¢ Play the recording, pausing after the beeps for students to
call out the relevant number.

Audio transcript

e Hi, I'm Veronika and I live in Germany. | want to tell you
about where energy comes from in my country. Today,
many German people use energy which comes from the
sun and the wind. This energy is called renewable energy.
Every time it's sunny or windy, we can make energy for
electricity. There's another type of renewable energy, too
— it's water. The sea is very powerful, and the power of the
water can make electricity.

e A wind turbine can make energy, too. A wind turbine is
very tall. When it's windy, the turbine moves round and
round. This makes energy. In countries like Germany, there
are many wind turbines in the countryside and in the
mountains, and there are also wind turbines in the sea.

e Many houses in Germany have got a solar panel on
the roof. Solar panels are big and black, and they make

energy. They use the light from the sun to make electricity.

* Inthe past, people used fossil fuels. Fossil fuels are gas, coal
and oil. People have to find these things under the ground.
Factories use gas, coal and oil to make electricity. The factories
make a lot of pollution and this is bad for the environment.

ANSWERS
2,3,4,1

3 Listen to Veronika and write T (true) or F (false).

® 076

e Tell the class that now they are going to hear Veronika
talking about her town and the energy people use there.
They must listen and mark the sentences true or false.

e Ask students to read through the sentences.

e Play the recording, pausing for students to write T or F.

¢ Play the recording again for students to complete or
check their answers.

e Students compare answers in pairs and correct the false
sentences.

Audio transcript

I live in a small town in Brandenburg. Brandenburg is a
beautiful area in Germany. It's got lots of castles, lakes and
rivers. The countryside and villages here are beautiful, too.

In the past, there were big factories in Germany. Many of the

big factories used fossil fuels and this made a lot of pollution.

In my town, there was pollution in the air and pollution in
the rivers, too.

But then things started to change. The people in my town
and the people who worked in the factories wanted to look
after the environment. They didn't want to use fossil fuels
anymore. They wanted to use renewable energy. So they put
wind turbines in the fields near our town, and they put solar
panels on houses. There's a solar panel on the roof of my
house and it makes lots of electricity on sunny days.

After school, | often go to an outdoor swimming pool with
my friends. The swimming pool is outside, but the water isn't
cold because there are solar panels there! The solar panels
make electricity and they make the water warm.

Today, in my town in Germany, we use more renewable
energy than fossil fuels. | think that’s fantastic!

ANSWERS

1

F (She lives in a small town.)

2T
3 F (They are in the fields.)
4T
5 F (It uses solar panels.)
6T

Mixed ability

The recording in activity 3 is a longer monologue, which
is more challenging to follow than a dialogue. After the
first listening, allow weaker students to discuss what they
heard in pairs. Stronger students work with a partner to
see if they can complete the activity before they listen.

4 Watch the video.(Q How do German people look

after the environment at home?

Ask the gist question in the rubric. Ask students to suggest
ways of looking after the environment at home.

Play the video to the class for students to watch and
answer the question.

Ask the question again and choose a student at random
to answer.

Video transcript, see page 156.

They try to recycle lots of the waste from their homes in
different coloured recycling bins.

Optional activity

Play the video for students to watch again and think how
Germany and their own country are similar or different
with regard to using renewable energy and looking after
the environment. Ask students to make notes and discuss
ideas in pairs. Invite students to share ideas with the class.

5 Listen and read. @ 077 Then talk with a partner.

Play the conversation for students to listen and follow.

If your class has watched the video in activity 4, point out
that the exchange in the Student Book comes from the
conversation at the end of the video. Play the video for
students to listen to the conversation again.

Ask students to work in pairs to discuss different ways they
and their families look after the environment. Weaker
students use the conversation on the page to guide them.
Stronger students can change pairs and repeat the
conversation.

Walk around in the class as students talk, helping where
necessary. Ask some of the pairs to act out their conversation.

Workbook page3s

Read. How does the school make its own energy?

Explain that students are going to read a text written by a
different child from Germany. Point to the photo and elicit
the child's name (Markus).

Ask students to look at the photo and the title of the text.
Ask the question in the rubric.

Allow students time to read the text and find the answer.

ANSWER

The school has more than 100 solar panels and two wind

turbines which make energy.

Unit 3
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2 Read again. Circle the correct words.
e Students read the text again and circle the correct words.

1 energy 2 warm 3 pollution 4 doesn't travel

3 Answer the questions. Write.

¢ Read out the questions and give an example of possible
ways to answer each one (1  know energy comes from ... ;
2 My country uses ... ).

e Students discuss the questions in pairs. Then they write
their answers.

Students’ own answers

Student Book page4i

6 Look at the photos. What type of energy can you
see?

e Focus students'attention on the photos. Ask Where do you
think Tomas lives? (Chile)

e Ask students to look at the photos in the text and ask
What type of energy can you see? Elicit the answer from a
chosen student.

ANSWER

solar energy / panels

7 Listenandread. ) 078 What does Tomas want to
do in the future?

¢ Read the gist question in the rubric with the class.
Encourage students to think of possible jobs for Tomas.

e Play the recording for students to follow the text in their
books. Then ask the question again. Allow students to
discuss with their partner before you elicit the answer.

ANSWER

He wants to be an alpaca farmer.

8 Read again and complete.

e Ask students to read the text in activity 7 again quietly to
themselves. Then they work in pairs to complete the text
using the words in the box.

ANSWERS

1 Desert 2 potatoes
5 electricity 6 fur

3 solar panels 4 ground

Global skills: intercultural competence and
citizenship

Point out how people in different parts of the world

are trying to use energy that's renewable so they can

help protect the environment. Ask How can our school
and homes use renewable energy? Students discuss the
question in pairs and then share their views with the class.

9 Answer the questions for you.

e Tell students to read the questions individually and think
about their answers.

¢ Divide the class into small groups to share their answers.
e Askdifferent groups, at random, to share their answers.

Unit3

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for the
lesson.

Team Up! 5

¢ Students compare a town in the past and now, and
discuss ways their town could be greener.

Lesson 6: Writing focus

Learning objective
Students will learn how to write a persuasive report.

Language
Vocabulary and grammar from lessons 1-5

Warm up

¢ Play a game of Word circles (see Ideas bank page 151) with
the words from lesson 5: fossil fuels, renewable energy, solar
panel and wind turbine. After the game, ask students to
work in pairs and make a sentence with each noun.

Lead-in

e \Write the learning objective on the board: Let’s learn how
to write a persuasive report.

e Explain that a report is a text that explains a serious
problem and suggests possible solutions. Today, for
example, students are going to read a report about
renewable energy. Have students work in pairs and
discuss one or two ideas that they might read about in
the report. Elicit ideas and make notes on the board.

Student Book pages

1 Look at the title. What is Claire’s opinion of
renewable energy?

e Focus students'attention on the title and ask What is
Claire’s opinion of renewable energy? Elicit and accept ideas
from different students. Don't confirm the answer yet.

[ANSWER]
She thinks it's a good thing.

2 Read and listen. Q) 079 Where does renewable
energy come from? Say three places.

e Read the gist question in the rubric with the class.

e Play the recording for students to follow the persuasive
report in their books.

¢ Ask the question again and allow students to discuss the
question with their partner before you elicit the answer.
Also confirm if their guesses were correct in the Warm up
and in activity 1.

ANSWERS

sun, wind and water

3 Read again. Then answer the questions with a
partner.

¢ Allow time for students to read the report again and
discuss the questions in pairs.



ANSWERS

1 fossil fuels 2 She thinks we should stop using fossil
fuels and change to renewable energy.

4 Read. Then read the report again and complete
the sentences.

e Read through the information with the class and look at
the example sentence.

e Ask students to scan the report and complete the two
sentences.

ANSWERS

1 change the type of energy we use
2 find other types of energy soon
3 stop using fossil fuels and change to renewable energy

Optional activity

Write sentences on the board and have students work in pairs
to make them more persuasive. For example, write Maybe
we can reduce plastic packaging. / We could start recycling
more./ Maybe it's a good idea to stop using plastic bags. Elicit
more persuasive versions of the sentences from the class, for
example, / think we need to/ should reduce plastic packaging.

5 Write a persuasive report about a way of looking
after the environment in your country. Go to
your Workbook page 37.

e Ask students to turn to page 37 of their Workbook and
complete activities 1 and 2 before writing their report.

Workbook page37

1 Complete the table. Use the ideas in the box and
your own ideas.

e Ask students to work in pairs to complete the table.

ANSWERS

Good for the environment: making renewable energy,
growing your own food, putting paper in the recycling
bin, reducing pollution, planting trees, reducing water
Bad for the environment: using fossil fuels, buying food
with lots of packaging, throwing away plastic, making
pollution, wasting water

2 Plan your ideas. Write notes.

e Allow students time to read the questions and discuss
ideas in pairs.

ANSWERS

Students’ own answers

3 Write a persuasive report about a way of looking
after the environment in your country. Use your
notebook.

e Refer students back to Claire's report in the Student Book.
Remind students that this is what a good report looks like,
and that they should use this model to help them in their
own writing.

e Allow time for students to read Claire’s report again
and notice how it's structured. Elicit that paragraph 1 is an
introduction that presents the problem, paragraph 2
explains the problem and paragraph 3 gives a solution.
The last line is a closing sentence with Claire’s opinion.

¢ Allow time for students to write their report using their
notes from activities 1 and 2. Encourage them to follow
the structure of Claire’s report.

¢ Monitor students as they work and help where necessary.

Assessment for learning

Students discuss the learning objective in pairs and then
complete the record sheet to assess their learning for the
lesson. Ask students to exchange their report with their
partner to read. Ask students to draw three stars next to
something their partner did well in the report.

Project and Review

Learning objective
Students will make a poster about the four Rs.

Language
Grammar and vocabulary from the unit

Materials

One copy of the Team Up! 6 (Project) worksheet for each
student, a large piece of paper, several pieces of A4 plain
paper, sticky notes / small pieces of paper and sticky
tape, scissors, glue, pens and pencils for each group

Warm up

¢ Play a game of Correct me! (see Ideas bank page 152) with
sentences about the unit’s topic. For example, Fossil fuels
don't make pollution. (They make pollution.) We should throw
away all leftovers. (We should try to reuse them.) Solar panels
use energy from the wind. (They use energy from the sun.)
Accept all possible corrections from students.

Lead-in
o Write this unit’s project on the board: Make a poster about
the four Rs.

e Elicit from students the four Rs and write them on the
board: reduce, reuse, recycle, repair. Discuss as a class what
things they can reduce, reuse, recycle and repair.

Student Book pages

Project

Team Up! 6

e [f you are not using the project video in your class,
complete activities 1 and 3 in the Student Book, then
hand out the worksheets for students to make and
present their poster.

1 Listen and complete. & 080

e Read out the sentences to the students, one by one, and
ask them to predict the missing word.

¢ Play the recording for students to listen and complete
the sentences.

Unit3
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Audio transcript

1 Brainstorm ideas for the four Rs. Write your ideas on the
mind map.

2 Think about ways to design your poster about the four Rs.
Be creative!

3 Make your poster.

4 Present your poster to the class.

ANSWERS

1 mind map 2 design 3 poster 4 class

2 Watch the video. Q What idea does the group
talk about for ‘repair’?

¢ Read out the gist question in the rubric with the class. Play
the video for the students to watch and find the answer.

¢ Ask the students which idea they talked about. Allow thinking
time for students to discuss their answers with a partner. Then
nominate students to share their ideas with the class.

¢ Play the video again for students to check their answers.

Video transcript, see page 157.

They talk about repairing a broken cup with glue.

3 Listenandread. {) 081 Then present your poster.

e Play the dialogue for the students to follow.

¢ Ask students to work in groups of four. Give out the
Team Up! worksheet (see separate teaching notes) for
students to make their poster about the four Rs and then
present their poster to the class.

¢ Before students start, display the Let’s Present! poster and
go through the four steps with the class.

Global skills: communication and collaboration

Students must work as a team to make their poster. Talk to
students, in their own language, about how to work well
together. Remind students that good communication is
about listening as well as speaking. They should listen to
everyone's ideas and consider other people’s opinions,
even if they are different from their own.

Assessment for learning

Ask students to reflect on their project work. What did
they do well? What could they improve next time? They
could complet